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Colorado Mountain College Teacher Education Program Rationale
To prepare effective teachers for 21st century classrooms, teacher education must shift away from a norm 
which emphasizes academic preparation and course work loosely linked to school-based experiences. 
Rather, it must move to programs that are fully grounded in clinical practice and interwoven with 
academic content and professional courses.

— National Council for Accreditation on Teacher Education (NCATE)
Transforming Teacher Education through Clinical Practice (2010)

The Teacher Education Program at Colorado Mountain College prepares teachers to succeed in a rapidly 
evolving world with diverse populations, ever-increasing needs for effective education, and changing 
social and economic contexts. Research over the past decade indicates that excellent teacher preparation 
requires clinical training that interweaves theory, practice, depth and breadth of training, close 
partnerships with school districts, and a solid knowledge base for professional best practice. CMC’s 
teacher education program builds upon this research, and integrates it with the rich input of school leaders 
throughout the rural mountain west and with the State of Colorado’s Teacher Quality Standards. Colorado 
was among the first eight states to endorse a “demanding, clinically based approach” to teacher education 
with “varied and extensive opportunities for candidates to connect what they learn with the challenge of 
using it, while under the expert tutelage of skilled clinical educators.”1

Our school leaders raise the same call. Superintendents, principals, and other school leaders throughout 
CMC’s service area explain that prospective teachers must be in the schools early and often, learn from 
master teachers, and thoroughly integrate theory with practice. Early, frequent, and sustained school 
placements for teacher candidates provide the ‘real-world’ learning necessary for success as a teacher. 
These placements culminate in a full-year internship, during which teacher candidates work closely with 
mentor teachers in partner schools to develop proficiency in Colorado’s Teacher Quality Standards.

Teacher preparation is linked to the core mission of Colorado Mountain College as a community college. 
The preparation of excellent teachers for our communities creates better futures because children grow up 
to contribute their talents to the betterment of the community and the world, while at the same time 
creating better futures for themselves and their families.

True to our mission as a community college, CMC’s teacher education program answers a call from our 
community. Surveys of community members and current students indicate that Teacher Preparation is 
among the top three bachelor’s programs needed to serve our vast rural mountain service areas. Beyond 
identifying the need for teacher preparation, our communities provide the rich context for student 
learning. Our communities reflect the increasing diversity of 21st Century America, and we require 21st

Century skills of critical and creative thinking, collaboration and self-direction, information literacy and 
invention, and a genuine world-embracing vision for success.

The children in our communities carry the promise of the future. Excellent teachers open the door to that 
future.

                   
1 National Council for Accreditation on Teacher Education, Transforming Teacher Education through Clinical Practice (2010)
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Mission, Vision, and Goals
The mission, vision, and goals for the Colorado Mountain College Teacher Education Program stem 
directly from the CMC Mission to offer “a dynamic and innovative teaching and learning experience 
serving a diverse population” and Vision to be “the most inclusive and innovative student-centered 
college in the nation.” In light of ever more rapid change in our global civilization and the consequent 
need for ever more excellent teachers for our children, the Teacher Education Program aims to prepare
truly exceptional educators who elevate “the economic, social, cultural, and environmental vitality of our 
beautiful Rocky Mountain Communities.”

Vision Statement
We aspire to be a preeminent clinically-based teacher education program that prepares exceptionally well-
qualified teachers who transform the communities we serve.

Mission Statement
The CMC Teacher Education Program, in partnership with local schools, prepares expert, caring teachers 
who guide young learners towards a bright future.

Program Goals
Outcomes for Teacher Candidates
1. Demonstrate a “Proficient” or higher rating on the Colorado Teacher Quality Standards upon program 

completion.
2. Employ strategies for effective instruction of culturally and linguistically diverse learners and 

effective communications with diverse families.
3. Apply 21st Century skills of collaboration, information-use, and technology to engage students in

high-impact learning and enrich professional practice.

Program Outcomes
1. Provide a rigorous, innovative clinically-based curriculum closely interwoven with field experiences 

in partner classrooms and schools.
2. Establish and sustain strategic partnerships with designated schools so that candidates experience 

intensive embedded clinical experiences that support candidate learning and student achievement. 
3. Enlist clinical educators from both higher education and partner schools who are rigorously selected

and are themselves effective practitioners.
4. Generate a collaborative, interactive learning community with ongoing peer, mentor, and faculty

assessment and improvement of coursework, clinical practice, and impact on student learning.
5. Utilize a learner-centered, knowledge-centered, assessment-centered, and community-centered

framework for learning.
6. Assist program graduates in their transition from study to employment.
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Admission to the Bachelor of Arts in Education  
Culturally and Linguistically Diverse Education

You are most welcome! As an open-admission institution, CMC welcomes all teacher candidates to register for the
BA in Education major upon admission to the College. You will progress through three stages in the program as you 
develop the knowledge, skills, and professional dispositions of a great teacher.

Stage One
For your beginning classes at the 100- and 200-level courses, you need to demonstrate college-level reading, writing,
and math proficiency. CMC offers developmental studies classes as pre-requisites for those who enter CMC and still
need to build these skills.

During your first year of study at CMC, you will build your proficiency in the core content areas that you will be 
responsible for teaching. You will also take your first classes in the Education program and undertake your first field
assignments in our partner schools. Fingerprints and a background check will be required for your field assignments 
at this stage.

Stage Two
As you complete your first year of study, you will need to demonstrate completion of the following requirements to 
progress to Stage Two in your Teacher Education Program:

• Reflection essay
• Successful completion of EDU 221 (or equivalent) with a grade of B or higher
• Recommendation from mentor teachers supervising fieldwork for 200-level EDU courses (or equivalent),

including program dispositions charted in those courses
• Recommendations from CMC faculty (or equivalent)
• Successful completion of at least 24 credits (including English Composition I and II and Public Speaking with a 

grade of B or higher) and with a cumulative GPA of 3.0 or higher
• Interview with program director
• Fingerprints and background check unless previously on record

You must meet Stage Two requirements to register for Education courses at the 300-level and above (unless you are
currently a practicing teacher recommended by your principal to register for that course). These courses build your
knowledge, understanding, skills, and professional dispositions as a teacher. You will also continue to build your
core content knowledge of the subjects that you will teach. Conditional Stage Two progression may be allowed on a 
case-by-case basis.

Stage Three
Before your full-year internship during your final year of study, you will need to submit the following additional 
documents to demonstrate that you are ready to undertake this critical component of your program:

• Proof of registration for Praxis 5001 assessment, with proof of passing scores to register for EDU 440
• Sample lesson plans, subject area work, and reflective essays; description of your work with children; video of

lessons you have taught
• Recommendations from both CMC program faculty and mentor teachers who supervise fieldwork at the 300-

level
• Successful completion of all 300-level EDU courses with a cumulative 3.0 GPA or higher
• Interview with Internship Committee (program director, program faculty, and mentor teachers)

Your internship year provides the culminating learning experiences that you will need to launch your career as a
teacher. This year requires 3 full days in the classroom during the fall and 5 full days (or 4 longer full days if your 
partner school uses a 4-day week) in the classroom in the spring, for the entire school year. Because we are
passionate about the quality of our graduates, you will need to demonstrate proficiency on all performance measures
to be able to graduate from the program.
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Overview of Field Placements 

Your development as a teacher progresses through cycles of inquiry, study, action, and reflection, all 
within the dynamic interplay of your work with young learners, colleagues, school, families, and 
community. Within this busy context, you will profoundly influence the lives of your students as their 
teacher; a more meritorious position can scarcely be imagined.

In light of your powerful potential contributions to the future well-being of our children and our 
communities, your responsibility as a teacher candidate is to engage deeply and learn actively through all 
stages of the teacher education program. You will work collaboratively with your young students and 
their families, mentor teachers and CMC faculty, fellow candidates and other teachers to develop the 
dispositions, knowledge, and skills to become an effective teacher for the richly diverse students in your
classrooms. This process begins during the first year of your teacher education program, builds 
throughout the program, and continues throughout your professional life. Field assignments include:

Year One Fall Spring
20 field hours for EDU 221 Intro to Education 

• Observe six (6) different classrooms in two (2)
schools

• Interviews with teachers & principals

20 field hours for EDU 234 Multicultural Education 
• Intensive tutoring of one student
• Home visits, neighborhood map, cultural events

Year Two Fall Spring
60 field hours in a designated elementary classroom

• EDU 321 How People Learn 
• EDU 330 Framework for Instruction and 

Assessment 
• EDU 341 Math Methods: Fundamentals

60 field hours in a designated classroom
• EDU 233 English Language Learners
• EDU 345 Math Methods: Best Practices 
• EDU 370 Foundations in English Language Arts in 

the Elementary Classroom

Year Three Fall Spring
70 field hours in a designated classroom 

• EDU 380 Language Acquisition and Literacy for 
Culturally and Linguistically Diverse (CLD) 
Learners

• EDU 350 Social Studies Methods
• EDU 360 Assessment of/for Learning 
• EDU 375 Methods of Primary Literacy Instruction:  

Learning to Read

70 field hours
• EDU 355 Developing Science Concepts with 

Elementary Students
• EDU 381 Adapting Instruction and Assessment for 

Culturally and Linguistically Diverse (CLD) 
Learners

• EDU 376 Literacy Methods: Intermediate–20 field 
hours 

• EDU 385 Integrating the Arts into the Curriculum 
(Creative Arts and Movement)

Year Four Fall Spring
Three full days/week (at least 350 hours) in designated 
classroom, teacher induction through end of term

• EDU 405 Engaging, Relational Classroom
• EDU 410 Intervention & Inclusion: Differentiation 

for Exceptional Students
• EDU 420 Internship I With Seminar, 6 credits
• EDU 430 Research-Based Instructional Practices

Full-time (at least 610 hours) in same designated 
classroom, January through end of school year 

• EDU 421 Professionalism and Ethics
• EDU 440 Internship II With Seminar, 12 credits
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Collaborative Roles and Responsibilities for the Clinical Preparation of Teachers
Roles and Responsibilities of Teacher Candidates 

The teacher candidate’s role is to be an active learner and full participant in the Colorado Mountain 
College (CMC) Teacher Education Program. Learning experiences within the college classroom are 
designed to be collaborative in nature, preparing candidates for the collaborative nature of teaching in 
today’s schools and classrooms. Learning experiences in the schools are designed to provide candidates 
with the opportunity to observe, work alongside, and collaborate with master teachers who are committed 
to helping them master both the art and science of teaching. The clinical nature of CMC’s Teacher 
Education Program provides candidates with experiences designed to enable them begin their careers in 
the teaching profession exceptionally well prepared to educate and care for the children in our 
community’s schools. 

Specific responsibilities include but are not limited to: 

 Fulfill expectations outlined in the handbook and in course syllabi
 Work toward mastery of Teacher Education Program Dispositions beginning in the first 

year of the program
 Participate in the classroom with the mentor teacher to complete specific field 

experiences that are outlined for each course during the four-year program
 Learn and practice effective teaching practices, which include establishing an engaged 

and relational classroom, and focusing on instruction to enhance student learning
 Understand the diversity of the students and families and use that knowledge to plan 

effective and engaging lessons
 Learn and accurately use students’ names from the beginning of, and throughout, the 

program
 Honor classroom routines, rules, and procedures
 Uphold positive, professional, and ethical standards in all interactions with students, 

faculty, and staff
 Communicate with the mentoring teacher and the CMC supervisor in regular informal 

and formal meetings
 Participate in regular site-based meetings with other teacher candidates, mentors, and 

CMC supervisor
 Provide feedback when requested on the program as a whole, and on field team members, 

instructors, and mentors
 Attend school meetings and functions as determined by the mentor and program staff
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Roles and Responsibilities of Mentor Teachers

Mentors in CMC’s Teacher Education Program actively model excellence in instructional 
practice. They also provide teaching opportunities, feedback, and support as teacher 
candidates develop their professional practice. Mentor Guides, the co-teaching calendar, 
and other materials in this handbook outline specific expectations for each course, 
including the candidate’s intensive senior internship. Questions related to these materials 
and their use, mentor and candidate responsibilities, and other matters related to the 
program should be directed to the CMC Program Director. 

Foundational Mentor Responsibilities

Year 
One

Year 
Two

Year 
Three

Year 
Four

Actively model effective teaching
practices that develop students’
knowledge, conceptual understanding, 
character, and skills, including 21st

Century skills

   

Participate in mentor training 
prior to being assigned a teacher 
candidate

   

Know about and actively support 
the CMC Teacher Education 
program, coursework, and 
philosophy

   

Model professional and ethical 
behavior in all school, program, 
and other meetings the candidate 
will attend

   

Respond to and initiate
communication with the 
candidate and CMC staff as
needed

   

Assist the college in evaluating 
and improving the Teacher 
Education Program

   

Involve the teacher candidate as 
appropriate in observing and/or 
teaching individuals, small 
groups, or a whole group as
detailed in the Mentor Guides

   

Involve the program director as 
early as possible when difficulties
arise with your teacher candidate 
or this placement.

   
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Advanced Mentor Responsibilities

Year 
Two

Year 
Three

Year 
Four

Orient the candidate to the philosophy, instructional 
practices, rules, and routines of the classroom   
Introduce the candidate to students and 
colleagues in a manner that establishes his/her 
professional presence in the classroom and the 
school

  

Participate in district-based meetings once per 
semester with other mentors and program 
coordinators

  

Adopt a variety of co-teaching models to allow 
the candidate to gradually assume increased
responsibility for planning and teaching 
lessons

  

Plan units jointly with candidate to foster 
effective planning habits   
Encourage candidate’s intellectual 
resourcefulness in planning, review candidates 
lesson plans, and provide feedback prior to 
candidate’s teaching

  

Observe and provide feedback on the 
candidate’s teaching, including his/her work 
with individuals, groups, and the class as a 
whole

  

Meet at least weekly with teacher candidate to 
support communication, to plan for co-
teaching, and to provide feedback and 
coaching. Share the schedule with CMC 
supervisor who will join these meetings on 
occasion.



Provide a formal evaluation of the candidate’s 
progress toward proficiency on the Teacher 
Quality Standards


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Roles and Responsibilities of School Administrator/Designee
The school administrator’s role is to work closely with the CMC Program Director to provide leadership 
and oversight for the CMC Teacher Education Program. Responsibilities include:

 Select master teachers to serve as effective mentors for the teacher candidates
 Assist the college in the assignment of teacher candidates to the school
 Serve as a model for instructional leadership
 Participate in initial mentor training
 Assist mentors in orienting teacher candidates to the rules, procedures, routines, instructional 

practices, and culture of the school and community
 Respond to questions from  teacher candidates as part of their field study
 Provide feedback for teacher candidates as appropriate regarding their work in the school
 Communicate with the CMC supervisor regarding the effectiveness of the teacher education 

program
 Provide feedback to the college regarding the effectiveness of the CMC supervisor

 

 

Roles and Responsibilities of CMC Program Director/Supervisor
The CMC Teacher Education Program Director’s role is to work closely with CMC faculty, school 
administrators, mentor teachers, and CMC teacher candidates to assure appropriate placements for 
candidates, and to foster excellent preparation for candidates  in a manner that also promotes the 
wellbeing of students, parents, and teachers in that school. The CMC supervisor builds positive working 
relationships with all parties, responds to questions and issues that arise, and works to resolve difficulties 
in a manner satisfactory for all parties. Responsibilities include but are not limited to the following:

 Serve as the liaison between the school and the college
 Serve as the supervisor of teacher candidates within each school
 Serve as liaison and support for the mentor teachers
 Collect feedback from school administrators and mentor teachers concerning teacher 

candidates
 Meet with, advise, and serve as resource person for teacher candidates
 Maintain good communications with the mentor teacher, respond in a timely manner to 

mentor teacher’s questions and concerns, and help to resolve issues related to candidates’ 
placement and progress
 Participate in the formal evaluation of the program
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Guiding Principles and Processes for Selecting Placements
Colorado Mountain College and the Teacher Education Program are committed to working in partnership 
with local districts and schools to assure the professional preparation of the teacher candidates. The 
program aims to work with districts to identify several schools in each district as partner schools for 
teacher preparation, and that share the following characteristics for principals, teachers, and the school.

Principals who:
 Have longevity at the school and serve as instructional leaders
 Are committed to his or her school’s role in teacher training 
 Support a school climate of collegiality and collaboration including the use of a variety of co-

teaching models in the classroom
 Are committed to working closely with the CMC staff and faculty to provide a cohesive, 

consistent, and effective program for teacher preparation

Teachers who:
 Are rated as Accomplished or Exemplary on the Teacher Quality Rubric
 Are adept in using the school’s support staff to meet the needs of students
 Strive to improve their teaching through continued professional development and reflection
 Are adept at using data to modify instruction and improve student learning
 Believe that all children can learn and succeed, and translate this belief into reality and action
 Serve as models of effective teaching for all students as evidenced by academic growth data 

on district and state assessments
 Are committed to the implementation of Colorado Academic Standards
 Are willing and able to provide coaching and support for teacher candidates
 Embrace the use of a variety of co-teaching models to provide optimal learning experiences 

for students

Schools that:
 Are representative of the general diversity of our communities
 Are committed to serving as model training sites that have a systemic approach for nurturing 

teacher candidates to reach their full potential
 Provide opportunities for K-6 experiences for elementary teacher candidates
 Support a partnership among faculty, administrators, staff, families, and the community

Schools interested in serving as partner schools will be asked to indicate their interest to their 
superintendents. The superintendent of each district will be responsible for selecting partner schools.



Part Three:
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Four Year Plan for CMC BA in Education
Suggested Course Plan for Full-Time New Student*

Year One Fall Spring Summer
ENG 121 English Composition I ENG 122 English Composition II ART 110 Art Appreciation or 

MUS 120 Music Appreciation or
THE 105 Theatre AppreciationENV 101 Environmental Science, 4 credits HIS 225 Colorado History

PSY 238 Child Development or 
PSY 235 Human Growth & Development

LIT 115 Introduction to Literature 
(or LIT 201, 202, 211, or 212)

EDU 221 Intro to Education–
20 field hours

EDU 234 Multicultural Education–
20 field hours

Health & Wellness =1 credit or more COM 115 Public Speaking
14 credits; 20 field hours 15 credits; 20 field hours 3 credits

Year Two Fall Spring Summer
HIS 121 US History I LIT 255 Children’s Literature POS 111 American Government
MAT 155 Integrated Math I MAT 156 Integrated Math II
EDU 321 How People Learn–

20 field hours
EDU 233 English Language Learners–

20 field hours
EDU 330 Framework for Instruction and 

Assessment–20 field hours
EDU 345 Math Methods: Best Practices–

20 field hours
EDU 341 Math Methods: Fundamentals–

20 field hours
EDU 370 Foundations in English 

Language Arts in the Elementary 
Classroom –20 field hours

15 credits; 60 field hours 15 credits; 60 field hours 3 credits

Year Three Fall Spring Summer
SCI 155 Integrated Science I, 4 credits SCI 156 Integrated Science II, 4 credits GEO 105 World Geography

EDU 350 Social Studies Methods, 2 credits–
10 field hours

EDU 355 Developing Science Concepts 
with Elementary Students, 2 credits–
20 field hours

EDU 360 Assessment of/for Learning –
20 field hours

EDU 376 Literacy Methods: Intermediate–
20 field hours

EDU 375 Methods of Primary Literacy 
Instruction: Learning to Read–
20 field hours

EDU 381 Adapting Instruction and 
Assessment for Culturally and 
Linguistically Diverse Learners –
20 field hours

EDU 380 Language Acquisition and Literacy 
for Culturally and Linguistically Diverse 
(CLD) Learners–20 field hours

EDU 385 Integrating the Arts into the 
Curriculum (Creative Arts and 
Movement), 2 credits–10 field hours

15 credits; 70 field hours 14 credits; 70 field hours 3 credits

Year Four Fall Spring Summer
EDU 405 Engaging, Relational Classroom–

10 field hours (begin mid-August)
EDU 421 Professionalism and Ethics–

10 field hours
EDU 410 Intervention & Inclusion: 

Differentiation for Exceptional Students–
20 field hours

EDU 440 Internship II With Seminar,
12 credits–600 field hours

EDU 420 Internship I With Seminar, 6
credits–300 field hours

EDU 430 Research-Based Instructional 
Practices, 2 credits–20 field hours 
(second part of semester)

14 credits; 350 field hours 15 credits; 610 field hours

*All courses are three (3) credits unless otherwise noted.
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Teacher Education Program
Mentor Guides

Year One

Course: EDU 221 – Introduction to Education

Course Description
This course will consider the historical, social, political, philosophical, cultural, and economic 
forces that shape public education in the United States. Students will examine current educational 
reform issues, effective classroom instruction, legal impacts, educational technology, and the 
Colorado state teacher licensing process. Diversity and equity issues inherent in the K-12 system 
will also be considered. Twenty hours (20) of field experience are required which should include 
opportunities to observe teaching and work with children in addition to the conversations outlined 
in the mentor support section of the Mentor Guide.

Purpose of Field Experiences 
Learn to perceive meaning in teacher actions, student moves, and content instruction. Notice 
responses of students to teacher actions and teachers to student actions. Gain an insider’s 
appreciation for the teaching profession.

EDU 221 – Essential Learning Topics for students Mentors can support this learning by
Week One: Students will begin examining their own and 

other’s motivations for teaching through Chapter I, Why 
Teach.

Meet candidate, establish relationship, agree on 
communication methods, and schedule first school visit.

Share with the candidate the reasons you became a teacher 
and why you believe teaching is a worthy profession.

Week Two: Students will understand different 
philosophical perspectives that form the foundation of 
modern education including the different purposes of 
school and what makes an effective school. 

Share with the candidate the components of your school’s 
practices, programs, and culture that you believe make
the school effective.

Week Three: Students will analyze current issues in 
American education with a focus on the diversity in 
today’s classrooms and will identify the philosophical 
and theoretical foundations of those issues personally 
and within the district they are working.

Classroom visits to begin this week, which will be 
usually scheduled between weeks 3 and 13. Discuss 
the topics from weeks 1–3 with partner school 
teachers.

Provide the opportunity for teacher candidates to observe 
three classrooms in your school, including K–1, 2–3, 
and 4–6. They will be noting the diversity they see in 
classrooms and observing how teachers meet diverse 
needs. Share with the candidate the benefits and 
challenges of meeting the diverse needs of students in 
the classroom: How does this diversity inform your 
instruction? How does your social and economic 
context influence learning and teaching? What supports 
are available to support students experiencing poverty 
or homelessness?

Week Four: Students will demonstrate understanding of 
the historical, political, and legal antecedents of modern 
U.S. education and their impact on current reform 
efforts that impact what is taught in schools.

Discuss with the candidate your thoughts on the Colorado 
Academic Standards and Common Core and their 
impact on what is taught in schools: What has changed? 
What has stayed the same? What challenges do the 
standards present?

Week Five: Students will be examining what makes an 
effective teacher including the Teacher Quality 
Standards rubrics.

Discuss with the candidate your perception of the Teacher 
Quality Standards and their impact on effective 
teaching.

The teacher candidate will also observe you teaching a 
lesson, take notes and write a reflection on what he/she 
learned about teaching and learning.

Week Six: Students will understand the legal and ethical 
issues facing teachers.

Provide the teacher candidates with the opportunity to 
discuss with you the ethics that guide your teaching: 
How do you know what constitutes ethical practice? 
What challenges to your ethics have you encountered?
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Week Seven: Students will explore different educational 
philosophies and how those philosophies play out 
regarding current educational issues. 

Provide the teacher candidate with the opportunity to 
discuss which philosophy of teaching most influences 
your teaching practices and your beliefs about teaching 
and learning: How has your philosophy of education
evolved over your teaching career? How does your 
philosophy guide your professional practice?

Week Eight: Students will demonstrate an understanding 
of the history of American education and how that 
history continues to influence education today. 

Discuss with the candidates what you believe are the 
basics in today’s classrooms: What are some key 
influences from our history that continue to have an 
impact today?

Week Nine: Students will demonstrate an understanding 
of how schools are governed, influenced, and financed. 

Discuss with the candidate the governance structure in 
your school: How do decisions get made? What is the 
level of involvement of teachers and parents? What 
decisions are made at the district level? How much of 
your own money do you spend in a year in your own 
classroom? What guides your choices?

Week Ten: Students will demonstrate understanding of 
the historical and political impacts on school reform and 
begin examining their personal observations of school 
reform. 

Provide the candidate with opportunities to observe a 
variety of classrooms to note the impacts of school 
reform that they are able to observe. 

Week Eleven: Students will demonstrate understanding of
the historical and political impacts on school reform and 
continue examining their personal observations of 
school reform.

Discuss with the candidate the reform efforts currently 
underway in your school: In what ways do you believe 
these efforts will improve student learning?

The teacher candidate will also observe you teaching a 
lesson, take notes and write a reflection on what he/she 
learned about teaching and learning.

Week Twelve: Students will demonstrate their 
understanding of the role of technology in providing 
quality, learning experiences for students.

Discuss with the teacher candidate the ways that you use 
technology in your classroom and how the lack of 
access to technology might impact students at home: 
What strategies can help overcome the digital divide for 
students?

Week Thirteen: Students will be learning about the 
support new teachers can expect in schools. 

Students will be able to explain the basic requirements of 
the CMC Teacher Education Program and the process 
and requirements for becoming a licensed professional 
according to the Colorado Department of Education.

Classroom visits to end this week, which were 
scheduled between weeks 3 and 13.

Share with the candidate your feelings about your teacher 
preparation program: What areas of teaching were you 
best prepared for? What do you wish you had been 
better prepared for? What is your advice for candidates 
as they work through their program at CMC? What 
support did you get as a new teacher? 

Facilitate a meeting of candidates with the principal 
regarding support for new teachers. 

Provide feedback to candidate and CMC faculty regarding 
candidate’s engagement in school visits.

Week Fourteen: Students will demonstrate understanding 
of what it means to be a professional.

Share with the candidate how you would define being a 
professional: What does that mean to you?

Week Fifteen: Students will be completing a final set of 
Reflection Questions in class.

Summarize some of the issues you have been discussing 
throughout the semester to prepare the candidate for 
writing the final reflection question.
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Course: EDU 234 – Multicultural Education

Course Description
This course focuses on the need to recognize and understand the similarities and differences among 
people and develop a respect for all individuals and groups. The course assists teachers in 
recognizing the special learning needs of children from different racial, ethnic, cultural and 
socioeconomic groups and to encourage teachers to integrate multicultural/diversity teaching into 
the school curriculum.

Purpose of Field Experiences 
Teacher candidates will develop the capability to identify strengths in a child and also in the child’s 
home, neighborhood, and cultural background. The candidate will use this learning to increase this 
child’s happiness and success in school. The candidate relies on the mentor teacher to provide 
direction regarding all interactions with the child.

EDU 234 – Essential Learning Topics for students Mentors can support this learning by
Week One: Setting the context. Establish relationship, agree on schedule and 

communication processes with teacher candidate.
Week Two: Understanding the sociopolitical context of 

multicultural education: Minority status and 
marginalization; Power, disparity, and family 
expectations.

Provide opportunity for candidate to observe classroom.
Support the candidate’s development of a community map.
Identify a student for the candidate to tutor under your 

direction.
Obtain parent permission for tutoring (e.g., letter and/or 

form).
Week Three: School climate, student achievement, and 

the teacher’s power of influence.
Provide opportunities for candidate to observe classroom, 

assist you in the classroom, and conduct first tutoring 
session.

Week Four: Learning from Native American stories. Support teacher candidate’s visit to the student’s home by 
contacting the parents or guardians to introduce the 
candidate and share with them the work the candidate 
will be doing with their child.

Assist candidate in setting up tutoring sessions in or after 
school.

Provide oversight for tutoring throughout the course.
Week Five: Learning from Asian American stories. Assist candidate in working with student to create 

strengths-based plan for learning and self-monitoring 
progress.

Week Six: Learning from Latina/o stories. Provide oversight, guidance, and feedback regarding 
tutoring.

Week Seven: Learning from African American stories. Provide oversight, guidance, and feedback regarding 
tutoring.

Week Eight: Learning from poor and working-class 
stories; Religious diversity in classrooms.

Provide oversight, guidance, and feedback regarding 
tutoring.

Discuss with candidate the student’s learning and self-
monitoring progress. Candidate will conduct second 
home visit.

Week Nine: Learning from girls’ and women’s stories. Provide oversight, guidance, and feedback regarding 
tutoring.

Candidate will work with school librarian to identify trade 
books of interest to student.



Page 19

Week Ten: Learning from LGBTQ stories. Provide oversight, guidance, and feedback regarding 
tutoring.

Candidate will need to bring student’s work samples to 
CMC class.

Week Eleven: Learning from people with disabilities. Provide oversight, guidance, and feedback regarding 
tutoring.

Week Twelve: Transforming the opportunity and 
education gap.

Review candidate’s identification of two or three free 
online learning resources that connects to the student’s 
learning goals.

Discuss with candidate the student’s learning and self-
monitoring progress.

Week Thirteen: Transforming knowledge; Advocacy for 
educators.

Provide oversight, guidance, and feedback regarding 
tutoring.

Candidate will be writing a thank-you letter to the child’s 
family for the privilege of working with their child.

Week Fourteen: Community celebration. Provide an opportunity for candidate to conclude tutoring 
and say goodbye to the student.

Week Fifteen: Taking stock of our learning; In-class 
research presentations.
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Teacher Education Program
Mentor Guides

Year Two

Course: EDU 233 – English Language Learning

Course Description
This course prepares teachers who work with limited English proficient students to learn strategies 
to develop English language learners (ELLs) social and academic English and supports their 
transition to US culture and schools. This course is appropriate in a variety of program models: 
mainstream classrooms, self-contained ESL classrooms, and bilingual programs.

EDU 233 – Essential Learning Topics for students Mentors can support this learning by
Week One: Identify intention and functions of oral and 

written language.
Build understanding of sociolinguistics including cultural 

references, register, varieties of dialects and accents, 
nonverbal communication.

Establish relationship with candidate; agree on 
communication patterns and schedule for field 
assignments.

Week Two: Identify instructional practices that support 
English as an additional language for CLD students and 
continue Week One learning topics.

Meet with teacher candidate to review course assignments 
for field placement.

Week Three: Build understanding of linguistics including 
orthography, phonology, morphology, vocabulary, 
syntax, semantics, and pragmatics for CLD students.

Support English as an additional language for CLD 
students. Affirm students’ family and cultural identify 
and heritage language as a key to English language 
learning and academic success.

Allow candidate to observe/document one or more 
effective strategies you are using to teach the sounds 
and structure of English.

Provide candidate a small group of students for their 
fieldwork. Candidates are asked to use oral assessment 
interview questions with the students and to learn the 
names of the students and the names of household 
members as well.

Week Four: Build understanding of linguistics including 
orthography, phonology, morphology, vocabulary, 
syntax, semantics, and pragmatics for CLD students.

Allow candidate to observe/document one or more 
effective strategies to teach vocabulary and semantics.

Support candidate in their planning and teaching of mini-
lessons with assigned students using strategies described 
in their text.

Week Five: Understand and be able to use major theories, 
concepts, and research related to language acquisition 
and language development of CLD students.

Support candidates in their planning and teaching of mini-
lessons with assigned students using strategies described 
in their text.

Week Six: Support second language learners’ 
development of both social and academic language 
skills.

Support English as an additional language for CLD 
students.

Support candidates in their planning and teaching of mini-
lessons with assigned students using strategies described 
in their text.

Assist candidates to obtain ACCESS scores for the small 
group of students with whom they are working.  These 
scores will assist candidates to plan mini-lessons to 
meet student learning needs.

Week Seven: Understand and apply major theories, 
concepts, and research related to language acquisition 
and language development.

Support candidates in their planning and teaching of mini-
lessons with assigned students using strategies described 
in their text.

Week Eight: Foster language and literacy with an 
emphasis on communication of information, ideas, and 
concepts for academic success.

Support candidates in their planning and teaching of mini-
lessons with assigned students using strategies described 
in their text.
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Week Nine: Foster language acquisition for academic 
success.

Develop, administer, and interpret formative assessments 
of English language to guide instruction.

Support candidates in their planning and teaching of mini-
lessons with assigned students using strategies described 
in their text. Candidates are to include formative 
assessment and content objectives in their plan as well 
as SIOP strategies they have observed or learned about.

Week Ten: Foster language acquisition for academic 
success.

Activate students’ background knowledge by providing 
explicit links to students’ backgrounds.

Support candidates in their planning and teaching of mini-
lessons with assigned students using strategies described 
in their text. Candidates are to include formative 
assessment and content objectives in their plan as well 
as SIOP strategies they have observed or learned about.

Week Eleven: Foster language acquisition for academic 
success.

Maintain and support high academic performance 
standards and expectations for CLD students.

Select and utilize language learning strategies and 
materials appropriate for students’ proficiency and 
curriculum needs.

Support candidates in their planning and teaching of mini-
lessons with assigned students using strategies described 
in their text. Candidates are to include formative 
assessment and content objectives in their plan as well 
as SIOP strategies they have observed or learned about. 

Provide time for candidate to observe your use of 
metacognitive, cognitive, affective, and social 
strategies.

Week Twelve: Select and utilize language learning 
strategies and materials appropriate for students’ 
proficiency and curriculum needs.

Foster language development for social and instructional 
purposes.

Support candidates in their planning and teaching of mini-
lessons with assigned students using strategies described 
in their text involving oral language production.

Week Thirteen: Select and utilize language learning 
strategies and materials appropriate for students’ 
proficiency and curriculum needs.

Support candidates in their planning and teaching of mini-
lessons with assigned students using strategies described 
in their text involving the use of hands on materials. 
Candidate will need to produce a video of their 
interactions with students.

Week Fourteen: Select and utilize language learning 
strategies and materials appropriate for students’ 
proficiency and curriculum needs.

Develop, administer, and interpret formative assessments 
of English language to guide instruction.

Support candidates in their planning and teaching of mini-
lessons with assigned students using strategies described 
in their text involving the use of group response 
techniques for formative assessments.

Week Fifteen: Demonstrate understanding and ability to 
implement research- based instructional practices for 
English language acquisition of CLD students.

Provide the candidates with a written and oral evaluation 
of their field assignments.
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Course: EDU 321 – How People Learn: Teaching Learning, and the Human Brain 

Course Description
This course introduces the multidisciplinary field of mind, brain, and education. It provides an 
orientation to basic brain anatomy and physiology, and examines implications of brain science for 
learning and teaching. The course builds an understanding of how the brain learns that is 
scientifically accurate and educationally relevant. It provides opportunities for school-based 
observations and experiences designed to build a conceptual foundation for effective teaching in 
21st century schools. 

The course addresses the essential questions: How do children learn? What teacher actions promote 
student learning? How can teacher communication patterns foster student trust, creativity, and 
learning? The seminar format introduces research-based good practice from the synthesis of brain 
science and educational research.

EDU 321 – Essential Learning Topics for students Mentors can support this learning by
Week One: The human brain and human learning. Establish relationship with candidate, agree on 

communications and schedule for field assignments.
Candidates should provide you with assistance in the 

classroom in ways you feel are appropriate throughout 
their time with you during the class.

Week Two: Classroom-based learning. Talk with the candidate about: Current learning goals for 
your class and why, recent challenges and victories in 
working with students, and Roles and Responsibilities 
document for mentors and teacher candidates.

Review Action Research overview with candidate and 
discuss opportunities to use this approach to designing 
instruction. Determine when candidate can collect and 
analyze data during the semester.

Week Three: Basic brain structure and function. Discuss what opportunities are available for physical 
activity for the students.

Facilitate the candidate’s observations of physical 
education classes and recess times.

Week Four: Neurons, variability, and learning. Provide the candidate opportunities to observe the 
strategies you use to create a positive, brain-compatible 
learning environment including language, activities, and 
interactions. Candidates are asked to draw a map of the 
classroom to indicate how spaces in the classroom are 
used and by whom.

Week Five: Attention and perception. Candidates are asked to observe students’ responses to
your strategies to create a learning environment.

Discuss the school’s policies for risk reporting, 
harassment, discrimination, and bullying and how these 
policies are implemented in the school and in the 
classroom and how you feel they support learning.

Week Six: Processing and memory. Candidates are asked to observe one child for five minutes 
at a time throughout the day. Ask candidates to share 
their observations at the end of the day and discuss the 
implications for learning for this child.
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Week Seven: More on memory. Share with the candidate strategies you use to activate 
memory in the classroom. Candidate will be observing 
that same child’s reaction to the strategies. Discuss with 
candidate the student’s reaction and the reactions of 
other students in the class.

Week Eight: Sleep, stress, and learning. Discuss the candidate’s research on levels of economic 
poverty and prosperity in your community.

Direct the candidate to focus on three different children 
who represent different levels of economic well-being 
to facilitate observations by the candidate of these three 
students to learning activities.

Week Nine: The senses, noticing, and naming. Provide the opportunity to observe your interactions with 
students particularly when noticing and naming 
student’s observations and partial successes. Candidates 
will also be observing how you use multiple senses to 
facilitate student learning.

Week Ten: Vision, identity, and agency. Provide the opportunity to work with an individual child or 
a small group of children on a task that involves 
reading.

Ask the candidate to share with you the kinds of questions 
they will be asking the students during the lesson. 
Candidates are also asked to observe your use of vision 
and/or the arts in your lessons.

Week Eleven: Learning, creativity, and transfer. Candidates are asked to observe the strategies you use to 
promote transferability of student learning.

Week Twelve: Brain organization, teaching, and learning. Candidates are asked to observe the strategies you use to 
promote a “democratic community” in your classroom.

Discuss with the candidate your approach to “sustaining 
your own service” or maintaining a high degree of 
effectiveness in the classroom given the challenges of 
the teaching profession.

Review candidate’s progress with action research 
assignment. Discuss data and possible insights that can 
be used to plan instruction.

Week Thirteen: Exploring, thinking, and learning. Candidates are asked to observe how often students speak 
in the classroom in response to questions or learning 
conversations. Candidates are asked to pay special 
attention to the three students selected previously to 
determine if there is a pattern of interaction.

Discuss what strategies you use to specifically encourage 
participation in discussions by all students.

Week Fourteen: Student learning, school learning. Provide the candidate with the time to interview three 
children regarding their learning. Candidates will then 
be observing those same students to determine how their 
interactions in the classroom intersect with their 
answers to the questions the candidate asked.

Ask candidate to share Action Research findings with you. 
Provide guidance and input as needed.

Week Fifteen: Teaching students about the brain. Provide the candidate an opportunity to teach a short 
lesson on how the brain works to your class.

Review the lesson plan with the candidate prior to 
instruction and provide any insights and ideas that 
would be helpful for the candidate to incorporate.
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Course: EDU 330 – Framework for Planning Instruction and Assessment

Course Description
This course focuses on planning instruction with aligned assessments using the backward design 
process. By the end of the course, teacher candidates will be able to plan year-long coursework as well 
as individual lesson plans that are aligned to district-adopted curriculum and Colorado Academic 
Standards. As a framework for planning instruction and assessment, this course provides a prerequisite 
for the course, EDU 430, Research-Based Instructional Practices, and should be taken at the beginning 
of the teacher education program along with the course, EDU 321, How People Learn.

EDU 330 – Essential Learning Topics for students Mentors can support this learning by
Week One: Teacher candidates will watch videos and 

have discussion concerning how Common Core and 
Colorado Academic standards were developed.

Establish relationship with candidate and agree on 
communications and schedule for fieldwork.

Involve candidate in planning and instruction to the level 
of his/her development.

Week Two: Teacher candidates will deepen their 
knowledge of Colorado Academic Standards in literacy 
and in math. They will also begin reading and 
discussing the meaning of backward design with the 
book, Understanding by Design.

Share recent professional development activities in your 
school or district, especially professional development 
related to instructional design.

Share the curricular approaches implemented in you school 
(e.g. Expeditionary Learning, International B., Dual 
language, Project-based L., etc.)

Week Three: Readings and discussions will continue 
regarding Understanding by Design, with a focus on 
assessing for understanding and using backwards design 
to produce intentional instruction that supports student 
growth and achievement.

Involve candidate as appropriate in planning and 
instruction in your classroom.

Week Four: Readings and discussions will continue 
regarding Understanding by Design, with a focus on 
uncoverage and planning for extended long-term 
learning.

Involve candidate as appropriate in planning and 
instruction in your classroom.

Week Five: Readings and discussions will continue 
regarding Understanding by Design, with a focus on 
teaching for understanding, the design process, and 
UbD as a curriculum framework.

Teacher candidates will spend time in partner schools to 
observe lesson design, curriculum articulation, and 
working as a team for planning.

Discuss with teacher candidate the importance of 
backward design lesson planning processes, the process 
used at the partner school to articulate curriculum, and 
the value of working with a team (PLC) to plan 
instruction, create assessments, etc.

Share a curriculum map with the teacher candidate related 
to reading/writing, math, social studies, and/or science 
in order for the teacher candidate to effectively plan two 
lessons in one of these content areas.

Week Six: Teacher candidates will begin reading 
Marzano, with a focus on developing effective lesson 
plans organized into cohesive units.

They will plan a lesson for reading/writing, math, social 
studies, and/or science.

Ask teacher candidate to participate in a team planning 
session for Reading, Writing and Communicating 
standards and then suggest to the candidate what 
standards would be good to include in the lesson he or 
she is planning.

Work collaboratively with the candidate to develop a 
lesson.

Week Seven: Continue readings and discussions from 
Marzano, focusing on establishing and communicating 
learning goals, tracking student progress, and 
celebrating success.

They will continue planning a lesson for reading/writing, 
math, social studies, and/or science.

Ask teacher candidate to participate in a team planning 
session for math standards and assist candidate in 
planning a lesson.

Observe the candidate developing a lesson and provide 
feedback as you go along.
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Week Eight: Continue readings and discussions from 
Marzano, focusing on helping students to effectively 
interact with new knowledge.

They will continue planning a lesson for reading/writing, 
math, social studies, and/or science.

Continue supporting the teacher candidate with the 
development of a lesson and provide feedback as you go 
along.

Week Nine: Read and discuss Tate’s 20 strategies in Work 
Sheets Don’t Grow Dendrites.

They will complete and submit their first lesson in 
reading/writing, math, history, or science based on the 
curriculum map shared by mentor teacher for that 
content area.

Support the teacher candidate with finalizing the first 
lesson plan for reading/writing, math, history, or science 
based on the curriculum map and Colorado Academic 
Standards for your grade level and content area.

Week Ten: Continue readings and discussions of 
Marzano, with a focus on helping students practice and 
deepen their knowledge.

Review the lesson plan developed by the teacher candidate 
with a focus on the use of the backward design model, 
engaging and effective activities and appropriate 
formative assessments.

Week Eleven: Continue reading and discussions from 
Marzano, with a focus on helping students generate and 
test hypotheses about new knowledge.

They will plan another lesson for reading/writing, math, 
social studies, and/or science that aligns with the first 
lesson.

Support the teacher candidate with the development of 
another lesson plan for reading/writing, math, history, or 
science based on the curriculum map and Colorado 
Academic Standards for your grade level and content 
area.

Review the lesson plan developed by the teacher candidate 
with a focus on the use of the backward design model, 
engaging and effective activities and appropriate 
formative assessments.

Week Twelve: Continue reading and discussions from 
Marzano, with a focus on engaging students.

Teacher candidates will work in partner schools.

Provide an opportunity to observe a lesson or teach a 
lesson that will be the topic of an upcoming PLC.

Week Thirteen: Continue reading and discussions from 
Marzano, with a focus on communicating high 
expectations for all students.

Teacher candidates will work in partner schools.

Provide an opportunity to either observe a lesson or teach a 
lesson that will be the topic of an upcoming PLC.

Week Fourteen: Readings and discussions will continue 
regarding Understanding by Design, with a focus on 
misconceptions that often hold back or interfere with 
comprehensive reform.

Teacher candidates will work in partner schools.

Discuss your students’ performance on the formative 
assessment aligned with the lesson that was observed or 
taught.

Reflect with the candidate the alignment of the assessment 
and what that data revealed about student learning.

Week Fifteen: Teacher candidates will share lesson plans 
developed during the course with time for reflection and 
feedback on the process.

Support the teacher candidate with finalizing the second 
lesson plan for reading/writing, math, history, or science 
based on the curriculum map and Colorado Academic 
Standards for your grade level and content area.
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Course: EDU 341 – Math for All Students: Fundamentals 

Course Description
This course is designed to enable teacher candidates to understand mathematics and become 
confident in their ability to teach math to children in grades K-8. The teacher will be 
knowledgeable about effective lesson planning, instructional strategies, assessment techniques, and 
appropriate accommodations to ensure student learning in a standards-based curriculum, and learn 
how young students construct their understanding of mathematics. Through field-based experience, 
students will become aware of research-based best practices as these practices are explored in class. 
The course addresses the diverse needs of learners and appropriate to provide all students with 
equitable learning opportunities. The use of technology in the elementary mathematics classroom 
will be explored. All teacher candidates will develop and apply critical thinking and problem-
solving skills. This course includes 20 field hours in an assigned elementary classroom.

EDU 341 – Essential Learning Topics for students Mentors can support this learning by
Week One: Explore how your mathematical experiences 

and mathematical competence affect your math 
teaching. Pre-assess your own mathematical knowledge 
and set goals.

Establish relationship and agree on communication
patterns and schedule for field assignments.

Involve candidate as appropriate in planning and 
instruction in your classroom.

Week Two: Understand what it means to teach math in the 
era of Colorado Academic Standards and NCTM 
standards. Learn about early numeracy.

Share what mathematical standards you are using and how 
you incorporate these into your lesson design.

Provide an opportunity for candidate to work with a 
student using designated strategies suggested in the text.

Week Three: Explore what it means to know and do 
mathematics and learning about the differences between 
constructivist and direct traditional approaches to 
teaching math. Learn about the meanings for addition 
and subtraction operations.

Talk with the student about the approach you use to 
teaching math and why.

Address with the student whether you teach through 
problem solving or for problem solving in your class.

Week Four: Understand the different strands of 
mathematical proficiency and how they influence the 
teaching of mathematics. Learn about the meanings for 
multiplication and division operations.

Provide the opportunity for your student to observe how 
you group students for new learning, practice, and 
assessment.

Discuss why you made the decisions that you did.
Week Five: Understand the “Concrete-Representational-

Abstract” learning mode and the Four-Step problem-
solving process. Learn about grouping strategies. Learn 
about how to help students master the basic facts.

Discuss how you group students for new learning, practice, 
and assessment. Is it individual work, group work, or 
cooperative group work? Do students have choices 
about when they work together or individually?

Candidates are asked to look for and explain how 
manipulatives might be used in your classroom.

Week Six: Discuss the importance of selecting worthwhile 
tasks. Learn how to evaluate textbooks and lessons. 
Continue discussing how to help students master the 
basic facts.

Talk about how you encourage students to learn their basic 
math facts.

Week Seven: Learn about classroom discussions and how 
to create a classroom that encourages student talk. Learn 
the Five Productive Talk Moves. Learn about the place 
value system.

Discuss how you establish a classroom that supports rich 
discussion: How do you use discourse in your 
classroom?

Week Eight: Continue learning about classroom 
discussions, questioning, and place value.

Involve candidate in planning and instruction as 
appropriate.

Week Nine: Learn about lesson planning design and 
phases of a lesson. Learn different strategies for 
addition and subtraction.

Share the lesson planning template you use. Discuss how 
this helps you be a more effective instructor.
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Week Ten: Continue learning about lesson planning and 
the UbD model.

Discuss the ways the UbD template guides your thinking.
Do essential questions shape the main idea of your 
lesson/unit?

Week Eleven: Learn about differentiation and homework. 
Continue learning about different strategies for addition 
and subtraction.

Talk about how homework is used in your classroom.

Week Twelve: Continue learning about differentiation and 
explore different models and strategies for 
implementation. Learn about strategies for 
multiplication and division.

Discuss ways that you assess the students. Are student 
interviews used? How? Are there assessments provided 
by the curriculum resource (book) used in the 
classroom?

Week Thirteen: Learn about the different ways to assess 
students. Review different types of assessment. 
Continue learning about strategies for multiplication and 
division.

Discuss with the student the implications for teaching and 
learning based on the child’s selection of strategies.

Week Fourteen: Review all content learned in the class. Provide written and oral feedback to candidate using forms 
provided.

Week Fifteen: Final exam.
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Course: EDU 345 – Mathematics for All Students: Best Practices

Course Description
This course expands the knowledge and skills necessary for teacher candidates to understand 
mathematics and to teach math to children in grades K-8. It focuses on research-based best 
practices for effective lesson planning, instructional strategies, assessment techniques, and 
appropriate accommodations to ensure student learning in a standards-based curriculum. The 
teacher will continue exploring how young students construct their understanding of mathematics. 
Field-based experience provides practice in research-based best practices in the partner classroom. 
The diverse needs of learners and appropriate accommodations will be studied so that teacher 
candidates learn to give all students equitable learning opportunities. The use of technology in the 
elementary mathematics classroom will be explored. All teacher candidates develop and apply 
critical thinking and problem-solving skills. This course includes 20 field hours in an assigned 
elementary classroom.

EDU 345 – Essential Learning Topics for students Mentors can support this learning by
Week One: Place value. Establish relationship and agree on communication 

patterns and schedule for fieldwork.
Candidate to interview one or two students to find out 

what they know about place value using teacher-
suggested activities for various ages and video tape if 
possible.

Week Two: Whole number computation and mental math. Candidate to observe students doing mental math and 
observe how you make invented strategy sharing safe.

Candidate to teach the class how to do a Number Talk if 
they do not already know how.

Week Three: Estimation. Allow candidate to interview a student to determine 
understanding and use of estimation in each of the 
operations.

Week Four: Algebraic thinking. Discussion with candidate what instruction is you use to 
promote algebraic reasoning: What seems to be the 
biggest challenges to this type of logical thinking for 
students?

Week Five: Develop fraction concepts. Allow candidate to work with one student for 10 minutes 
to find out what he/she understands about fractions.

Discuss what you know about this student’s understanding 
of fractions and what might be the next step of 
instruction for this student.

Week Six: Strategies for fractional computation. Involve candidate as appropriate in planning and 
instruction.

Week Seven: Develop Concepts of Decimals and 
Percents.

Involve candidate as appropriate in planning and 
instruction.

Week Eight: Proportional Reasoning. Provide one student for the candidate to interview to 
determine the students understanding of proportional 
reasoning.

Week Nine: Develop Measurement Concepts. Discuss with candidate how well the math book covers 
metric measurement ideas How do you modify or 
expand on the lessons found there?

Week Ten: Review and practice with learning objectives 
to date.

Involve candidate as appropriate in planning and 
instruction.
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Week Eleven: Geometric thinking and concepts. Provide candidate a small group of students for an 
expanded lesson on geometric thinking and concepts.

Week Twelve: Develop concepts of data analysis. Following an observation of a math lesson by the 
candidate, discuss the lesson using a UbD template. 
Explain details about the pre-thinking that went into the 
lesson planning including standards; details about the 
lesson steps; details about differentiation/scaffolding 
you witnessed; details about classroom management; 
and details about formative assessment you used.

Week Thirteen: Explore concepts of probability. Observe candidate working with a small group of students 
in the Expanded Lesson 9.23 “Testing Bag Designs” (or 
an adapted version with younger students)

Focus on use vocabulary listed in the CAS for the age level 
of your students: How did students react to results that 
are unexpected? What did the candidate find out about 
your students’ thinking regarding probability? What 
might be the next steps for instruction?

Week Fourteen: Students to begin lesson planning 
project.

Provide oral and written feedback to candidate using forms 
provided.

Week Fifteen: Presentation of lessons to the class.
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Course: EDU 370 – Foundations in English Language Arts in the Elementary Classroom

Course Description
This course explores cognitive development related to literacy, and provides understanding of the 
structure of the English Language. Upon completion of this course, students will understand printed 
language, both written and spoken, and its systems and forms well enough to teach it explicitly. 
Specifically, teachers must understand the basic psychological processes of reading, how children 
develop reading skill, how good readers differ from poor readers, how the English language is 
structured in spoken and written form, and the validated principles of effective reading instruction. 
Teacher candidates will also gain a foundation of a comprehensive reading model and various 
designs of instructional delivery.

EDU 370 – Essential Learning Topics for students Mentors can support this learning by
Week One: Build a foundation in research and theory. Agree on communications and schedule for fieldwork.
Week Two: History of reading instruction. Provide time for candidate to conduct a reading survey with 

three teachers in the school.
Week Three: The development of reading, writing and 

spelling.
Provide an opportunity for the candidate to observe phonics 

lessons at grades K-2 as well as an intervention class for 
struggling readers.

Week Four: Phonetics. Involve candidate as appropriate in your classroom.
Week Five: Phonology. Help candidate to select several examples of student 

writing for their analysis of students’ knowledge of 
phonetics and phonology.

Week Six: Orthography. Involve candidate as appropriate in your classroom.
Determine a date for teacher candidate to implement the 

Developmental Spelling Inventory with the whole class.
Week Seven: Morphology. Provide a student at the intermediate level for the candidate 

to administer the Informal Assessment of Morphological 
Awareness.

Week Eight: Syntax and text structure. Support candidate analysis of a student’s syntactical errors.
Week Nine: Midterms. Involve candidate as appropriate in planning and 

instruction.
Week Ten: Semantics. Help candidate secure a third grade student’s writing to 

analyze phonological and orthographic errors.
Week Eleven: Language and reading instruction. Work with the candidate to analyze a student’s writing 

sample and make recommendations for instruction.
Week Twelve: Curriculum and instruction. Provide candidate the opportunity to observe several 

literacy lessons including whole and small groups as 
well as an intervention class.

Review the candidate’s lessons for each of the five reading 
components and a writing process lesson and provide 
feedback.

Provide the candidate an opportunity to teach the lesson 
with your guidance and feedback.

Week Thirteen: Assessment and evaluation. Provide the opportunity for candidate to interview several 
classroom and intervention teachers regarding their use 
of assessment information to guide instruction.

Week Fourteen: Diversity, professional learning, and 
leadership.

Provide oral and written feedback to candidate using forms 
provided.

Week Fifteen: Final.
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Teacher Education Program
Mentor Guides

Year Three

Course: EDU 350 – Social Studies Methods

Course Description
This course prepares teacher candidates to integrate the content of social studies with other core 
disciplines. Teacher candidates will learn how to support students in using critical thinking, self-
assessment, reasoning, problem-solving, collaboration, research, and investigation to make 
connections in new and innovative ways as they progress through social studies education. Teacher 
candidates will also understand how the Colorado Academic Standards outline the knowledge and 
skills needed to help young people develop the ability to make informed and reasoned decisions for 
the public good as citizens of a culturally diverse, democratic society in an interdependent world.

EDU 350 – Essential Learning Topics for students Mentors can support this learning by
Week One: Understand the role of social studies in the K-

12 learning experience.
Establish relationship with candidate and agree on 

communication patterns and schedule for field 
assignments.

Involve candidate in planning and instruction as 
appropriate.

Candidate will also ask you to discuss together his/her
ideas for planning a unit of instruction, to discuss 
questions that arise in the CMC classroom, and to coach 
him/her regarding any interactions in your classroom.

Week Two: Understand the Colorado Academic Standards 
for Social Studies.

Candidate is asked to observe a social studies lesson and 
identify characteristics of a learning community through 
this observation.

Week Three: Understand the Colorado Academic 
Standards for Social Studies.

Discuss with the candidate possibilities for a unit of 
instruction related to social studies instruction.

Share with the candidate how you use the Colorado 
Academic standards for planning and instruction; ask 
the candidate to observe you teaching a social studies 
lesson with specific “look-fors” regarding effective 
instruction that you utilize.

Ask the candidate to note how assessment is used to guide 
instruction.

Week Four: Understand the Colorado Academic 
Standards for Social Studies.

Plan instruction and assessments that are aligned with 
Colorado Academic Standards, district curriculum and 
individual student needs.

Discuss with the candidate the ways that you prepare your 
students to participate as engaged citizens in the life of 
the community. Help the candidate find the materials 
that are used by students to learn social studies content 
and analyze them. Discuss with the candidate the grade 
level and topic to use for his/her unit.

Week Five: Understand the role of social studies in the K-
12 learning experience.

Candidate is asked to observe (or teach or co-teach) a 
history lesson and then reflect on student reactions 
regarding the meaningfulness and enjoyment of the 
lesson. Discuss how to teach cause and effect.

Week Six: Understand the four social studies standards of 
history, geography, economics and civics and how they 
are integrated to deepen student understanding of the 
content.

Candidate is asked to reflect on the use of globes and maps 
in the classroom, as well as similarities and differences 
across cultures. Candidate should still be planning 
his/her unit using a planning guide provided in class.
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Week Seven: Understand the four social studies standards 
of history, geography, economics and civics and how 
they are integrated to deepen student understanding of 
the content.

Candidate is asked to observe a social studies lesson and 
take notes on CMC’s Lesson Plan Template, then reflect 
on the lesson in light of larger themes, units, and student 
engagement.

Week Eight: Integrate literacy models of reading and 
writing into social studies instruction.

Apply 21st Century Skills and Readiness Competencies in 
Social Studies.

Candidate will reflect on the use of literacy in content area 
instruction as well as patterns of discourse in the 
classroom.

Candidate will also write questions he/she would use in a 
lesson, drawing on at least five of the literacy action 
frameworks discussed in class.

Week Nine: Integrate literacy models of reading and 
writing into social studies instruction.

Apply 21st Century Skills and Readiness Competencies in 
Social Studies.

Apply research-based thinking and skills.

Candidate will focus on the use of questions in the 
classroom while teaching history. Discuss with the 
candidate your thinking about the types of questioning 
you use and how students respond to these questions.

Week Ten: Plan instruction and assessments that are 
aligned with Colorado Academic Standards, district 
curriculum and individual student needs.

Use inquiry and cooperative learning as a model for 
engaging students in social studies.

Candidates are asked to develop a lesson plan that includes 
the use of strategies studied in class, using the CMC 
Lesson Plan Template.

Candidates are asked to develop a unit of social studies 
instruction as their final summative assessment and may 
wish to discuss your use of units in the classroom.

Week Eleven: Integrate literacy models of reading and 
writing into social studies instruction.

Use inquiry and cooperative learning as a model for 
engaging students in social studies.

Plan instruction and assessments that are aligned with 
Colorado Academic Standards, district curriculum and 
individual student needs.

Provide an opportunity for the candidate to observe a 
social studies lesson in your classroom or another 
classroom; the candidate is asked to identify 
instructional strategies used in the lesson. The candidate 
also will use a checklist to identify forms of assessment.

Week Twelve: Plan instruction and assessments that are 
aligned with Colorado Academic Standards, district 
curriculum and individual student needs.

Candidates will reflect on the uses of varied forms of 
assessment, and are asked to incorporate formal or 
informal assessment in a lesson that they are developing 
for their unit.

Week Thirteen: Use inquiry and cooperative learning as a 
model for engaging students in social studies.

Apply research-based thinking and skills
Plan instruction and assessments that are aligned with 

Colorado Academic Standards, district curriculum and 
individual student needs.

Candidates will reflect on appropriate homework in the
elementary classroom and may ask your views and any 
school policies or practices regarding homework in the 
elementary school. They should include appropriate 
homework in their lessons for their unit.

Week Fourteen: Apply research-based thinking and skills
Plan instruction and assessments that are aligned with 

Colorado Academic Standards, district curriculum and 
individual student needs.

Provide oral and written feedback to candidate on their 
lesson plans for their unit.

Provide final oral and written feedback to candidate using 
forms provided.

Week Fifteen: Plan instruction and assessments that are 
aligned with Colorado Academic Standards, district 
curriculum and individual student needs.
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Course: EDU 355 – Developing Science Concepts with Elementary Students

Course Description
This course provides study and application of content Colorado Academic Standards in science for 
elementary age students. Teacher candidates develop teaching proficiency and an understanding of 
ways to integrate science methods and concepts across the content areas, model inquiry strategies 
and questioning strategies, and develop a unit plan designed to integrate science across the 
curriculum. Field experiences are incorporated into this class.

EDU 355 – Essential Learning Topics for students Mentors can support this learning by
Week One: Course overview; Science and me. Establish relationship and agree on communication 

patterns and schedule for fieldwork.
Involve candidate in planning and instruction as 

appropriate.
Discuss: What does collaboration look like in your term? 

Does your school give you time to work in teams to 
integrate science in your lessons? Are you given time to 
align your science instruction vertically in your school?

Model inquiry strategies and questioning strategies.
Note: Teacher candidates will apply all that they have 

learned in a culminating assignment: a unit plan 
designed to integrate science across the curriculum.

Week Two: A new vision of science education. Provide an opportunity for the candidate to observe 
students’ participation in science activities in your 
classroom; note questions raised by children and/or ask 
students to write their questions related to topics studied 
at their grade level.

Discuss some science concepts that you plan to teach 
during this quarter and recommend content for the 
Concept Map.

If you are not currently teaching science, provide 
opportunities for candidate to observe science lessons at 
different grade levels.

Discuss how you assess science learning in your class. 
Work with candidate to schedule candidate’s 
observation of science assessment.

Week Three: Organizing science education around core 
concepts.

Discuss with teacher candidate how you modify lessons to 
meet the needs of second language learners in your
classroom.

Share with candidate science experiments you would like 
to offer your students to address the questions that they 
provided earlier in the course.

She with candidate any science mapping you and/or your 
school have done.

Week Four: Science methods. Share and discuss any lessons/experiments you have used 
that help address student questions around science.
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Week Five: Formative and summative assessments. Discuss learning opportunities in your school as well as 
formative assessments used in your classroom. Include 
in the discussion how assessment results influence your 
instruction.

What formative assessment strategies do you use to check 
in with students when new material is being covered? 
How do you keep the entire class engaged during 
instruction?

How do students give help and/or feedback to each other 
in your classroom?

Week Six: Science dialogues. The candidate will be conducting a science talk with a 
small group of students. Discuss with them how you 
activate students’ background knowledge. What do you 
do to encourage questions in the classroom as a means 
for learning science?

How should the candidate share or construct norms for a 
science talk with the group of students?

Week Seven: Unit plan design. Continue discussion of the science unit that the candidate 
is created for the class, and, if appropriate, plan for the 
candidate to deliver the instruction to the class.

Provide opportunities for candidate to observe science 
lessons at different grade levels.

Week Eight: What does good science instruction look 
like?

Discuss children’s ability levels ranging from first grade to 
fifth grade representations. Be specific in stating your 
understanding of what children are able to do at each 
level.

Provide opportunities for candidate to observe science
lessons at different grade levels.

Discuss: What opportunities do you have to read current 
research on science education? Do you read any 
publications regularly? Does your school or district 
share helpful articles with you?

Week Nine: Introduction to differentiation. Discuss: What practices do you teach your students to use 
during an inquiry-based learning lesson? Do you have a 
protocol for how students share what they have learned?

Provide the opportunity to observe a science lesson you are 
teaching after discussing the specific strategies you’ve 
included for second language learners and the learning 
target that guided the lesson.

Week Ten: Activating self and peers. Involve candidate in planning and instruction as 
appropriate.

Review the unit/lessons that student is designing, give 
feedback based on your experiences, and share any 
relevant information that could help them improve their 
work.
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Week Eleven: Using local resources to enrich your 
classroom.

Discuss your access to resources (science materials, 
science curriculum, science professional development). 
How do you use technology in your classroom to help 
you students interact with science? 

Involve candidate in planning and instruction as 
appropriate.

If you have partnered with an outside organization before 
(like Walking Mountains), discuss the benefits, 
challenges, and school policies associated with this 
partnership.

Week Twelve: Collaboration with students and teachers. Share and discuss websites and other resources that you 
find helpful when locating lessons and experiments, 
especially resources that are inquiry-based.

Week Thirteen: Science for diverse learners. Provide candidate with feedback on the unit/lessons they 
created, as well as their instruction when the plan was 
delivered to the classroom as appropriate.

Week Fourteen: Synthesis of learning. Involve candidate in planning and instruction as 
appropriate.

Discuss feedback form with the candidate.
Week Fifteen: Semester wrap-up.
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Course: EDU 360 – Assessment of and for Learning

Course Description
This course focuses on critical skills and knowledge for effective use of formative and summative 
assessment tools and data in a Professional Learning Community environment to improve teaching 
and learning. Embedded within the course are strategies for providing feedback to students and 
parents about learning progress, planning and revising instruction based on assessment data, 
involving students in setting their own learning goals and communicating high expectations for 
student learning. Teacher candidates are asked to participate in and/or observe the administration of 
assessments and analysis of the results as much as possible. Because students will be taking the 
primary methods course for literacy, the focus of experiences should be at the primary level.

EDU 360 – Essential Learning Topics for students Mentors can support this learning by
Week One: Understand feedback as part of the formative 

assessment process.
Over the course of the semester, candidates are asked to 

participate in or observe as many of the following 
feedback or assessment opportunities as possible: 
Parent-Teacher conferences, DRA2, DRA2 Word 
Analysis, DRA2 Progress Monitoring, and a spelling 
inventory.

Establish relationship and agree on communication
patterns and schedule for fieldwork.

Involve candidate in planning and instruction as 
appropriate in your classroom.

Allow teacher candidate to make 3-5 short videos of 
mentor providing diverse feedback, both oral and 
written.

Week Two: Provide effective verbal and written feedback 
that shapes improvement in teacher candidate 
performance on content standards.

With teacher candidate, analyze feedback observations in 
terms of focus, comparison, function, valence, clarity, 
specificity and tone. 

Week Three: Provide effective verbal and written 
feedback that shapes improvement in teacher candidate 
performance on content standards.

Provide time for teacher candidate to visit several 
classrooms to observe “quick and quiet” feedback, 
planned in class conferencing and written feedback.

Discuss with candidate how you provide effective 
feedback to parents; plan for candidate to be present at 
several parent teacher conferences in November.

Week Four: Provide effective verbal and written feedback 
that shapes improvement in teacher candidate 
performance on content standards.

Provide time for teacher candidate to interview three staff 
members regarding formative assessments they 
routinely use and why.

Week Five: Use of frequent, high-quality, common 
formative assessments are a powerful strategy for 
improving teacher candidate learning.

Provide time for teacher candidate to observe data 
teams/PLCs to look for instances of discussions about 
formative and summative assessment as well as the 
concepts of validity and reliability.

Provide time for candidate to discuss the assessments they 
have observed with mentor, using the rubric from the 
PLC handbook.

Week Six: Analyzes various assessment tools for the 
classroom for validity and reliability.

Guide your teacher candidate through your development of 
either formative or summative assessments.

Week Seven: Develop and utilize a variety of informal 
and formal assessments.

Provide 3-5 rubrics for your teacher candidate with time to 
discuss various components of the rubric.

Provide teacher candidate the opportunity to work with 
your team in the design of a formative rubric with time 
for follow up following the completion of the 
assignment/assessment. 

Week Eight: Develop and utilize a variety of informal and 
formal assessments, including a rubric.

Provide opportunities for participation in PLCs.

Week Nine: Develop and utilize a variety of informal and 
formal assessments, including a rubric.

Provide opportunities for participation in PLCs.
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Week Ten: Use assessment data as a basis for standards-
based instruction.

Provide access to the various school staff suggested in the 
assignment.

Week Eleven: Understand, use, and interpret data. Discuss the process you use for students’ goal-setting and 
tracking their learning.

Share what impacts you’ve seen with students.
Week Twelve: Involve students in monitoring their 

learning, including goal-setting and documenting 
progress.

Teacher candidates are asked to interview five teachers 
about their grading practices and the kind of evidence 
they gather to make decisions about student learning.

Week Thirteen: Establish consistent and appropriate 
strategies for assessments based on multiple measures.

Involve candidate in planning, instruction, and assessment 
as appropriate in your classroom.

Week Fourteen: Analyze and complete assessment tasks 
similar to PARCC, CMAS, SAT, etc.

Provide opportunities for student to work on final 
assessment.

Provide oral and written feedback to candidate using forms 
provided.

Week Fifteen: Culmination of coursework.
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Course: EDU 375 – Methods of Primary Literacy Instruction: Learning to Read

Course Description
This course provides teacher candidates with the application of material learned in the 
fundamentals course. Students will learn direct teaching of phonemic awareness, phonics, fluency, 
vocabulary, and comprehension as it relates to early literacy. Students will also develop a deeper 
understanding of reading instruction for ELL (EB) students. Research based best practices will be 
explored as students compare the validity of a comprehensive reading program to the Colorado 
Academic Standards as they relate to reading, writing, and communication.

EDU 375 – Essential Learning Topics for students Mentors can support this learning by
Week One: What is Scientifically Based Reading 

Research?

Connecting Research and Practice (Multisensory 
Teaching of Basic Language Skills,  Birsh 2011)

Establish relationship and agree on communication 
patterns and schedule for field assignments. Review 
course assignments for field placement; create a 
schedule for his/her time in the classroom.

Share your literacy schedule. Candidates will need 
opportunities to observe and participate in different 
aspects of your literacy time (phonics instruction, shared 
reading, writing instruction, etc.) 

Discuss the types of reading and writing program(s) and 
assessments used at your school.

Week Two: Candidates will share the types of reading and 
writing program(s) used at your school. They will also 
discuss assessments, standards & policies that impact 
literacy instruction (e.g., READ Act).

Meet with teacher candidate; review/approve candidate’s 
letter home to parents.

Provide candidate a copy of the school’s reading/writing 
curriculum maps and show them where spelling/word 
work/phonics/phonemic awareness are located.

Share your thoughts on the alignment of your reading and 
writing program(s) and CCSS/Read Act. 

Candidates are asked to work with their mentors to identify 
3-5 students in need of additional literacy support. 

Candidates are asked to meet with their assigned (3-5) 
students and learn something knew about them. 

Provide candidate with a spelling/word work/
phonics/phonemic awareness assessment or running 
record that is used in your school. Candidates will be 
asked to administer this assessment with their group of 
students in the upcoming weeks.

Candidates are asked to observe a teacher or 
paraprofessional administering the spelling/word 
work/phonics/phonemic awareness assessment or 
running record that is used in your school.

Week Three: Candidates will identify explicit phonics 
instruction within a lesson provided by the mentor 
teacher. They will also discuss the impact Print 
Awareness and Letter Knowledge have on beginning 
readers.

Candidates are asked to bring to class an example of a
reading lesson that includes spelling/word 
work/phonics/phonemic awareness instruction.

Candidates are asked to administer the spelling/word 
work/phonics/phonemic awareness or oral reading 
fluency and accuracy assessment.
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Week Four: Candidates will discuss why assessments are 
necessary and how teachers use progress monitoring to 
guide their lessons.

Candidates are asked to observe spelling/word work/
phonics/phonemic awareness lesson taught in the 
classroom or in a differentiated small group.

Explain how you use data to guide instruction.
Candidates are asked to work with their mentors to use the 

data gained from the assessment they administered to 
co-plan a spelling/word work/phonics/phonemic 
awareness mini lesson.

Week Five: Candidates will discuss instructional 
strategies for teaching phonological awareness, 
phoneme awareness. They will also discuss the 
importance orthographic processing and role of working 
memory in learning to read.

Provide the candidate with the opportunity to teach the 
phonological or phonemic awareness mini lesson that 
they co-planned with you, if still applicable.

Week Six: Candidates will learn the phases of word 
learning and the importance of the alphabetic principle.

Candidates are asked to examine the school’s reading 
curriculum and state standards to identify instruction 
and practice of foundational literacy, comprehension, 
vocabulary, grammar, fluency and handwriting.

Week Seven: Candidates will discuss ways to assess and 
track phonological and phoneme awareness, print 
readiness and letter formation.

Candidates are asked to observe a phonological awareness 
(phoneme awareness) or letter formation lesson

Candidates are asked to observe various formats where 
reading instruction takes place in your school 
(differentiated small group, whole group etc.).

Week Eight: Candidates will discuss and practice 
strategies to assist students with basic phonics skills and 
the goals of print instruction. 

Share mid-semester feedback with teacher candidate(s) 
and identify areas for professional growth and 
development.

Provide the candidate with a text you will be using with 
students in the next 2 weeks. 

Explain how you use these data to guide instruction. 
Share why you chose the text, what you expect students 

will learn, and the standards tied to the text. Co-plan a 
comprehension and/or vocabulary lesson.

Week Nine: Candidates will discuss the value of explicit 
and systematic phonics instruction, phonics scope and 
sequence and spelling generalizations. 

Mid-semester reflection paper due.

Discuss how you plan for small group instruction based on 
formative assessments and progress monitoring data 
.Discuss how you know when students are fluent with 
foundational skills and ready to read connected text.

Provide the candidate with the opportunity to teach the 
basic phonics lesson that they co-planned with you.

Week Ten: Candidates will discuss the structures of 
phonics instruction in curriculum currently used in 
mentor classrooms. 

Candidates will discuss strategies for teaching irregular 
words and the role fluency plays in beginning reading.

Candidates are asked to observe various formats where 
vocabulary is directly taught to students.
Discuss with the candidate how your reading curriculum 

addresses the terms; regular, irregular, sight and high
frequency words.

Week Eleven: Candidates will discuss the need for 
explicit vocabulary instruction and the varying needs of 
vocabulary instruction for diverse learners.

Candidates are asked to observe you or another teacher in 
your school during writing instruction.

Share with candidates what strategies you use for writing 
instruction, such as assisting students with generating 
ideas, strengthening conventions and spelling, sentence 
fluency, voice, etc.  
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Week Twelve: Candidates will discuss strategies and 
structures for teaching comprehension and writing. 

Review with candidates how the reading curriculum 
teachers whole and small group comprehension lessons.

Provide the candidate with the writing rubric used in your 
school for primary grades.
Provide candidate with writing samples and co-score using 

the rubric.
Explain how you use the writing sample(s) to guide 

instruction. 
Co-plan ideas for a writing/comprehension lesson.

Week Thirteen: Thanksgiving Break
Week Fourteen: Candidates will discuss strategies to 

assist students with developing sentence fluency, 
strengthening conventions and presenting writing.

Share end-of-semester feedback with teacher 
candidate(s) and identify areas for professional 
growth and development.

Provide the candidate with the opportunity to teach the co-
planned writing lesson.

Week Fifteen: Candidates will reflect on their semester in 
the classroom and share their portfolios. 
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Course: EDU 376 – Methods of Intermediate Literacy Instruction

Course Description
This course focuses on the major components of reading acquisition for students in the intermediate 
grades (4-6) who have mastered the primary skills for learning how to read and are transitioning to 
reading for learning. Components covered in this course address instruction of multi-syllabic word 
reading, vocabulary development from reading, and comprehension strategies used by proficient 
readers. This course includes utilization of the Writers Workshop model to support deeper 
connections of the reading and writing components of literacy development. Particular attention 
will be paid to the Colorado Academic Standards as they relate to language arts development for 
students in grades 4-6.

EDU 376 – Essential Learning Topics for students Mentors can support this learning by
Week One: Candidates will discuss characteristics of 

lifelong readers and writings. They will also identify 
goals of the Intermediate Literacy Program (grades 3-6).

Agree on communication patterns and schedule for field 
assignments.

Share goals of the intermediate literacy program(s) used at 
your school. 

Involve candidates in planning and instruction as 
appropriate.

Work with candidate to develop a lesson, including an 
assessment to teach multisyllabic word reading 
strategies. Once lesson is approved, provide an 
opportunity for the candidate to teach the lesson, 
providing feedback.

Week Two: Candidates will identify assessments, 
standards & policies that impact literacy instruction 
(e.g. CCSS, READ Act) and share vocabulary strategies
used at partner schools.

Meet with teacher candidate; review course assignments 
for field placement; create a schedule for his/her time in 
the classroom.

Candidates are asked to work with their mentors to find 
time to administer the Informal Assessment of 
Morphological Awareness (IAMA) to 3-5 students.

Share strategies you use to teach vocabulary. 
Share assessments, standards & policies that impact your 

literacy instruction (e.g. CCSS, READ Act).
Week Three: Candidates will discuss the impact and 

importance of morphological awareness for 
intermediate readers. Candidates will also share 
examples of vocabulary instruction used at partner 
schools.

Candidates are asked to examine the school’s reading 
curriculum that includes explicit vocabulary instruction.

Candidates are asked to meet with their assigned (3-5) 
students and learn something new about them.

Week Four: Candidates will discuss the links between 
vocabulary & comprehension. Candidates will also 
share examples of how parents/guardians can help 
students with vocabulary development.

Work with candidate to draft a letter to families explaining 
the importance of having explicit vocabulary instruction 
in their child’s reading curriculum. Help candidates 
identify strategies that diverse parents/guardians can use 
at home to help their child with vocabulary 
development.

Meet with teacher candidate to plan vocabulary lesson.
Provide the candidate the opportunity to administer the 

IAMA to select students (3-5).
Explain how you would/will use these data to guide 

instruction.
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Week Five: Candidates will discuss the 
interconnectedness of writing assessment & instruction. 
Candidates will also provide parents/guardians 
strategies to help students with vocabulary development 
at home.

Letter to Families (#1: vocabulary development) due.

Work with candidate to send home a letter to families 
explaining the importance of having explicit vocabulary 
instruction in their child’s reading curriculum. Be sure 
candidates have included strategies that diverse 
parents/guardians can use at home to help their child 
with vocabulary development.

Provide the candidate the opportunity to teach his/her 
vocabulary lesson to a small group of students or the 
entire class.

Explain how you would/will use student work from the 
lesson to guide instruction.

Week Six: Candidates will discuss the importance syntax 
instruction and how it impacts sentence fluency in 
writing. Candidates will also learn instructional 
strategies for teaching idea generation, organization and 
voice in writing.

Share strategies you use to teach syntax (sentence 
structure)/ semantics (meaning).

Provide the candidate the opportunity to video record and 
teach his/her vocabulary lesson to a small group of 
students or the entire class.

Explain how you would/will use student work from the 
lesson to guide instruction.

Week Seven: Candidates will discuss the importance of 
semantics instruction and how it relates to strengthening 
student’s use of word choice, sentence fluency and 
spelling/grammar conventions in writing. Candidates 
will also learn instructional strategies for teaching word 
choice, sentence fluency and spelling/grammar 
conventions.

Vocabulary lesson & reflection (with work samples) due.

Meet with teacher candidate to plan writing lesson.

Week Eight: Candidates will review the stages of the 
writing process, and discuss the value of publishing and 
sharing writing.

Share mid-semester feedback with teacher candidate(s) 
and identify areas for professional growth and 
development.

Provide the candidate the opportunity to video record and 
teach his/her writing lesson to a small group of students 
or the entire class.

Explain how you would/will use student work from the 
lesson to guide instruction.

Candidates are asked to work with their mentors to find 
time to administer a reading comprehension assessment 
to same select (3-5) students.

Week Nine: Candidates will discuss fundamentals of 
comprehension & comprehension strategies.

Mid-semester reflection paper due.

Provide the candidate the opportunity to video record and 
teach his/her writing lesson to a small group of students 
or the entire class.

Explain how you would/will use student work from the 
lesson to guide instruction.

Provide the candidate the opportunity to assess reading 
comprehension skills of select students (3-5).

Explain how you would/will use student data from the 
assessment to guide instruction.

Week Ten: Candidates will learn reading comprehension 
strategies (i.e., making connections/schema) and share 
examples of comprehension strategy instruction used at 
partner schools.

Writing lesson & reflection (with work samples) due.

Candidates are asked to examine a reading lesson that 
includes explicit comprehension strategy instruction.

Provide the candidate the opportunity to assess reading 
comprehension skills of select students (3-5).

Explain how you would/will use student data from the 
assessment to guide instruction.

Meet with teacher candidate to plan reading lesson.
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Week Eleven: Candidates will learn reading 
comprehension strategies (i.e. questioning) and share 
examples of how parents/guardians can help students 
with reading comprehension.

Work with candidate to draft a letter to families explaining 
the importance of having explicit comprehension 
strategy instruction in their child’s reading curriculum. 
Help candidates identify strategies that diverse 
parents/guardians can use at home to help their child 
with reading comprehension.

Provide the candidate the opportunity to video record and 
teach his/her reading lesson to a small group of students 
or the entire class.

Explain how you would/will use student work from the 
lesson to guide instruction.

Week Twelve: Candidates will learn reading 
comprehension strategies (i.e., visualizing and inferring) 
and provide parents/guardians strategies to help students 
with reading comprehension at home.

Letter to Families (#2: reading comprehension) due.

Work with candidate send home a letter to families 
explaining the importance of having explicit 
comprehension strategy instruction in their child’s 
reading curriculum. Be sure candidates have included 
strategies that diverse parents/guardians can use at home 
to help their child with vocabulary development.

Provide the candidate the opportunity to video record and 
teach his/her reading lesson to a small group of students 
or the entire class.

Explain how you would/will use student work from the 
lesson to guide instruction.

Work with the candidate to score several pieces of student 
writing using the rubric with a focus on ideas, 
organization, and voice.

Week Thirteen: Candidates will learn reading 
comprehension strategies (i.e. determining importance).

Reading lesson & reflection (with work samples) due.

Help candidate select the best lesson they taught during the 
course of the class to present to other teacher
candidates.

Week Fourteen: Candidates will learn reading 
comprehension strategies (i.e. synthesizing 
information).

Help candidate prepare focus question(s) related to 
vocabulary, writing or comprehension strategy 
instruction for video viewing project.

Share end-of-semester feedback with teacher 
candidate(s) and identify areas for professional 
growth and development.

Week Fifteen: Candidates will reflect on their semester in 
the classroom and share final work.

Writer’s notebook due.
Video viewing project due (lesson video & reflection).
End-of-semester reflection due.
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Course: EDU 380 – Language Acquisition and Literacy for Culturally and Linguistically Diverse 
(CLD) Learners 

Course Description
This course prepares teachers to be knowledgeable, understand, and apply the major theories, 
concepts and research related to language acquisition and literacy development for CLD students. It 
includes literacy instruction, and the use of linguistic interdependence to support language 
development for social and instructional purposes in the school setting.

EDU 380 – Essential Learning Topics for students Mentors can support this learning by
Week One: Affirm family and cultural identity and 

heritage language as a key to English language learning 
and academic success.

Identify elements of sociolinguistics including cultural 
references, register, varieties of dialects and accents, 
and nonverbal communication.

Explore distinctions between language differences and 
learning disabilities.

Establish relationship and agree on communication 
patterns and schedule for field assignments.

Week Two: Demonstrate knowledge of Colorado and 
federal law related to CLD populations.

Affirm students’ cultural identity and heritage language as 
a key to English language learning and academic 
success.

Build understanding of sociolinguistics including cultural 
references, register, varieties of dialects and accents, 
and nonverbal communication.

Review with the candidate the field assignments required 
for this class.

For this course, teacher candidates are required to conduct 
home visits, and to implement bio cards and cultural 
quilts. Students will be asked to integrate the Social 
Justice Standards (Teaching Tolerance, Southern 
Poverty Law Center, 2018) in their lesson plans when 
appropriate.

Candidates are asked to use this information to 
contextualize the teaching and learning process with 
students’ biographies for language and literacy. Parent-
teacher conferences do not count/substitute home 
visits.

Week Three: Understand the contribution of native 
language to acquisition of English as an additional 
language.

Affirm students’ family and cultural identify and heritage 
language as a key to English language learning and 
academic success.

Articulate concepts of sociolinguistics including cultural 
references, register, varieties of dialects and accents, 
and nonverbal communication.

Explain the contribution of native language to the 
acquisition of English as an additional language.

Facilitate the candidate’s observation of one or more
effective strategies you use to scaffold English language 
and literacy using students’ home language experiences.

Week Four: Apply knowledge of students’ cultural 
identity and heritage language to English language 
learning, literacy, and academic success.

Implement research-based literacy instruction, including 
identification and use of linguistic inter-dependence.

Monitor progress of English language proficiency to guide 
instruction.

Facilitate the candidate’s observation of one or more 
effective strategies you use to scaffold English language 
and literacy using students’ home language experiences 
and assist the candidate in planning and delivering a 
mini lesson with students in the class.

Week Five: Same as week four. Assist the candidate in planning and delivering a mini 
lesson with students in the class. Use WIDA’s MPI 
three main elements to write language objectives for the 
lesson and criteria for success
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Week Six: Implement research-based literacy instruction, 
including identification and use of linguistic inter-
dependence.

Support English as an additional language for CLD 
students.

Monitor progress of English language proficiency to guide 
instruction.

Help teacher candidates identify linguistic demands in a 
lesson plan used in partner classroom and writing 
language objectives to meet linguistic demands for 
lesson.

Assist the candidate in planning and delivering a mini 
lesson with students in the class. 

Use WIDA’s MPI three main elements to write language 
objectives for the lesson and criteria for success.

Week Seven: Implement research-based literacy 
instruction, including identification and use of linguistic 
inter-dependence.

Understand and apply major theories, concepts, and 
research related to language acquisition and language 
development.

Monitor progress of English language proficiency to guide 
instruction.

Assist the candidate in planning and delivering a mini 
lesson to include cooperative structures with students in 
the class.

Use WIDA’s MPI three main elements to write language 
objectives for the lesson and criteria for success.

Week Eight: Implement research-based literacy 
instruction, including identification and use of linguistic 
inter-dependence.

Monitor progress of English language proficiency to guide 
instruction.

Assist the candidate in planning and delivering a mini 
lesson to include a strategy that uses images as catalysts 
for predictions and connections with students in the 
class.

Use WIDA’s MPI three main elements to write language 
objectives for the lesson and criteria for success.

Week Nine: Implement research-based literacy 
instruction, including identification and use of linguistic 
inter-dependence.

Demonstrate effective, systematic instruction in elements 
of literacy for CLD students.

Develop, administer, and interpret formative assessment to 
guide instruction.

Monitor progress of English language proficiency to guide 
instruction. 

Assist the candidate in planning and delivering a mini 
lesson to include content and language objectives with 
students in the class.

Week Ten: Implement research-based literacy instruction, 
including identification and use of linguistic inter-
dependence.

Demonstrate effective, systematic instruction in elements
of literacy for CLD students.

Activate students’ background knowledge for instructional 
purposes.

Monitor progress of English language proficiency to guide 
instruction.

Assist the candidate in planning and delivering a mini 
lesson to include a strategy that fosters oracy with 
students in the class.

Use WIDA’s MPI three main elements to write language 
objectives for the lesson and criteria for success.

Week Eleven: Implement research-based literacy 
instruction, including identification and use of linguistic 
inter-dependence.

Demonstrate effective, systematic instruction in elements 
of literacy for CLD students.

Activate students’ background knowledge for instructional 
purposes.

Monitor progress of English language proficiency to guide 
instruction.

Assist the candidate in planning and delivering a mini 
lesson to include strategies for vocabulary development 
and comprehension instruction with students in the 
class.

Provide the opportunity to observe metacognitive, 
cognitive, affective, and social strategies you use in 
your classroom.

Week Twelve: Demonstrate effective, systematic 
instruction in elements of literacy for CLD students,

Activate students’ background knowledge for instructional 
purposes.

Monitor progress of English language proficiency to guide 
instruction.

Assist the candidate in planning and delivering a mini 
lesson to include fluency practice, including deep 
constructs of fluency. 
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Week Thirteen: Implement research-based literacy 
instruction, including identification and use of linguistic 
inter-dependence.

Demonstrate effective, systematic instruction in elements 
of literacy for CLD students.

Develop, administer, and interpret formative assessment.
Monitor progress of English language proficiency to guide 

instruction.

Assist the candidate in planning and delivering a mini 
lesson to include writing practice and formative 
assessment.

Week Fourteen: Demonstrate ability to implement 
research- based instructional practices for literacy and 
language development for CLD students.

Develop, administer, and interpret formative assessment.

Assist the candidate in planning and delivering a mini 
lesson to include appropriate assessment.

Share end-of-semester feedback with teacher candidate(s) 
and identify areas for professional growth and 
development.

Week Fifteen: Explain the contribution of native language 
to the acquisition of English as an additional language.

Demonstrate knowledge of Colorado and federal law 
related to CLD populations.

Provide a final evaluation for the teacher candidate 
regarding their work in your classroom using the form 
provided.
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Course: EDU 381 – Adapting Instruction and Assessment for Culturally and Linguistically 
Diverse (CLD) Learners 

Course Description
This course prepares teachers in the use of formative and summative assessments to support 
academic progress for culturally and linguistically diverse learners, including the use of national 
content assessments and Colorado-approved assessments. It examines research-based instructional 
strategies to provide systemic, sequential, and engaging learning experiences for CLD students, and 
to support the development of English language proficiency for social and academic purposes, 
particularly in Language Arts, Mathematics, Science and Social Studies. 

EDU 381 – Essential Learning Topics for students Mentors can support this learning by
Week One: Describe the role of culture in language 

development and academic success.
Establish relationship and agree on communication 

patterns and schedule for field assignments.
Involve candidate in planning and instruction as 

appropriate.
Week Two: Review Colorado state law and federal law 

related to CLD students.
Describe assessment instruments required for use in 

Colorado school districts to identify, assess, and place 
English Learners and identify types of authentic 
assessment and explain their use. 

Discuss with teacher candidate the English language 
assessment used in your school along with how 
assessment and placement protocols are used.

Week Three: Explain use of pre-instructional assessment 
to guide instruction and communicate and collaborate 
with students’ family to identify and assist in the 
implementation of a comprehensive instructional plan.

Ask candidate to conduct pre-instructional assessments 
and participate in classroom instruction as you assign.

Support candidates in scheduling home visits for 3-5 of 
your students. **Only for teacher candidates who did 
not meet this requirement in EDU-380.

Week Four: Develop, administer, and interpret formative 
assessments for guiding instruction.

Describe use and interpretation of formalized summative 
assessments of English language proficiency and 
communicate and collaborate with students’ family to 
identify and assist in the implementation of a 
comprehensive instructional plan.

Help candidate select and utilize one of the informal 
language assessment protocols described in Assessment.

Candidate will be incorporating appropriate pre-
instructional assessment in lessons planned for co-
requisite EDU 376. 

Week Five: Interpret summative content-area assessments, 
develop, administer, and interpret formative 
assessments to guide instruction and communicate and 
collaborate with students’ family to identify and assist 
in the implementation of a comprehensive instructional 
plan.

Help candidate identify formative and summative content-
area assessments used in your classroom and work with 
candidate to interpret results of your students’ 
assessments. Discuss what cautions to consider in the 
interpretation of the results. Candidates are asked to 
develop and utilize an assessment for your class with 
your guidance.

Provide feedback to candidate on CMC form.
Week Six: Distinguish assessment indicators of second 

language learners from students with learning disorders, 
meet the needs of second language learners, including 
those with learning disorders, and continue 
collaboration with students’ families.

Facilitate candidate’s interview of a special education 
teacher in partner school.

Discuss accommodations for second language learners 
with learning disorders.
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Week Seven: Employ content-area instructional strategies 
that integrated English language literacy with content 
curricula and develop, administer, and interpret post-
instructional assessment appropriate for the language 
proficiency level of the student for the purpose of 
guiding instruction.

Support candidates work with lesson plan detailing 
strategies used and student response.

Discuss post-instructional assessment and written 
reflection on student response.

Discuss in what ways can these assessment results guide 
ongoing instruction?

Week Eight: Employ content-area instructional strategies 
that integrate English language literacy with content 
curricula and demonstrate effective use of assessments 
to support student learning. 

Review lesson plans with candidate and provide written 
feedback on candidate’s delivery of the lesson plan.

Week Nine: Select and utilize instructional materials and 
resources to maintain or improve student achievement 
and demonstrate effective use of assessments to support 
student learning.

Review lesson plans with candidate and provide written 
feedback on candidate’s delivery of the lesson plan.

Week Ten: Formulate effective plans and instruction that 
are systematic, sequential, and engaging and 
demonstrate effective use of assessments to support 
student learning.

Work with candidate to identify and plan for an 
instructional unit of several lessons to be taught for co-
teaching with the candidate.

Week Eleven: Utilize cultural identity and heritage 
language to support English language learning and 
academic success, formulate effective plans and 
instruction that are systematic, sequential, and engaging 
and demonstrate effective use of assessments to support 
student learning.

Provide the opportunity for candidate to utilize one or 
more strategies in assigned text to teach academic 
grammar and/or vocabulary in partner classroom.

Continue to work with candidate on lesson design for co-
teaching.

Week Twelve: Same as week eleven. Co-teach the lessons designed by the candidate with your 
support with feedback to the candidate using the CMC 
form.

Week Thirteen: Demonstrate understanding and ability to 
implement research- based instructional practices for 
English language and content learning.

Demonstrate theories, concepts, and research related to 
culture, diversity, and equity to support academic 
success for CLD students.

Demonstrate effective use of assessments to support 
student learning.

Co-teach the lessons designed by the candidate with your 
support with feedback to the candidate using the CMC 
form.

Week Fourteen: Same as week thirteen. Co-teach the lessons designed by the candidate with your 
support.

Provide oral and written feedback to the candidate using
the form provided.

Week Fifteen: Final Presentation.
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Course: EDU 385 – Integrating Arts into the Curriculum (Creative Arts and Movement)

Course Description
This course explores the arts and develops an understanding of the role that the arts play in 
elementary education. It engages learners in the arts and prepares teachers to provide meaningful 
arts experiences for students. Course readings provide both theoretical and practical foundations in 
art education, focusing on child development in the arts and the role of the arts in elementary 
schools. The course includes hands-on explorations with visual art, media and theatre activities, and 
examines original art works in ways that engage young learners. The course includes field 
experiences in partner schools and the creation of classroom-ready activities and lesson plans.

EDU 385 – Essential Learning Topics for students Mentors can support this learning by
Week One: Creating Meaning Through the Arts: What? 

Why? How?
Establish relationship and agree on communication 

patterns and schedule for field assignments.
Explain how the arts are integrated into the curriculum at 

your school. Does this happen on a daily basis? 
Weekly? 

If you are currently not integrating creative activities into 
the curriculum, provide opportunities for candidate to 
observe a teacher who does.

Week Two: Philosophy, Research and Theories That 
Support the Arts; Developmental Stages in the Arts;

Provide time for the student to observe an art teacher in the 
school or a teacher who is integrating art into the 
general curriculum and discuss how the arts can be used 
to support learning.

Discuss with the teacher candidate ways in which teachers
creatively use the arts to help students meet standards.

Week Three: Arts Integration Building Blocks Discuss how to integrate arts into the classroom to increase 
student learning.

Week Four: Integrating the Literary Arts-Aesthetic 
Appreciation of Literature

Discuss: By having students make books, what Literacy 
Standards do teachers meet?

Week Five: Seed Strategies for Literature with a focus on 
Poetry

Provide time for the teacher candidate to visit a teacher 
who uses poetry/chants for exploring various topics.

Week Six: Integrating Visual Arts throughout the 
Curriculum

Review the student’s lesson plan and provide feedback.

Week Seven: Visual Arts Seed Strategies Discuss ways to use several of the “General Tips” from 
their text to facilitate a successful art lesson.

Week Eight: Integrating Theater throughout the 
curriculum

Provide an opportunity for candidate to observe a teacher 
who uses the performing arts in the classroom.

Week Nine: Drama/Theater and Storytelling seed 
strategies

Discuss with candidate ways to use folktales, fables, fairy 
tales, fantasy and/or myth in the curriculum.

Week Ten: Integrating Dance and Creative Movement Discuss with candidate examples of how you can use the 
arts to better understand your students’ culture and 
home life.

Week Eleven: Dance and Movement Seed Strategies Discuss with the candidate how you intentionally use or 
might plan to use dance and/or movement in the 
classroom.
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Week Twelve: Integrating Music throughout the 
Curriculum

Identify music that enhances your general curriculum and 
share with student.

Provide time for the candidate to observe a music class or 
an example of music integrated in the general 
curriculum.

Week Thirteen: Music Seed Strategies Involve candidate in planning, instruction, and evaluation, 
as appropriate.

Review Lesson Plan.
Complete end-of-semester feedback for candidate, share 

with candidate and submit electronically through CMC 
system.

Week Fourteen: Lesson Presentation and Critique Involve candidate in planning, instruction, and evaluation, 
as appropriate.

Complete end-of-semester feedback for candidate.
Final field logs due to faculty, Teacher Education Office.

Week Fifteen: Assessment and closure.
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Teacher Education Program
Mentor Guides

Year Four

Course: EDU 405 – Creating an Engaging and Relational Classroom Environment

Course Description
This course examines research and practice for creating and sustaining classrooms where students 
are engaged, productive, and optimistic. It explores ways to create an organized and inviting 
classroom including preparation for the first few days of school by planning the physical space, 
establishing rules and procedures, and implementing a curriculum for social and emotional 
learning. The course includes prevention strategies to maintain student behavior by facilitating 
effective instruction, using communication strategies and collaborating with parents and the 
community, as well as intervention strategies for challenging student behaviors’ such as fear, 
sadness, and anger while maintaining a productive learning environment. The course culminates in 
the development of the candidate’s own Classroom Environment Plan.

EDU 405 – Essential Learning Topics for students Field practices for candidates and mentors
Week One: Teacher candidates will learn how to set up a 

classroom to facilitate learning and safety.  They will 
prepare for the first few days of school and establish 
rules and procedures to foster a predictable learning 
environment in which each student has a positive, 
nurturing experience.

Mentor shares with candidate insights into how aspects of 
the classroom set-up foster a predictable learning 
environment and support learning.

Co-teach lesson for the first few days of school that 
introduces each child, establishes rules, and sets tone for 
a happy, energetic classroom.

Week Two: Teacher candidates will identify strategies for 
fostering a classroom learning community that supports 
all students’ social, emotional and academic success.

Candidates create a map of the classroom paying special 
attention to how mentor (with candidate) plans for the 
movement of children in the classroom. Discuss 
together reasons for making decisions about classroom 
set up. Discuss and share thinking about classroom 
climate and prevention of discipline problems when 
establishing classroom norms and procedures.

Week Three: Teacher candidates will be able to develop a 
community environment that promotes gratitude, 
optimism and empathy by using positive, effective ways 
to communicate with families and the community in 
order for them to become participants and partners in 
student learning.

Mentors and candidates discuss actions to build strong 
relationships with students and families.

Mentors and candidates discuss methods for family 
engagement. Mentor provides as many artifacts as 
possible like letters, e-mails, phone calls, websites, 
newsletters, back to school nights and home visits.

Week Four: Students will explore the importance of 
school, family and community partnerships to support 
student success.

Co-teach a lesson that supports socio-emotional wellness, 
engagement and positive social relationships.. This can 
be from the MindUp curriculum or an original lesson.  

Week Five: Teacher candidate will reflect on effective 
ways to respond to challenging behavior from students. 
Mentors and candidates reflect together on how this 
approach aligns with their philosophical models of 
discipline.

Discuss together how to use social and emotional learning 
and prevention strategies to create a nurturing, 
optimistic learning environment: How do you keep 
students engaged and happy?
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Week Six: Teacher candidates will be able to use 
prevention and intervention strategies that help deal 
with challenging behaviors such as fear, sadness and 
anger to maintain and promote a learning environment 
in which each student has a positive, nurturing 
experience.

Teacher candidate has opportunities to respond to 
challenging behavior from students. Mentors and 
candidates reflect together on how this approach aligns 
with their philosophical models of discipline. Mentor 
shares additional strategies that may be helpful.

Week Seven: Teacher candidates will be able to develop 
their own Model of Discipline. Teacher candidate will 
reflect on effective ways to respond to challenging 
behavior from students. Mentors and candidates reflect 
together on how this approach aligns with their 
philosophical models of discipline.

Mentor and candidates discuss the philosophy of discipline 
used in your classroom. Mentors review candidates’ 
discipline model that they are preparing for their 
coursework.

Week Eight: Instructor review of Classroom 
Environmental and Family Engagement plan created by 
teacher candidate.

Discuss strategies to maximize instructional time

Mentor reviews and provides input in candidate’s draft of 
Classroom Environment and Family Engagement Plan.

Week Nine: Teacher candidates will strategies that 
motivate students to learn including developing lesson 
plans that are engaging, utilize a variety of teaching 
models and build positive relationships.

Mentors and teacher candidates discuss motivational 
strategies to use with your students: What 
individualized plans do you make or individual needs 
are you aware of, based on the needs of your students? 

Week Ten: Teacher candidates will be able to organize 
and manage instruction for independent work, small 
group work and recitations and discussions.

Co-teach a lesson that uses evidence-based strategies to 
support student engagement and motivation to learn.

Week Eleven: Teacher candidates will be able to create an 
inclusive, multi-cultural environment that demonstrates
respect for diversity. This addresses the culturally and 
linguistically diverse (CLD’s) and students with 
disabilities.

Mentors and candidates reflect together about inclusive 
and diverse practices that you create in your classroom. 
Discuss the intentionality you use to ensure your 
classroom environment is inclusive, welcoming, and 
empowering for diverse students

Week Twelve: Teacher candidates will be able to plan 
classroom instruction that is inclusive of all students’ 
assets and builds a positive and engaging classroom 
environment.

Co-teach a lesson that is engaging and builds positive 
relationships and identities in a diverse environment 
using social justice standards.

Week Thirteen: Teacher candidates will be able to plan a 
classroom environment that ensures students can 
express gratitude, perform acts of kindness, demonstrate 
optimism and have empathy for others on a regular 
basis.

Mentor reviews and provides input on candidate’s final 
Classroom Environment and Family Engagement Plan.

Week Fourteen: Teacher candidates will be able to plan a 
classroom environment that ensures students can 
express gratitude, perform acts of kindness, demonstrate 
optimism and have empathy for others on a regular 
basis.

Mentor reviews and provides input on candidate’s final 
Classroom Environment and Family Engagement Plan.

Week Fifteen: Teacher candidates will be able to plan a 
classroom environment that ensures students can 
express gratitude, perform acts of kindness, demonstrate 
optimism and have empathy for others on a regular 
basis.

Mentor and field support faculty provide feedback to
candidate using the forms and process provided.
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Course: EDU 410 – Intervention and Inclusion: Differentiation for Exceptional Students

Course Description
This course focuses on identifying individual student educational needs and implementing 
appropriate instruction based on those needs. The course explores essential components of 
Response to Intervention (RtI) including multi-level prevention, data-based decision making, 
screening and progress monitoring. The course includes a focus on the laws, policies and 
expectations that determine how to meet students’ needs, and strategies for determining eligibility 
for special education, identifying and understanding exceptional students (special education and 
gifted) and students who challenge the educational system. It presents research on what works and 
does not work with struggling learners in the areas of math, reading, spelling, writing, social studies 
and science. Teacher candidates will learn to differentiate instruction for all learners, collaborative 
processes used to accommodate students’ needs, and tips on how to communicate with families.

EDU 410 – Essential Learning Topics for students Field practices for candidates and mentors
Week One: RtI and the Law:  Introduction to special 

education. Reading: Salend, Chapter 1.
Candidate and mentor review student data. 
Candidate gets to know students and their individual, 

family and community strengths, including students’ 
previous academic achievements, home languages, 
racial/ethnic/socio-economic background, students 
interests and hobbies, special education needs, etc.

Week Two: RtI and the Law: Responding to all students 
in your classroom through an ongoing intervention 
process.

Candidate identifies processes used in partner school with 
a child that is referred for help, including what formal 
and informal processes are used for progress monitoring 
(DIBELS, criterion-referenced tests, curriculum-based 
assessment, technology-based tests, etc.).

Week Three: RtI and the Law: Identify assessments and 
data collection processes for identifying students who 
may need RtI services.

Candidate observes an RtI meeting. 
Candidates discuss in their journals: What were the issues? 

What kinds of assessments were used for the child? 
What were the outcomes? Will the child receive 
interventions or be tested for special education?

Week Four: RtI and the Law: Data-based decision-
making and interventions.

Candidate analyzes the IEP of a student with one of the 
disabilities discussed in Salend, Chapter 3: What kinds 
of interventions were recommended? How are they 
working? What other interventions could be used?

Week Five: Eligibility and Differentiation: Components of 
the IEP.

Mentor and candidate work together to identify one or 
more students on an RtI, IEP or Section 504 plan. 

Candidates will focus throughout the semester on planning 
lessons for these students, making appropriate 
accommodations and/or differentiating instruction for 
them. Candidates will describe their strengths and 
challenges throughout this process.

Week Six: Eligibility and Differentiation: Characteristics 
of Exceptional Students.

Candidate identifies a teacher who uses assistive devices 
for some students. 

Candidate identifies and describes at least two devices in 
her/his journal.

Week Seven: Eligibility and Differentiation: 
Characteristics of Students who Challenge the 
Educational System.

Candidate observes an IEP meeting with the purpose of 
answering the following questions: Were the 
appropriate people present? Was the IEP developed 
there? What conclusions were made? 

Then candidates write a reflection on their experience.
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Week Eight: Midterm. Candidates observe a class with students who have high 
incidence disabilities, low incidence disabilities and/or 
gifted students. 

Candidates then write responses to the following 
questions: How does the teacher deal with the range of 
students? If there is an instructional aide, how is he/she 
used? How does the teacher use the IEP’s of the 
identified students? How are the students included in the 
general education lesson?

Week Nine: Eligibility and Differentiation: Differentiating 
Instruction.

Candidate observes the mentor to identify at least two 
ways that he/she differentiates instruction: What 
strategies are used to differentiate for content, process, 
and product? 

Candidate writes a reflection about what is done and how 
these actions help students be more successful.

Week Ten: Eligibility and Differentiation: Differentiating 
Instruction.

Candidate revises or enhances action plan entries 1-9 and 
lesson plans 1-3.

Week Eleven: Eligibility and Differentiating: Adapting 
Assessments.

Candidate collects a teacher-made test to identify potential 
testing format accommodations as suggested in Salend, 
chapter 5. 

Candidates bring a copy of the test to CMC classroom for 
further exploration.

Week Twelve: Collaboration: Using a variety of 
approaches for working collaboratively families.

Candidates observe a classroom where two teachers co-
teach and identify models of co-teaching used. 

Candidates write a reflection on models observed and on 
additional models that could also be used to meet the 
needs of their inclusion students.

Week Thirteen: Collaboration: Working with colleagues. Candidate observes a transitioning meeting or interviews 
mentor about the transitioning of a student to identify 
the steps the team used for this process: Did they follow 
the process outlined in Salend—what was aligned with 
that process and what was different?

Week Fourteen: Collaboration: Positive Behavior 
Support.

Candidates identify a student who has a behavior that 
disrupts mentor’s or another teacher’s classroom. 

Candidates gather data on one of the student’s behaviors 
using a data collection process learned. 

Candidates discuss data collected with mentor and write a 
short reflection about the results and discussion.

Week Fifteen: Final exam. Mentor provides feedback to candidate using the forms 
and process provided.
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Course: EDU 421 – Teacher Leadership, Ethics and Professionalism

Course Description
This course focuses on the knowledge and skills for professional, ethical teacher leadership. 
Teacher candidates will have an opportunity to develop their own sense of what it means to be 
ethical as well as professional, with opportunities to practice leadership throughout the course as 
part of a Professional Learning Community, both within the class and within the school in which 
they serve. Candidates will also have opportunities to confront some of the challenges that play out 
in school every day, testing their professional and ethical resolve. A key element for success and 
learning in this course is the active participation of the teacher candidate in all activities and 
responsibilities of the mentor teacher.

EDU 421 – Essential Learning Topics for students Field practices for candidates and mentors
Week One: Study of Teacher Quality Standard V with 

focus on students clearly understanding expectations.
Students will also read Danielson’s definition of teacher 

leadership and compare that to the Teacher Quality 
Rubric.

Week Two: Continue readings on teacher leadership to 
support preparation of interview questions for a teacher 
leader and principal to understand those two 
perspectives of teacher leadership and how to become a 
leader in their partner school.

Provide time for the teacher candidate to interview you as 
a teacher leader and support as needed setting up time to 
interview the principal of your school.

Week Three: Students will share findings from their 
interviews in class and continue readings and 
discussions from Danielson’s book. 

Week Four: Continue class discussions from the 
Danielson readings.

Teacher candidates will work in PLC groups to determine 
how schools and districts support teacher leadership.

Discuss with teacher candidate how your school and 
district support teacher leadership.

Direct candidate to any in-district sources that support 
teacher leadership.

Week Five: Readings and discussions of teacher 
leadership using portions of Reeves and Marzano books.

Week Six: Teacher candidates will be presenting their 
group projects of reading support for teacher leadership 
to a panel of administrators, and mentor/teacher leaders.

Participate if possible on the panel for teacher leadership.

Week Seven: Continue presentations.
Week Eight: Teacher candidate collaborative teams will 

present key points from their readings on teacher 
leadership.

Week Nine: Teacher candidates will be assessed on their 
knowledge and understanding of teacher leadership; 
candidates will begin a personal professional 
development plan to build their leadership capacity.

Discuss with teacher candidate their personal professional 
development plan and make suggestions and 
recommendations.

Week Ten: Teacher candidates will begin discussions 
from readings on ethics and professionalism, along with 
a review of the Teacher Quality Standards pertaining to 
this topic.
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Week Eleven: Teacher candidates will hear a presentation 
from a panel of educational professionals discussing 
ethics and professionalism. Following the panel 
presentations candidates will continue class discussions 
about ethics and professionalism followed by 
collaborative work to develop document on ethical and 
professional qualities.

Review with teacher candidate the document their team 
has created on ethics and professionalism, reflecting 
with candidate regarding the beliefs and understandings.

Recommend another teacher on your staff for the 
candidate to interview and support candidate setting up 
time to interview the principal on the topic as needed.

Week Twelve: Ethics and Professionalism presentations.
Week Thirteen: Teacher candidates will be reading and 

discussing various articles on the culture of schools and 
communities as well as sharing what they have learned 
regarding the culture of the school and the community 
of their partner school, including the influences of 
business advocacy groups, the public and parents.

Discuss with the teacher candidate your views on the 
culture of the school and the community and how they 
impact student learning.

Week Fourteen: Readings and discussions regarding 
culture will continue.

If possible, provide time for discussion regarding culture 
of school and community during your PLC time to 
broaden candidate’s scope of understanding.

Week Fifteen: Final exam. Provide feedback using the process and forms provided.
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Course: EDU 430 – Research-Based Instructional Practices

Course Description
The course is designed to help teacher candidates select highly effective instructional practices to 
integrate into their lesson plans and to effectively implement them in classroom settings. Teacher 
candidates will study the research behind specific strategies and activities that increase student 
achievement. Prerequisite: Framework for Planning Instruction and Assessment.

EDU 430 – Essential Learning Topics for Students Field practices for candidates and mentors
Week One: Design lessons to meet student learning 

objectives/targets/goals.
Mentor shares her/his experiences using research-based 

teaching strategies and why they are important. Mentor 
shares favorite research-based resources and how she/he 
uses them in planning.

Week Two: Demonstrate skills as an effective teacher to 
prospective employers.

Mentor and teacher candidate discuss why and when 
research-based strategies are used in the classroom. 
Discuss during team planning how you make the 
decisions you do regarding the selection of instructional 
practices to match the learning objectives. 

Provide time for candidate to first observe these practices 
being used and then participate in planning for and 
implementation of these practices in the classroom 
under mentor supervision and feedback.  

During team planning, demonstrate how your team uses 
student work to inform instruction and assessments. Ask 
teacher candidate to participate in and contribute to the 
discussion. 

Provide opportunities for teacher candidate to participate 
in a team planning session at your school to observe 
how instructional and assessment strategies are selected 
and used within the lesson design process.

Week Three: Design and deliver engaging, rigorous 
lessons that align with the standards and objectives; 
provide opportunities for assessment, feedback, and 
reflection; utilize research-based strategies that are 
differentiated based on student needs and provide 
students with opportunities to interact with the content 
as well as each other.

Mentor and teacher candidate discuss the importance of 
and strategies for student engagement in the classroom. 

Teacher candidate observes mentor’s use of pacing, 
movement, humor, and other effective strategies for 
engaging students. Discuss how mentor plans for 
engagement. 

Teacher candidate, with guidance from mentor, will plan 
and teach a mini-lesson incorporating a strategy from 
The Highly Engaged Classroom. Mentor reviews 
teacher candidate’s lesson and provides feedback and 
input. Lesson should be developed around current work 
being done in the class in this area. Teacher candidate 
presents the lesson to the class with mentor supervision 
and feedback.

Week Four: Design and deliver engaging, rigorous 
lessons that align with the standards and objectives; 
provide opportunities for assessment, feedback, and 
reflection; utilize research-based strategies that are 
differentiated based on student needs and provide 
students with opportunities to interact with the content 
as well as each other.

Teacher candidates, with guidance from mentor teacher, 
plan and teach a mini-lesson incorporating a strategy 
from The Highly Engaged Classroom. Mentor reviews 
teacher candidate’s lesson and provides feedback and 
input. Lesson should be developed around current work 
being done in the class in this area. 

Teacher candidate presents (and videos) the lesson to the 
class with mentor supervision and feedback.
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Week Five: Design and deliver engaging, rigorous lessons 
that align with the standards and objectives; provide 
opportunities for assessment, feedback, and reflection; 
utilize research-based strategies that are differentiated 
based on student needs and provide students with 
opportunities to interact with the content as well as each 
other.

Teacher candidates, with guidance from mentor, plan and 
teach a mini-lesson incorporating a strategy from 
Classroom Instruction that Works. Mentor assists 
candidate to select an appropriate strategy for her/his 
focus. Mentor reviews teacher candidate’s lesson and 
provides feedback and input. Lesson should be 
developed around current work being done in the class 
in this area. 

Teacher candidate presents the lesson to the class with 
mentor supervision and feedback.

Week Six: Design and deliver engaging, rigorous lessons 
that align with the standards and objectives; provide 
opportunities for assessment, feedback, and reflection; 
utilize research-based strategies that are differentiated 
based on student needs and provide students with 
opportunities to interact with the content as well as each 
other.

Mentor teachers describe how they plan for and teach 
vocabulary.

Teacher candidates, with guidance from the mentor 
teacher, plan and teach a mini-lesson incorporating a 
strategy from Bringing Words to Life. Mentor assists 
candidate to select an appropriate strategy for her/his 
focus. Mentor reviews candidate’s lesson and provides 
feedback and input. Lesson should be developed around 
current work being done in the class in this area. 

Teacher candidate presents the lesson to the class with 
mentor supervision and feedback.

Week Seven: Design and deliver engaging, rigorous
lessons that align with the standards and objectives; 
provide opportunities for assessment, feedback, and 
reflection; utilize research-based strategies that are 
differentiated based on student needs and provide 
students with opportunities to interact with the content 
as well as each other.

Mentor teachers describe how they support students’ social 
and emotional needs. Teacher candidates, with guidance 
from the mentor teacher, plan and teach a mini-lesson 
incorporating a strategy from Mind Up Curriculum.
Mentor assists candidate to select an appropriate 
strategy for focus. Mentor teacher reviews candidate’s 
lesson and provides feedback and input. Lesson should 
be developed around current work being done in the 
class in this area.

Teacher candidate presents (and videos) the lesson to the 
class with mentor supervision and feedback. Jointly 
discuss when, and what topic (literary focus), the 
teacher candidate will emphasize for upcoming unit that 
she/he will be planning and teaching.

Week Eight: Design and deliver engaging, rigorous 
lessons that align with the standards and objectives; 
provide opportunities for assessment, feedback, and 
reflection; utilize research-based strategies that are 
differentiated based on student needs and provide 
students with opportunities to interact with the content 
as well as each other.

Mentor reviews teacher candidate’s unit and lessons, 
providing feedback and input. Lessons should be 
developed around current work being done in the class 
in this area.

Week Nine: Design and deliver engaging, rigorous lessons 
that align with the standards and objectives; provide 
opportunities for assessment, feedback, and reflection; 
utilize research-based strategies that are differentiated 
based on student needs and provide students with 
opportunities to interact with the content as well as each 
other.

Mentor reviews teacher candidate’s lessons, providing 
feedback and input. Lessons should be developed 
around current work being done in the class in this area.
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Week Ten: Design and deliver engaging, rigorous lessons 
that align with the standards and objectives; provide 
opportunities for assessment, feedback, and reflection; 
utilize research-based strategies that are differentiated 
based on student needs and provide students with 
opportunities to interact with the content as well as each 
other.

Mentor continues to review teacher candidate’s lessons 
and provide feedback and input. Lessons should be 
developed around current work being done in the class 
in this area.

Teacher candidates will be responsible for teaching 3-5
complete lessons independently. Mentor provides 
feedback using the process and forms provided, as well 
as informally.

In addition to candidates teaching their unit, mentors and 
candidates co-plan and co-teach lessons with a focus on 
research-based strategies.

Week Eleven: Demonstrate skills as an effective teacher 
to prospective employers.

Provide frequent, timely, specific, and individualized 
feedback about the quality of student work.

Teacher candidates teach 3-5 complete lessons 
independently (or as lead). Mentor provides feedback 
using process and forms provided.

In addition to candidates teaching their unit, candidates 
and mentors co-plan and co-teach lessons with a focus 
on research-based strategies.

Week Twelve: Demonstrate skills as an effective teacher 
to prospective employers.

Teacher candidates teach 3-5 complete lessons 
independently (or as lead). Mentor provides feedback 
using process and forms provided.

In addition to candidates teaching their unit, candidates 
and mentors co-plan and co-teach lessons with a focus 
on research-based strategies.

Week Thirteen: Demonstrate skills as an effective teacher 
to prospective employers.

Continue co-planning and co-teaching research-based 
lessons.

Week Fourteen: Demonstrate skills as an effective 
teacher to prospective employers.

Continue co-planning and co-teaching research-based 
lessons.

Week Fifteen: Reflect on today’s learner. 

Reflect on your learning throughout the semester.

Discuss: Thinking about today’s students and current 
trends in education, how do concepts such as 21st-
century skills, project-based learning, student voice, 
personalized and/or blended learning play out in your 
classroom? (Not all may apply.)

Mentor provides feedback to candidate using the forms 
and process provided.
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Senior Seminars
Fall

Course: EDU 420 – Internship I with Seminar

Course Description
Teacher candidates actively engage in the teaching process with expert support from their mentor 
teacher, partner school and CMC staff. Using the co-teaching model, teacher candidates support 
and/or lead the teaching experience including planning, lesson delivery, assessment development 
and use, using data to guide instruction, and the development of interventions and enrichment as 
needed. Senior seminars mirror the internship experience, with timely discussions, revisiting 
learning and texts used earlier in the program, and expanding the candidate’s knowledge of 
essential teaching skills through the introduction of additional resources. This course aligns with 
300-hour field experience in assigned classroom.

All seminar sessions will begin with de-briefings and discussions of the candidates’ weekly experiences. 
Prior to the beginning of the fall semester, mentors and teacher candidates will attend a co-teaching 
workshop.

EDU 420 – Essential Learning Topics for Students Field practices for candidates and mentors
Week One: Reflective teaching.
Setting up the classroom; norms and routines; reviewing 

data regarding students; planning for instruction and 
assessment.

Students will be surveyed regarding their basic technology 
skills and requirements of their partner schools.

Discuss School Schedules: How do they promote learning?
Review school calendars.
Ensure training on basic technology for any teacher 

candidates who need additional or specialized training.

Week Two: Purposeful relationship building; getting to 
know your students and staff; their needs and interests.

Reflection.

Focus on relationship building with staff.
Note that the seminar journal entry must be completed 

weekly.
Learn about school resources with a focus on how 

technology is used in the school to support student 
learning and standards- based education, and for teacher 
evaluation (RANDA).

Week Three: Building Brain Compatible Learning 
Environments; spending a day following a specific 
student from beginning to end. What technologies does 
the student use?

Complete the “Context for Learning” profile by gathering 
information about the curriculum and pedagogy, 
students and families in the classroom.

Candidate participates actively (taking roll, working with 
small groups and individuals, co-planning and teaching 
learning segments, giving instructions, conducting pre-
assessments, facilitating discussion, etc.).

Week Four: Lesson planning; effective instructional 
practices; integrating content in lesson design.

Continue previous instructional and co-teaching/planning 
activities. 

Explore mentor teachers’ curricular resources and begin to 
take note of other options.

Begin grading in consultation with mentor teacher.
Week Five: PLCs, data teams, etc. Continue previous activities and expand length of learning 

segment: co-plan, implement, and review somewhat 
longer teaching/learning segments.
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Week Six: Interventions and enrichment. Prepare for and participate in parent-teacher conferences. 
Start with academic and personal strengths of the child. 
Listen to parents/guardians in order to learn about their 
children. Discuss why being honest is important 
regarding the student’s learning challenges if they exist 
and any cultural/linguistic/heteronormative/religious 
biases we may have when it comes to home-school 
connections.  

Find info on parent websites with such things as checklists 
for conferences, communicating with teachers, etc.

Week Seven: Using student work; assessment results to 
document learning.

Continue previous activities and further expand 
teaching/learning segment, using new instructional 
strategies and experimenting with ideas learned in 
coursework. Increase role in joint planning.

Discuss how the school uses technology to support 
intervention and enrichment with students. Which 
applications are the most effective and why? How is 
technology used to progress monitor?

Week Eight: Preparing for Parent Conferences. Discuss professional development goals. Mentor teacher to 
share past/present “Continuous Improvement Plans” for 
professional goals with the teacher candidate.

Continue previous activities and increase parts and 
numbers of lessons taught independently and co-taught 
with mentor.

Provide and discuss midterm feedback using forms and 
process provided.

Week Nine: Communicating with parents following 
conferences; how do teachers at the partner school 
communicate with parents using technology?

Continue previous activities and work with mentor to norm 
expectations for student feedback and increase 
responsibility for grading.

Week Ten: Planning for students with special needs; 
gifted students.

Discuss the Teacher Quality and CLDE Standards. 
Candidates work with mentor teacher to collect artifacts 

from co-teaching related to each standard.
Week Eleven: Best Practices in Math Instruction. Discuss together how you use (or could use) role play and 

simulation exercises in the classroom to address 
personal and academic challenges, obstacles,
opportunities and successes. 

Continue daily instructional and co-teaching activities.
Week Twelve: Best Practices in Reading Instruction. Participate in a SIT (Student Improvement Team) meeting 

or related PLC (e.g. IEP, RtI) in addition to daily 
instructional and co-teaching activities. Debrief/discuss 
the experience together.

Week Thirteen: Evaluation and feedback sessions with 
mentors and college supervisors.

Continue daily instructional and co-teaching activities and 
participate in grade-level team meeting or related PLC. 
Debrief/discuss the experience together.

Week Fourteen: Resume writing. Continue daily instructional and co-teaching activities and 
participate in an assessment team meeting or related 
PLC. Debrief/discuss the experience together.

Continue previous activities and:
Participate in a 3-way meeting with CMC supervisor to 

highlight strengths and opportunities for learning.
Plan candidate’s participation throughout December and 

early January when CMC classes do not meet.
Remember to bank hours for the spring semester.
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Week Fifteen: Preparing for Interviews. Discuss highs and lows from the semester. Provide and 
discuss end-of-semester feedback using the Internship 
Forms and process provided. Set 2-3 professional goals 
for the Spring semester.

Continue planning and co-teaching as agreed throughout 
December and early January.
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Senior Seminars 
Spring

Course: EDU 440 – Internship II with Seminar

Course Description
This course continues the linked internship and seminar in which teacher candidates actively 
engage in the teaching process with expert support from their mentor teacher, partner school and 
CMC staff. Using the co-teaching model, teacher candidates support and/or lead the teaching 
experience including planning, lesson delivery, assessment development and use, use of data to 
guide instruction, and the development of interventions and enrichment as needed. Senior seminars 
mirror the internship experience, with timely discussions, revisiting learning and texts from earlier 
in the program, and expanding the candidates’ knowledge of essential teaching skills through the 
introduction of additional resources.

EDU 440 – Essential Learning Topics for Students Field practices for candidates and mentors
Week One: Co-teaching; individual learning plans;

polishing the resume.
Co-Teaching seminar session for teacher candidates and 

mentors.
Marzano’s Becoming a Reflective Teacher – specific 

assignments based on students individual learning plans.
Week Two: Focus on lesson design process and how 

student’s use of technology is embedded into the lesson.
Using rubrics to promote thinking and learning.
Using technology to support thinking and learning.
Involving students in rubric design.
Formative Assessment Strategies, Susan Brookhart.

Week Three: Focus on effective instructional and 
intervention strategies.

How is technology used to individualize instruction and 
intervention?

Stiggins, Classroom Assessment for Student Learning: 
Doing it Right – Using it Well, 2/E.

Teacher candidates to video themselves teaching a 
lesson and review the video with their mentor 
teacher and CMC program supervisor.

Week Four: Use of Assessment.
Identify technology based assessments in use in the school.
How effective are they for providing feedback to students 

and improving learning?

Black and William: Working Inside the Black Box.
Black et al: Working Inside the Black Box.
Stiggins, Classroom Assessment for Student Learning: 

Doing it Right – Using it Well, 2/E.
Revisit: Advancing Formative Assessment in Every 

Classroom; Moss and Brookhart and Formative 
Assessment Strategies for Every Classroom, Brookhart.

Week Five: Revisit Co-Teaching.
Individual Learning Plans.
Week Six: Formative Assessment.
What formative assessments are available to students to 

use to get feedback on t heir learning?

Tools for before, during and after assessment: Brookhart.

Week Seven: Goal Setting with Students. Educational Leadership. (2012, September).
Feedback for Learning – Grant Wiggins.
Provide midterm feedback using process and forms 

provided.
Week Eight: Putting it all together; lesson design and 

implementation in the classroom.
Higher level thinking and problems solving; what 

technology resources are used in the school to promote 
thinking and problem solving.

New standard expectations for students.
Critical purpose of learning objectives.
Review UBD texts and prior learning.
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Week Nine: Presenting to Parents. How to help your child at home in math, reading, or 
writing at a parent night at school.

Introduce parents to online resources.
Week Ten: Working with ELL students. Teacher candidates to video themselves teaching a 

lesson and review the video with their mentor 
teacher and CMC program supervisor.

Week Eleven: Managing the work and taking care of 
yourself, planning for your future including an 
exploration of career paths and opportunities.

Teachers’ Tea for mentors and teacher candidates.

Week Twelve: Begin final evaluations of candidates. Review mentor feedback; review college supervisor 
feedback; develop more specific support as needed or 
identify more specific classroom responsibilities needed 
for experience.

Week Thirteen: Continue final evaluations of candidates. Review mentor feedback; review college supervisor 
feedback; develop more specific support as needed or 
identify more specific classroom responsibilities needed 
for experience.

Week Fourteen: Continue final evaluations of candidates. Review mentor feedback; review college supervisor 
feedback; develop more specific support as needed or 
identify more specific classroom responsibilities needed 
for experience.

Week Fifteen: Complete final evaluations of candidates. Make determination if student will complete the program 
or need additional coursework and or experience.

Provide feedback using processes and forms provided.



Part Four:
Teaching Standards
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The Colorado Teacher Quality Standards*
Excellent teaching is vital to every student’s success: teachers have the honored role of helping to prepare 
their students for the world ahead.

To have maximum impact on student learning, teachers must develop and evolve along with their 
students. This involves self-reflection, increased levels of meaningful feedback on instructional practice 
and an overall commitment to continuously refining their craft.

Identifying the complex components of quality teaching is a fundamental step in supporting teachers’ 
professional growth as well as developing a fair and reliable evaluation process; both aspects of the Great 
Teachers and Leaders Act. The statewide Teacher Quality Standards provide this shared understanding of 
the essentials of great teaching—a common vision.

Just as the Colorado Academic Standards provide common expectations for student learning, the Teacher 
Quality Standards outline the knowledge and skills required of an excellent teacher. They are the core of 
the evaluation process and offer a tool for teacher self-reflection, goal setting and ongoing professional 
growth.

The Teacher Quality Standards are foundational to providing every student with what they deserve—
excellent teachers who are consistently supported in their efforts to improve their practice and influence 
student learning in new and powerful ways.

Quality Standard I  
Teachers demonstrate mastery of and pedagogical expertise in the content they teach. The 
elementary teacher is an expert in literacy and mathematics and is knowledgeable in all other content that 
he or she teaches (e.g. science, social studies, arts, physical education, or world languages). The 
secondary teacher is knowledgeable of literacy and mathematics and is an expert in his or her content 
endorsement area(s).

Element a: Teachers provide instruction that is aligned with the Colorado Academic Standards; their 
district’s organized plan of instruction; and the individual needs of their students.

Element b: Teachers demonstrate knowledge of student literacy development in reading, writing, 
speaking, and listening.

Element c: Teachers demonstrate knowledge of mathematics and understand how to promote student 
development in numbers and operations, algebra, geometry and measurement, and data 
analysis and probability.

Element d: Teachers demonstrate knowledge of the content, central concepts, tools of inquiry, 
appropriate evidence-based instructional practices, and specialized character of the 
disciplines being taught.

Element e: Teachers develop lessons that reflect the interconnectedness of content areas/disciplines.
Element f: Teachers make instruction and content relevant to students and take actions to connect 

students’ background and contextual knowledge with new information being taught.

*For most recent version of Colorado Teacher Quality Standard go to:
http://www.cde.state.co.us/EducatorEffectiveness/SMES-Teacher.
Retrieved July 7, 2016, from the above website.
*2018-2019 will be a transition year with Teacher Quality Standards, new standards will go into effect fall
2019.

http://www.cde.state.co.us/EducatorEffectiveness/SMES-Teacher
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Quality Standard II
Teachers establish a safe, inclusive, and respectful learning environment for a diverse population of 
students.

Element a: Teachers foster a predictable learning environment in the classroom in which each student 
has a positive, nurturing relationship with caring adults and peers.

Element b: Teachers demonstrate a commitment to and respect for diversity, while working toward 
common goals as a community and as a country.

Element c: Teachers engage students as individuals with unique interests and strengths.
Element d: Teachers adapt their teaching for the benefit of all students, including those with special 

needs, across a range of ability levels.
Element e: Teachers provide proactive, clear, and constructive feedback to families about student 

progress and work collaboratively with the families and significant adults in the lives of 
their students.

Element f: Teachers create a learning environment characterized by acceptable student behavior, 
efficient use of time, and appropriate intervention strategies.

Quality Standard III
Teachers plan and deliver effective instruction and create an environment that facilitates learning 
for their students.

Element a: Teachers demonstrate knowledge of current developmental science, the ways in which 
learning takes place, and the appropriate levels of intellectual, social, and emotional 
development of their students.

Element b: Teachers plan and consistently deliver instruction that draws on results of student 
assessments, is aligned to academic standards, and advances students’ level of content 
knowledge and skills.

Element c: Teachers demonstrate a rich knowledge of current research on effective instructional 
practices to meet the developmental and academic needs of their students.

Element d: Teachers thoughtfully integrate and utilize appropriate available technology in their 
instruction to maximize student learning.

Element e: Teachers establish and communicate high expectations for all students and plan instruction 
that helps students develop critical-thinking and problem solving skills.

Element f: Teachers provide students with opportunities to work in teams and develop leadership 
qualities.

Element g: Teachers communicate effectively, making learning objectives clear, and providing 
appropriate models of language.

Element h: Teachers use appropriate methods to assess what each student has learned, including formal 
and informal assessments, and use results to plan further instruction.
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Quality Standard IV
Teachers reflect on their practice.

Element a: Teachers demonstrate that they analyze student learning, development, and growth, and 
apply what they learn to improve their practice.

Element b: Teachers link professional growth to their professional goals.
Element c: Teachers are able to respond to a complex, dynamic environment.

Quality Standard V
Teachers demonstrate leadership.

Element a: Teachers demonstrate leadership in their schools.
Element b: Teachers contribute knowledge and skills to educational practices and the teaching 

profession.
Element c: Teachers advocate for schools and students, partnering with students, families, and 

communities as appropriate.
Element d: Teachers demonstrate high ethical standards.

Quality Standard VI
Teachers take responsibility for student academic growth.

Element a: Teachers demonstrate high levels of student learning, growth, and academic achievement.
Element b: Teachers demonstrate high levels of student academic growth in the skills necessary for 

postsecondary and workforce readiness, including democratic and civic participation. 
Teachers demonstrate their ability to utilize multiple data sources and evidence to evaluate 
their practice, and make adjustments where needed to continually improve attainment of 
student academic growth.
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Mentor Evaluation Rubrics
At midterm and at the conclusion of each course, mentor teachers complete the feedback form that is 
aligned with the course and submit that form to the CMC program supervisor. CMC faculty provide 
candidates with the opportunity to reflect on the feedback. Feedback forms and candidate reflections 
become part of the candidate’s file.

Teacher Education Program Culture*

Professional Behavior Expectations Year One Year Two Year Three Year Four 

Self-Monitoring Skills

Arrives early and is prepared and ready to participate X X X X

Dresses professionally and appropriately when working in the 
school X X X X

Conveys confidence when interacting with learners, teachers, and 
other colleagues X X X X

Demonstrates reliability by following through with plans and 
commitments X X X X

Maintains confidentiality of student information and records X X X X

Follows rules, restrictions, and policies. X X X

Communication Skills

Interacts positively and appropriately within a diverse school 
community X X X X

Asks questions and seeks answers when expectations are not clear X X X X

Communicates assignment due dates in advance and completes 
assignments on time X X X X

Appropriately utilizes communication tools (phone, text, email) 
based on mutually agreed upon norms X X X X

Voices questions and concerns with appropriate individuals in a 
professional manner X X X

Academic Skills

Demonstrates active engagement and participation during the field 
experience X X X

Contributes relevant information during classroom activities X X X

Produces high quality work X X X

*Adapted with permission from: Professional Dispositions Qualities (PDQ) developed by Brewer, Coval, and Linquist (2011)
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Interpersonal/Intrapersonal Behavior Year One Year Two Year Three Year Four 

Exhibits personal integrity and is a strong role model X X X X

Shows energy and enthusiasm for learning X X X X

Takes initiative X X X

Sets goals for her/himself and critically reflects on personal growth, 
learning and practice X X X

Reflects, responds and adapts to feedback X X X X

Collaborates effectively X X X X

Cultivates positive relationships with students by knowing their 
names and learning about their biographies (academic, linguistic, 
cognitive and sociocultural  

X X X

Uses a strength-based framework in multiple contexts: when 
working with students and reflecting on student learning as well as 
when reflecting on her/his own progress and growth as a 
professional

X X X

Maintains professional boundaries with all individuals X X X X

Cultivates positive, collaborative relationships with students, 
colleagues, mentors and families X X X

Classroom Climate Expectations Year One Year Two Year Three Year Four

Has infused the classroom with a sense of caring that is evident 
student to student X X X

Recognizes and supports students who are frustrated or experiencing 
stress X X X

Uses good questioning strategies to allow all students time to think 
and process X X X

Recognizes when students need help, and provides help and 
encouragement as needed X X X

Uses positive behavioral supports to acknowledge and encourage 
appropriate behavior and participation in class.  Attends to 
disruptions in proactive, appropriate ways

X X X
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Culturally and Linguistically Diverse (CLD) Education

CLD Standards (summary form) Year One Year Two Year 
Three

Year 
Four

CLD Standard I: Is knowledgeable about, understands, and able to 
use the major theories, concepts, and research related to 
language acquisition and language.

X X

CLD Standard II: Is knowledgeable about, understands, and able 
to apply the major theories, concepts, and research 
related to literacy development for students.

X X

CLD Standard III: Understands and implements strategies and 
selects materials to aid English language and content 
learning, including both social and academic skills.

X X

CLD Standard IV: Is knowledgeable about, understands, and able 
to apply the major theories, concepts, and research 
related to culture, diversity, and equity in order to 
support academic access and opportunity for CLD 
student populations.

X X

CLD Standard V: Is knowledgeable about, understands, and able 
to use progress monitoring in conjunction with 
formative and summative assessments to support 
student learning.

X X X
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Mentor Feedback for Teacher Candidates: Stage One

Teacher Candidate: Last Name, First Name: _____________________________________________

Completed by: _______________________________________________ Date: __________________

Please rate the teacher candidate by selecting the column that you believe best describes his/her qualities.

Professional Behavior Expectations
Does not 

meet 
expectations

Usually 
meets 

expectations
Meets 

expectations Not observed

Self-Monitoring Skills

Arrives early and is prepared and ready to participate

Dresses professionally and appropriately when working in the 
school.
Conveys confidence when interacting with learners, teachers, and 
other colleagues.
Demonstrates reliability by following through with plans
commitments.

Maintains confidentiality of student information and records.

Communication Skills
Interacts positively and appropriately within a diverse school 
community

Considers all points of view and shows appreciation for diversity.

Communicates assignment due dates and completes assignments on 
time
Appropriately utilizes communication tools (phone, text, email) 
based on mutually agreed upon norms
Comments:

Interpersonal/Intrapersonal Behavior
Does not 

meet 
expectations

Usually 
meets 

expectations
Meets 

expectations Not observed

Exhibits personal integrity and is a strong role model
Demonstrates commitment to fostering equity and excellence in 
education

Demonstrates high energy and enthusiasm for learning.

Reflects, responds and adapts to feedback

Collaborates effectively

Maintains professional boundaries with all individuals

Comments:
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Teacher Quality Standards (See note below) Beginning Approaching Progressing Not observed

Standard II: Establishes a safe, inclusive, and respectful learning 
environment for a diverse population of students.

Element a: Fosters a predictable learning environment in the 
classroom in which each student has a positive, 
nurturing relationship with caring adults and peers.

Element b: Demonstrate a commitment to and respect for diversity, 
while working toward common goals as a community 
and as a country.

Standard IV: Reflects on his/her practice.

Element c: Is able to respond to a complex, dynamic environment.

Comments:

Teacher candidates must provide a written reflection on this feedback to his or her CMC Program Advisor within one 
week of receipt of the evaluation. Please attach a copy of this Feedback Form to the reflection. 

NOTE: We anticipate that teacher candidates develop from year to year. As candidates progress, they gradually increase in 
consistency, organization, integration, initiative, independence, effectiveness, and professionalism. The candidate’s development 
as a teacher rests significantly on the candid, professional, and clear evaluation and communication of her or his performance by 
the mentor teacher. We request that Mentor Teachers and Candidates engage in rich conversations about this progression.

Beginning Approaching Progressing
The novice teacher candidate’s 
performance shows signs of 
development, but is inconsistent in
achieving anticipated outcomes. The 
candidate’s performance requires strong 
support from mentor teacher.

The teacher candidate’s performance is 
steady and episodes of independent and 
successful practice are more frequent 
and longer in duration, but still variable 
in achieving anticipated outcomes.
Candidate relies on suggestions and 
support from mentor.

The candidate’s performance is 
generally consistent, reliable, and more 
commonly linked to anticipated 
outcomes. The candidate successfully 
organizes multiple, related lessons with 
continued support from mentor and 
faculty.
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Teacher Education Program Mentor Feedback for Teacher Candidates
Stage Two: All 300-Level Courses

Teacher Candidate Last Name, First Name: _____________________________________________

Completed by: ___________________________________________ Date: __________________

Professional Behavior Expectations
Does not 

meet 
expectations

Usually 
meets 

expectations

Meets 
expectations Not observed

Self-Monitoring Skills
Arrives early and is prepared and ready to participate
Dresses professionally and appropriately when working in the 
school
Conveys confidence when interacting with learners, teachers, and 
other colleagues
Demonstrates reliability by following through with plans and 
commitments
Maintains confidentiality of student information and records
Follows rules, restrictions, and policies.
Communication Skills
Interacts positively and appropriately within a diverse school 
community
Asks questions and seeks answers when expectations are not clear
Communicates assignment due dates in advance and completes 
assignments on time
Appropriately utilizes communication tools (phone, text, email) 
based on mutually agreed upon norms
Voices questions and concerns with appropriate individuals in a 
professional manner
Academic Skills
Demonstrates active engagement and participation during the field 
experience
Contributes relevant information during classroom activities
Produces high quality work
Comments:
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Interpersonal/Intrapersonal Behavior Beginning Approaching Progressing Not observed

Exhibits personal integrity and is a strong role model
Shows energy and enthusiasm for learning
Takes initiative 
Sets goals for her/himself and critically reflects on personal growth, 
learning and practice
Reflects, responds and adapts to feedback
Collaborates effectively
Cultivates positive relationships with students by knowing their 
names and learning about their biographies (academic, linguistic, 
cognitive and sociocultural  
Uses a strength-based framework in multiple contexts: when 
working with students and reflecting on student learning as well as 
when reflecting on her/his own progress and growth as a 
professional
Maintains professional boundaries with all individuals
Cultivates positive, collaborative relationships with students, 
colleagues, mentors and families
Comments:

Classroom Climate Expectations Beginning Approaching Progressing Not observed

Has infused the classroom with a sense of caring that is evident 
student to student
Recognizes and supports students who are frustrated or experiencing 
stress
Uses good questioning strategies to allow all students time to think 
and process
Recognizes when students need help, and provides help and 
encouragement as needed
Uses positive behavioral supports to acknowledge and encourage 
appropriate behavior and participation in class.  Attends to 
disruptions in proactive, appropriate ways
Comments:

Teacher Quality Standards Beginning Approaching Progressing Not observed

Standard I: Demonstrates mastery of pedagogical expertise in the 
content he/she teaches.
Element a: Provides instruction that is aligned with Colorado 
Academic Standards; his/her district’s organized plan of instruction; 
and individual needs of his/her students.
Element b: Demonstrates knowledge of student literacy 
development in reading, writing, speaking, and listening.
Element c: Demonstrates knowledge of mathematics and 
understands how to promote student development in numbers and 
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operations, algebra, geometry and measurement, and data analysis 
and probability.
Element d: Demonstrate knowledge of the content, central 
concepts, tools of inquiry, appropriate evidence-based instructional 
practices and specialized character of the disciplines being taught.
Element e: Develops lessons that reflect the interconnectedness of 
content areas/disciplines.
Element f: Makes instruction and content relevant to students; takes 
actions to connect students’ background and contextual knowledge 
with new information being taught.
Teacher Quality Standards Beginning Approaching Progressing Not observed

Standard II: Establishes a safe, inclusive, and respectful learning 
environment for a diverse population of students.
Element a: Fosters a predictable learning environment in the 
classroom in which each student has a positive, nurturing 
relationship with caring adults and peers.
Element b: Demonstrate a commitment to and respect for diversity, 
while working toward common goals as a community and as a 
country.
Element c: Engages students as individuals with unique interests 
and strengths.
Element d: Adapts his/her teaching for the benefit of all students, 
including those with special needs, across a range of ability levels.
Element e: Provides proactive, clear, and constructive feedback to 
families about student progress and works collaboratively with the 
families and significant adults in the lives of his/her students.
Standard III: Plans and delivers effective instruction and creates 
an environment that facilitates learning for his/her students.
Element a: Demonstrates knowledge of current developmental 
science, the ways in which learning takes place, and the appropriate 
levels of intellectual, social, and emotional development of his/her 
students.
Element b: Plans and consistently delivers instruction that draws on 
results of student assessments, is aligned to academic standards, and 
advances students’ level of content knowledge and skills.
Element d: Thoughtfully integrates and utilizes appropriate 
available technology in his/her instruction to maximize student 
learning.
Element e: Establishes and communicates high expectations for all 
students and plans instruction that helps students develop critical-
thinking and problem solving skills. 
Element g: Communicates effectively, making learning objectives 
clear, and providing appropriate models of language.
Element h: Uses appropriate methods to assess what each student 
has learned, including formal and informal assessments, and uses 
results to plan further instruction.
Standard IV: Reflects on his/her practice.
Element a: Demonstrates that he/she analyzes student learning, 
development, and growth, and applies what he/she learns to 
improved his/her practice.
Element b: Link professional growth to their professional goals.
Element c: Respond to a complex, dynamic environment.
Standard V: Demonstrates leadership.
Element c: Advocates for schools and students, partnering with 
students, families, and communities as appropriate.



Page 77

CLD Standards Beginning Approaching Progressing Not observed

CLD Standard I: Is knowledgeable about, understands, and able to 
use the major theories, concepts, and research related to language 
acquisition and language.
CLD Standard II: Is knowledgeable about, understands, and able 
to apply the major theories, concepts, and research related to literacy 
development for students.
CLD Standard III: Understands and implements strategies and 
selects materials to aid English language and content learning, 
including both social and academic skills.
CLD Standard IV: Is knowledgeable about, understands, and able 
to apply the major theories, concepts, and research related to culture, 
diversity, and equity in order to support academic access and 
opportunity for CLD student populations.
CLD Standard V: Is knowledgeable about, understands, and able to 
use progress monitoring in conjunction with formative and 
summative assessments to support student learning.
Comments:

Evaluator: ____________________________________ Date: _______________________

(Signature)
Teacher candidate is required to provide a written reflection on this evaluation to his or her CMC 
Program Supervisor within one week of receipt of the evaluation. Please attach copies of the 
evaluation to the reflection.
NOTE: The scale below reflects expected growth in the teacher candidate’s practice while enrolled in 
300-level coursework. Moving from Beginning to Approaching to Progressing, the descriptors show how 
practice develops in terms of consistency, organization, integration, initiative, independence, 
effectiveness, and professionalism. The candidate’s development as a teacher rests significantly on the 
candid, professional, and clear evaluation and communication of her or his performance by the mentor 
teacher. We request that Mentor Teachers and Candidates engage in rich conversations about this 
progression.
Beginning: The novice teacher candidate’s performance shows signs of development. Yet, it is typically 
inconsistent and variable in achieving anticipated outcomes. Small segments of independent and 
successful practice are performed regularly. The candidate’s performance requires strong guidance and 
extensive support, and relies substantially on the mentor teacher’s plans, assessment tools, practices and 
guidance.
Approaching: The teacher candidate’s performance is steady and episodes of independent and successful 
practice are more frequent and longer in duration. The candidate’s performance may require regular 
guidance and support, and continues to rely on suggestions and feedback from the mentor teacher and 
supervisor. The candidate’s practice may still be variable in achieving anticipated outcomes. 
Progressing: The candidate’s performance is generally consistent and reliable. Performance is more 
commonly linked to anticipated outcomes. The candidate successfully organizes multiple, related lessons. 
The candidate’s performance indicates readiness to assume increased responsibility for daily instruction 
with continued support from a mentor teacher, university supervisor or mentor.
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Teacher Candidate Clinical Assessment
Internship Year in the Teacher Education Program: Fall Semester

Teacher
Candidate: ___________________________ Grade Level: _______ School: __________________
(Last, First)

Mentor CMC
Teacher: __________________________ Faculty: ______________________________________

Specific
Courses: ____________________________ Semester/Year: ________________________________

(Fall/Spring)

List 3 to 5 strengths the teacher candidate has demonstrated this semester along with specific 
examples of these strengths in action:

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

List 1 to 2 areas for growth the teacher candidate might focus on in the near term along with an 
example of how that potential strength might manifest itself in action:

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

Adapted with permission from: Stanford Teacher Education Program
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In the Colorado Mountain College Teacher Preparation Program, the Clinical Assessment tracks the 
teacher candidate’s practices in light of the Colorado Teacher Quality Standards.

The scale below reflects expected growth in the teacher candidate’s practice during the internship 
year. We aim to describe a continuum of practice from the performance of a novice teacher 
candidate to the performance of a well-prepared and highly skilled, yet still beginning, teacher 
performing at Level 4.

Moving from Level 1 to Level 4, the descriptors show how practice develops in terms of 
consistency, organization, integration, initiative, independence, effectiveness, and professionalism. 
The goal is for the teacher candidate to demonstrate Level 4 performance on all of the standard 
elements by the end of the senior year.

The candidate’s development as a teacher rests significantly on the candid, professional, and clear 
evaluation and communication of her or his performance by the supervisor and mentor teacher.

Level 1: The novice teacher candidate’s performance shows signs of development. Yet, it is
typically inconsistent and variable in achieving anticipated outcomes. Small segments of 
independent and successful practice are performed regularly. The candidate’s performance 
requires strong guidance and extensive support, and relies substantially on the mentor 
teacher’s plans, assessment tools, practices and guidance.

Level 2: The teacher candidate’s performance is steady and episodes of independent and successful 
practice are more frequent and longer in duration. The candidate’s performance may 
require regular guidance and support, and continues to rely on suggestions and feedback 
from the mentor teacher and supervisor. The candidate’s practice may still be variable in 
achieving anticipated outcomes. 

Level 3: The candidate’s performance is generally consistent and reliable. Performance is more 
commonly linked to anticipated outcomes. The candidate successfully organizes multiple, 
related lessons. The candidate’s performance indicates readiness to assume increased 
responsibility for daily instruction with continued support from a mentor teacher, 
university supervisor or mentor.

Level 4: The candidate’s performance is typically consistent, purposeful, and well-timed. The 
candidate successfully organizes series of related instructional segments over significant 
periods of time. Performance is more firmly linked to anticipated outcomes. The 
candidate’s performance indicates readiness to assume the regular, daily responsibilities as 
a teacher of record. Level 4 aligns with the “Proficient” rating on the Colorado Teacher 
Quality Standards.

OTHER Mark this column if…

1. You have insufficient evidence to evaluate the candidate’s performance at this time, or

2. You have special concerns or questions about the candidate’s performance on this standard at this 
time.

Adapted with permission from: Stanford Teacher Education Program
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Quality Standard I: Teachers demonstrate mastery of and pedagogical expertise in the content they 
teach. The elementary teacher is an expert in literacy and mathematics and is knowledgeable in all 
other content that he or she teaches (e.g., science, social studies, arts, physical education, or world 
languages. The secondary teacher has knowledge of literacy and mathematics and is expert in his 
or her content endorsement area(s).

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

Element a: Teachers provide instruction that is 
aligned with Colorado Academic 
Standards; their district’s organized 
plan of instruction; and the individual 
needs of their students.

Element b: Teachers demonstrate knowledge of 
student literacy development in 
reading, writing, speaking, and 
listening.

Element c: Teachers demonstrate knowledge of 
mathematics and understand how to 
promote student development in 
numbers and operations, algebra, 
geometry and measurement, and data 
analysis and probability.

Element d: Teachers demonstrate knowledge of 
the content, central concepts, tools of 
inquiry, appropriate evidence-based 
instructional practices, and specialized 
character of the disciplines being 
taught.

Element e: Teachers develop lessons that reflect 
the interconnectedness of content 
areas/disciplines.

Element f: Teachers make instruction and content 
relevant to students and take actions to 
connect students’ background and 
contextual knowledge with new 
information being taught.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

_______________________________________________________________________________________

_______________________________________________________________________________________
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Quality Standard II: Teachers establish a safe, inclusive, and respectful learning environment for a 
diverse population of students.

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

Element a: Teachers foster a predictable learning 
environment in the classroom in which 
each student has a positive, nurturing 
relationship with caring adults and 
peers.

Element b: Teachers demonstrate a commitment to 
and respect for diversity, while working 
toward common goals as a community 
and as a country.

Element c: Teachers engage students as individuals 
with unique interests and strengths.

Element d: Teachers adapt their teaching for the 
benefit of all students, including those 
with special needs, across a range of 
ability levels.

Element e: Teachers provide proactive, clear, and 
constructive feedback to families about 
student progress and work 
collaboratively with the families and 
significant adults in the lives of their 
students.

Element f: Teachers create a learning environment 
characterized by acceptable student 
behavior, efficient use of time, and 
appropriate intervention strategies.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________ 
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Quality Standard III: Teachers plan and deliver effective instruction and create an environment that 
facilitates learning for their students.

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

Element a: Teachers demonstrate knowledge of 
current developmental science, the ways 
in which learning takes place, and the 
appropriate levels of intellectual, social, 
and emotional development of their 
students.

Element b: Teachers plan and consistently deliver 
instruction that draws on results of 
student assessments, is aligned to 
academic standards, and advances 
students’ level of content knowledge 
and skills.

Element c: Teachers demonstrate a rich knowledge 
of current research on effective 
instructional practices to meet the 
developmental and academic needs of 
their students.

Element d: Teachers thoughtfully integrate and 
utilize appropriate available technology 
in their instruction to maximize student 
learning.

Element e: Teachers establish and communicate 
high expectations for all students and 
plan instruction that helps students 
develop critical-thinking and problem 
solving skills.

Element f: Teachers provide students with 
opportunities to work in teams and 
develop leadership qualities.

Element g: Teachers communicate effectively, 
making learning objectives clear, and 
providing appropriate models of 
language.

Element h: Teachers use appropriate methods to 
assess what each student has learned, 
including formal and informal 
assessments, and use results to plan 
further instruction.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

_______________________________________________________________________________________

_______________________________________________________________________________________
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Quality Standard IV: Teachers reflect on their practice.

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

Element a: Teachers demonstrate that they analyze 
student learning, development, and 
growth, and apply what they learn to 
improve their practice.

Element b: Teachers link professional growth to 
their professional goals.

Element c: Teachers are able to respond to a 
complex, dynamic environment.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

_______________________________________________________________________________________

_______________________________________________________________________________________

Quality Standard V: Teachers demonstrate leadership.

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

Element a: Teachers demonstrate leadership in 
their schools.

Element b: Teachers contribute knowledge and 
skills to educational practices and the 
teaching profession.

Element c: Teachers advocate for schools and 
students, partnering with students, 
families and communities as 
appropriate.

Element d: Teachers demonstrate high ethical 
standards.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________ 
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Quality Standard VI: Teachers take responsibility for student academic growth.

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

Element a: Teachers demonstrate high levels of 
student learning, growth, and 
academic achievement.

Element b: Teachers demonstrate high levels of 
student academic growth in the skills 
necessary for postsecondary and 
workforce readiness, including 
democratic and civic participation. 
Teachers demonstrate their ability to 
utilize multiple data sources and 
evidence to evaluate their practice, and 
make adjustments where needed to 
continually improve attainment of 
student academic growth.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________
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Culturally and Linguistically Diverse Education Standards

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

CLD Standard I: Is knowledgeable about, 
understands, and able to use the major 
theories, concepts, and research related 
to language acquisition and language.

CLD Standard II: Is knowledgeable about, 
understands, and able to apply the 
major theories, concepts, and research 
related to literacy development for 
students.

CLD Standard III: Understands and implements 
strategies and selects materials to aid 
English language and content learning, 
including both social and academic 
skills.

CLD Standard IV: Is knowledgeable about, 
understands, and able to apply the 
major theories, concepts, and research 
related to culture, diversity, and equity 
in order to support academic access 
and opportunity for CLD student 
populations.

CLD Standard V: Is knowledgeable about, 
understands, and able to use progress 
monitoring in conjunction with 
formative and summative assessments 
to support student learning.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________
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Teacher Education Program Culture

Please rate the teacher candidate by selecting the column that you believe best describes his/her qualities.
Professional Behavior Expectations Does not meet 

expectations
Usually meets 
expectations

Meets 
expectations Not observed

Is always present and on time.

Demonstrates active engagement and participation during the field 
experience.

Produces high quality work as required.

Dresses professionally and appropriately when working in the school.

Interacts positively and appropriately with learners, teachers, and colleagues 
from diverse backgrounds.

Maintains professional boundaries with all individuals.

Responds and adapts positively to evaluative feedback.

Collaborates effectively with mentor teacher.

Considers all points of view and shows appreciation for diversity.

Demonstrates strong personal character and is a good role model of personal 
integrity.
Asks questions when expectations are not clear.

Conveys confidence when interacting with learners, teachers, and other 
colleagues.

Dependably follows rules, restrictions, and policies.

Maintains confidentiality of student information and records.

Communicates assignment due dates and completes assignments on time.

Demonstrates reliability by following through with commitments.

Demonstrates strong foundational knowledge of curriculum, instruction, and 
assessment.
Is actively engaged and participates in the classroom with children and/or 
with colleagues during team planning situations.

Is creative when preparing and organizing lessons or materials.
Uses or references professional organizations and publications; belongs to 
professional organizations; participates in professional events.
Comments:
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Interpersonal/Intrapersonal Behavior Does not meet 
expectations

Usually meets 
expectations

Meets 
expectations Not observed

Demonstrates commitment to fostering equity and excellence in education.

Sets individual goals and reflects on and evaluates new learning.

Uses effective communication strategies to interact with learners, teachers, 
and colleagues.

Collaborates effectively during classroom activities.

Contributes relevant information during classroom activities. 

Demonstrates high energy and enthusiasm for learning.

Knows students’ names and their strengths.

Communicates high expectations for all students.

Spends time with student at lunch or recess whenever possible.

Demonstrates initiative.

Encourages all learners to be successful, attentive to learners from diverse 
backgrounds and with exceptional learning needs.
Communicates respectfully and positively when speaking with learners, 
families, peers and colleagues; uses good judgment during interactions.
Comments:

Classroom Climate Expectations Does not meet 
expectations

Usually meets 
expectations

Meets 
expectations Not observed

Has infused the classroom with a sense of caring that is evident student to 
student.

Recognizes and supports students who are frustrated or experiencing stress.

Uses good questioning strategies to allow all students time to think and 
process.
Recognizes when students need help, and provides help and encouragement 
as needed.

Creates a safe, caring environment and sense of belonging.
Structures assignments to allow students to share their experiences and 
interests.
Comments:
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Summary for Fall Semester
Complete this section as part of the three-way conversation among the

Candidate, CMC Supervisor, and Mentor Teacher.

1. Professional Growth Plan (complete at the end of EVERY quarter during the internship year)

After reflecting on the work of the past semester, we agree that the candidate should focus on
standard number(s) ____________________________ in the following ways:

_________________________________________________________________________________

_________________________________________________________________________________

2. Mid-Program Review (complete at the end of the fall semester of the internship year)

Overall Assessment of the candidate’s current performance:

 Satisfactory progress for this stage in the program
 Acceptable performance, with some minor concerns (describe below)
 Performance is of serious concern and requires immediate attention (describe below)

CMC Supervisor/Mentor Teacher Comments: Teacher Candidate Comments:

CMC Supervisor: ___________________________________________ Date: ________________
(Signature)

Mentor Teacher: ___________________________________________ Date: ________________
(Signature)

Teacher Candidate: _________________________________________ Date: ________________
(Signature)
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Teacher Candidate Clinical Assessment
Internship Year in the Teacher Education Program: Spring Semester

Teacher
Candidate: ________________________ Grade Level: _______ School: __________________
(Last, First)

Mentor CMC
Teacher: __________________________ Faculty: ______________________________________

Specific
Courses: __________________________ Semester/Year: ________________________________

(Fall/Spring)

List 3 to 5 strengths the teacher candidate has demonstrated this semester along with specific 
examples of these strengths in action:

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

List 1 to 2 areas for growth the teacher candidate might focus on in the near term along with an 
example of how that potential strength might manifest itself in action:

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

Adapted with permission from: Stanford Teacher Education Program
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In the Colorado Mountain College Teacher Preparation Program, the Clinical Assessment tracks the 
teacher candidate’s practices in light of the Colorado Teacher Quality Standards.

The scale below reflects expected growth in the teacher candidate’s practice during the internship 
year. We aim to describe a continuum of practice from the performance of a novice teacher 
candidate to the performance of a well-prepared and highly skilled, yet still beginning, teacher 
performing at Level 4.

Moving from Level 1 to Level 4, the descriptors show how practice develops in terms of 
consistency, organization, integration, initiative, independence, effectiveness, and professionalism. 
The goal is for the teacher candidate to demonstrate Level 4 performance on all of the standard 
elements by the end of the senior year.

The candidate’s development as a teacher rests significantly on the candid, professional, and clear 
evaluation and communication of her or his performance by the supervisor and mentor teacher.

Level 1: The novice teacher candidate’s performance shows signs of development. Yet, it is 
typically inconsistent and variable in achieving anticipated outcomes. Small segments of 
independent and successful practice are performed regularly. The candidate’s performance 
requires strong guidance and extensive support, and relies substantially on the mentor 
teacher’s plans, assessment tools, practices and guidance.

Level 2: The teacher candidate’s performance is steady and episodes of independent and successful 
practice are more frequent and longer in duration. The candidate’s performance may 
require regular guidance and support, and continues to rely on suggestions and feedback 
from the mentor teacher and supervisor. The candidate’s practice may still be variable in 
achieving anticipated outcomes. 

Level 3: The candidate’s performance is generally consistent and reliable. Performance is more 
commonly linked to anticipated outcomes. The candidate successfully organizes multiple, 
related lessons. The candidate’s performance indicates readiness to assume increased 
responsibility for daily instruction with continued support from a mentor teacher, 
university supervisor or mentor.

Level 4: The candidate’s performance is typically consistent, purposeful, and well-timed. The 
candidate successfully organizes series of related instructional segments over significant 
periods of time. Performance is more firmly linked to anticipated outcomes. The 
candidate’s performance indicates readiness to assume the regular, daily responsibilities as 
a teacher of record. Level 4 aligns with the “Proficient” rating on the Colorado Teacher
Quality Standards.

OTHER Mark this column if…

1. You have insufficient evidence to evaluate the candidate’s performance at this time, or

2. You have special concerns or questions about the candidate’s performance on this standard at this 
time.

Adapted with permission from: Stanford Teacher Education Program
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Quality Standard I: Teachers demonstrate mastery of and pedagogical expertise in the content they 
teach. The elementary teacher is an expert in literacy and mathematics and is knowledgeable in all 
other content that he or she teaches (e.g., science, social studies, arts, physical education, or world 
languages. The secondary teacher has knowledge of literacy and mathematics and is expert in his 
or her content endorsement area(s).

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

Element a: Teachers provide instruction that is 
aligned with Colorado Academic 
Standards; their district’s organized 
plan of instruction; and the individual 
needs of their students.

Element b: Teachers demonstrate knowledge of 
student literacy development in 
reading, writing, speaking, and 
listening.

Element c: Teachers demonstrate knowledge of 
mathematics and understand how to 
promote student development in 
numbers and operations, algebra, 
geometry and measurement, and data 
analysis and probability.

Element d: Teachers demonstrate knowledge of 
the content, central concepts, tools of 
inquiry, appropriate evidence-based 
instructional practices, and specialized 
character of the disciplines being 
taught.

Element e: Teachers develop lessons that reflect 
the interconnectedness of content 
areas/disciplines.

Element f: Teachers make instruction and content 
relevant to students and take actions to 
connect students’ background and 
contextual knowledge with new 
information being taught.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

________________________________________________________________________________________

________________________________________________________________________________________
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Quality Standard II: Teachers establish a safe, inclusive, and respectful learning environment for a 
diverse population of students.

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

Element a: Teachers foster a predictable learning 
environment in the classroom in which 
each student has a positive, nurturing 
relationship with caring adults and 
peers.

Element b: Teachers demonstrate a commitment to 
and respect for diversity, while working 
toward common goals as a community 
and as a country.

Element c: Teachers engage students as individuals 
with unique interests and strengths.

Element d: Teachers adapt their teaching for the 
benefit of all students, including those 
with special needs, across a range of 
ability levels.

Element e: Teachers provide proactive, clear, and 
constructive feedback to families about 
student progress and work 
collaboratively with the families and 
significant adults in the lives of their 
students.

Element f: Teachers create a learning environment 
characterized by acceptable student 
behavior, efficient use of time, and 
appropriate intervention strategies.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________
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Quality Standard III: Teachers plan and deliver effective instruction and create an environment that 
facilitates learning for their students.

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

Element a: Teachers demonstrate knowledge of 
current developmental science, the ways 
in which learning takes place, and the 
appropriate levels of intellectual, social, 
and emotional development of their 
students.

Element b: Teachers plan and consistently deliver 
instruction that draws on results of 
student assessments, is aligned to 
academic standards, and advances 
students’ level of content knowledge 
and skills.

Element c: Teachers demonstrate a rich knowledge 
of current research on effective 
instructional practices to meet the 
developmental and academic needs of 
their students.

Element d: Teachers thoughtfully integrate and 
utilize appropriate available technology 
in their instruction to maximize student 
learning.

Element e: Teachers establish and communicate 
high expectations for all students and 
plan instruction that helps students 
develop critical-thinking and problem 
solving skills.

Element f: Teachers provide students with 
opportunities to work in teams and 
develop leadership qualities.

Element g: Teachers communicate effectively, 
making learning objectives clear, and 
providing appropriate models of 
language.

Element h: Teachers use appropriate methods to 
assess what each student has learned, 
including formal and informal 
assessments, and use results to plan 
further instruction.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

________________________________________________________________________________________

________________________________________________________________________________________
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Quality Standard IV: Teachers reflect on their practice.

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

Element a: Teachers demonstrate that they analyze 
student learning, development, and 
growth, and apply what they learn to 
improve their practice.

Element b: Teachers link professional growth to 
their professional goals.

Element c: Teachers are able to respond to a 
complex, dynamic environment.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

________________________________________________________________________________________

________________________________________________________________________________________

Quality Standard V: Teachers demonstrate leadership.

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

Element a: Teachers demonstrate leadership in 
their schools.

Element b: Teachers contribute knowledge and 
skills to educational practices and the 
teaching profession.

Element c: Teachers advocate for schools and 
students, partnering with students, 
families and communities as 
appropriate.

Element d: Teachers demonstrate high ethical 
standards.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________
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Quality Standard VI: Teachers take responsibility for student academic growth.

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

Element a: Teachers demonstrate high levels of 
student learning, growth, and 
academic achievement.

Element b: Teachers demonstrate high levels of 
student academic growth in the skills 
necessary for postsecondary and 
workforce readiness, including 
democratic and civic participation. 
Teachers demonstrate their ability to 
utilize multiple data sources and 
evidence to evaluate their practice, and 
make adjustments where needed to 
continually improve attainment of 
student academic growth.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________

________________________________________________________________________________________
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Culturally and Linguistically Diverse Education Standards

Check the box that best describes the
candidate’s level of performance on each 
element of the standards:

LEVEL 1
 

LEVEL 2
 

LEVEL 3
 

LEVEL 4
Proficiency

OTHER
Insufficient
Evidence
or Concerns

CLD Standard I: Is knowledgeable about, 
understands, and able to use the major 
theories, concepts, and research related 
to language acquisition and language.

CLD Standard II: Is knowledgeable about, 
understands, and able to apply the 
major theories, concepts, and research 
related to literacy development for 
students.

CLD Standard III: Understands and implements 
strategies and selects materials to aid 
English language and content learning, 
including both social and academic 
skills.

CLD Standard IV: Is knowledgeable about, 
understands, and able to apply the 
major theories, concepts, and research 
related to culture, diversity, and equity 
in order to support academic access 
and opportunity for CLD student 
populations.

CLD Standard V: Is knowledgeable about, 
understands, and able to use progress 
monitoring in conjunction with 
formative and summative assessments 
to support student learning.

As appropriate, provide further comments and/or specific evidence supporting your ratings:

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________
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Teacher Education Program Culture

Please rate the teacher candidate by selecting the column that you believe best describes his/her qualities.
Professional Behavior Expectations Does not meet 

expectations
Usually meets 
expectations

Meets 
expectations Not observed

Is always present and on time.
Demonstrates active engagement and participation during the field 
experience.

Produces high quality work as required.

Dresses professionally and appropriately when working in the school.

Interacts positively and appropriately with learners, teachers, and colleagues 
from diverse backgrounds.
Maintains professional boundaries with all individuals.

Responds and adapts positively to evaluative feedback.

Collaborates effectively with mentor teacher.

Considers all points of view and shows appreciation for diversity.

Demonstrates strong personal character and is a good role model of personal 
integrity.

Asks questions when expectations are not clear.

Conveys confidence when interacting with learners, teachers, and other 
colleagues.

Dependably follows rules, restrictions, and policies.

Maintains confidentiality of student information and records.

Communicates assignment due dates and completes assignments on time.

Demonstrates reliability by following through with commitments.

Demonstrates strong foundational knowledge of curriculum, instruction, and 
assessment.
Is actively engaged and participates in the classroom with children and/or 
with colleagues during team planning situations.
Is creative when preparing and organizing lessons or materials.

Uses or references professional organizations and publications; belongs to 
professional organizations; participates in professional events.
Comments:



Page 102

Interpersonal/Intrapersonal Behavior Does not meet 
expectations

Usually meets 
expectations

Meets 
expectations Not observed

Demonstrates commitment to fostering equity and excellence in education.

Sets individual goals and reflects on and evaluates new learning.

Uses effective communication strategies to interact with learners, teachers, 
and colleagues.

Collaborates effectively during classroom activities.

Contributes relevant information during classroom activities. 

Demonstrates high energy and enthusiasm for learning.

Knows students’ names and their strengths.

Communicates high expectations for all students.

Spends time with student at lunch or recess whenever possible.

Demonstrates initiative.

Encourages all learners to be successful, attentive to learners from diverse 
backgrounds and with exceptional learning needs.
Communicates respectfully and positively when speaking with learners, 
families, peers and colleagues; uses good judgment during interactions.
Comments:

Classroom Climate Expectations Does not meet 
expectations

Usually meets 
expectations

Meets 
expectations Not observed

Has infused the classroom with a sense of caring that is evident student to 
student.

Recognizes and supports students who are frustrated or experiencing stress.
Uses good questioning strategies to allow all students time to think and 
process.
Recognizes when students need help, and provides help and encouragement 
as needed.

Creates a safe, caring environment and sense of belonging.

Structures assignments to allow students to share their experiences and 
interests.
Comments:
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Summary for Spring Semester
Complete this section as part of the three-way conversation among the

Candidate, CMC Supervisor, and Mentor Teacher.

1. Professional Growth Plan (complete at the end of EVERY quarter during the internship year)

After reflecting on the work of the past semester, we agree that the candidate should focus on
standard number(s) ____________________________ in the following ways:

_________________________________________________________________________________

_________________________________________________________________________________

2. Senior Cumulative Internship Summary Review (complete only at the end of the spring semester of 
the internship year)

Please indicate your assessment of the candidate’s readiness to assume the professional 
responsibilities as a teacher of record in her/his own classroom:

 The candidate’s performance indicates a readiness for entry into the profession.
 The candidate’s performance indicates a readiness for entry into the profession, with some 

minor concerns.
 The candidate’s current performance is of serious concern and requires further development.

CMC Supervisor/Mentor Teacher Comments: Teacher Candidate Comments:

CMC Supervisor: ___________________________________________ Date: ________________
(Signature)

Mentor Teacher: ___________________________________________ Date: ________________
(Signature)

Teacher Candidate: _________________________________________ Date: ________________
(Signature)



Part Five:
Program Protocols
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Small Group, Whole Group Teaching, Planning, and Reflection
Enduring Understandings: Effective teachers utilize a variety of small group activities throughout the 
school day. Two areas that teachers use groups for quite often are reading and math. Effective teachers 
recognize how crucial planning is to ensuring that group work is an efficient use of student learning time.

Protocol for Small/Whole Group Teaching:
(This can be applied across a variety of group teaching contexts and subject areas.)

1. Candidate and Mentor meet together to plan for the candidate to teach a small or whole group (as 
appropriate) in: Elementary: Reading and/or Math

2. Mentor and Candidate will use the CMC Program Lesson Plan Template to plan each lesson.
3. Candidates will teach the lesson.
4. Mentors and Candidates will meet to de-brief after the lesson to talk about the lesson and 

complete the form below.
5. Mentor and Candidate will share the form and the lesson plan with the CMC Supervisor.
6. Mentor will continue to give Candidate opportunities to teach groups, using the CMC Program 

Lesson Plan Template to guide planning.
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Lesson Plan Template
Colorado Mountain College

Teacher Candidate:

Name of Observer:

Title of Lesson:

Content Area(s): Grade: Date/Duration:

Planning the Lesson:
Lesson Preparation

Enduring (Conceptual) 
Understandings:

What do you want students to 
remember five years from 
now about their learning?

Standards:

What content standards are 
aligned with this lesson?

Benchmarks:

What Benchmarks under 
those standards are aligned 
with this lesson?

Anticipated Misconceptions 
and Feedback:

What anticipated 
misconceptions might 
students encounter during 
this lesson? What will be the 
feedback to move the 
students toward 
understanding

Other Content Areas:

What other content areas and 
standards will you be 
integrating into this unit?
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Pre-Assessment:

What pre assessment data do 
you have that helped identify 
the specific learning targets 
for the unit?

Learning Target(s):

What are the learning targets 
for the lesson that should be 
posted in student friendly 
language and should be 
measurable

Content Learning Targets:

Language Learning Targets:

Informal and Formative 
Assessment:

What evidence will students 
provide during the lesson to 
demonstrate their learning? 
What learning can you 
observe?

What evidence will show that 
students successfully learned 
what the lesson was intended 
to teach?

Performance Tasks:

Other Evidence:

Questioning and Specific 
Feedback:

What questions will you ask? 
What kinds of questioning 
strategies will you use? How 
will incorporate your use of 
formative assessments? What 
kind of specific feedback can 
you provide?

Instructional Strategies: 

Which instructional strategies 
are best suited to the learner 
and the content being taught? 
How will they be sequenced? 
(e.g. What level of Bloom’s 
taxonomy must students 
reach to meet the learning 
targets?)
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Instructional Delivery:

What kind of grouping will 
you use to present the lesson: 
whole group: small group: 
cooperative groups; 
combination?

Differentiation:
How will you accommodate 
ALL learners in your 
classroom? (i.e. 
SPED/SSN/EB/GT)

Content-
Process-
Product-
FOR
Reading-
Writing-
Speaking-
Listening-

Kinesthetic-
Tactile-
Visual-
Auditory-

WIDA Language 
Proficiency Levels
Entering-
Beginning-
Developing-
Expanding-
Bridging-

Key Vocabulary:

What vocabulary is essential 
to student learning and how 
will you use best practices to 
teach that vocabulary?

Resources and Materials:

Are there ways that 
technology can be used to 
support and enhance 
instruction and student 
learning? What other 
materials will you need?
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Teaching the Lesson:
Lesson Sequence and Activities

Teacher Moves
In this column, record all teacher 
actions throughout the lesson. Include 
assessments (formative and 
summative), questioning and
feedback, instructional strategies, 
grouping, and differentiation 
techniques. If applicable, be sure to 
include when/how key vocabulary will 
be taught and how/when resources and
materials will be used and distributed.

Student Moves
In this column, record all student 
actions throughout the lesson related to 
the assessments (formative and
summative), questioning and feedback, 
instructional strategies, grouping, 
differentiation techniques, key
vocabulary, and the resources and
materials used by the student.

Motivation/Student 
Engagement/Activating 
Prior Knowledge and 
Connecting to Previous 
Learning:
What will you do to activate 
previous learning that does 
not include the new learning?

Communicating Learning 
Targets:
How will you communicate
your learning targets at the 
beginning of the lesson?

Guided Practice (with 
teacher or with peers):
What will you do to help 
students practice the new 
learning?

Communicating Learning 
Targets:
How will you communicate 
your learning targets during 
the lesson?

Extension/Intervention: 
What will you do to extend 
learning for students or 
provide additional instruction 
for others?

Independent Practice (work 
time and/or conferring):
What will you do to provide 
independent practice for 
students either in class and/or 
for homework?
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Communicating Learning 
Targets:
How will you communicate 
your learning targets during 
the lesson?

Extension/Intervention: 
What will you do to extend 
learning for students or 
provide additional 
instruction for others?

Closure:
How will students reflect on 
their learning?

Communicating Learning 
Targets:
How will you communicate 
your learning targets at the 
conclusion of the lesson?

Parent involvement: 
Communicating with parents/caregivers 

Parent involvement:
What are ways in which 
parents/caregivers can be 
part of this lesson?

Communicating with 
parents: 
How would you explain this 
lesson to a parent/caregiver?

Reflecting on the Lesson:
Learning and planning future lessons

How am I feeling about this 
lesson?

How do I know students met 
the learning target(s)?

What evidence do I have of 
student learning?

What should I do next? Is re-
teaching necessary?

What will I refine in my 
teaching?
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Weekly Observation Protocol (Internship Year)
To chronicle the learning and development of teacher candidates, mentors are asked to complete this 
observation form weekly and the CMC supervisor is required to complete this observation three times 
each semester for each candidate in the internship year. Both the mentor and the program supervisor 
should meet with the candidate to discuss the observation and to develop recommended actions for 
improvement. Copies of the weekly observations will be included in the candidate’s file.

Candidate Observed: Observer: Date:

Standard or Concept Taught:

Lesson Introduction/Background 
Knowledge Access:

Lesson Design: Interactions with Students:

Classroom Management: Communicating Lesson 
Objective to Students:

Evidence of Student Learning:

Use of Formative Assessment: Vocabulary Instruction: Lesson Closure:

Notes from observation:

High points of the lesson:

Recommended actions/next steps for improvement:
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Remember to attach a copy of the lesson plan!
Debriefing Form for Mini-Lessons

Teacher Candidate: _________________________________________ Date: ________________
(Signature)

CMC Supervisor/Mentor Teacher: ____________________________ Date: ________________
(Signature)

*Remember to attach a copy of the lesson plan

Adapted with permission from: Stanford Teacher Education Program

Reflection Points Candidate Thoughts Mentor Thoughts
How do you think the lesson 
went? Be specific.

What did you learn from this 
experience?
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Post Lesson Formal Conference Form
Colorado Mountain College

Teacher Candidate: 

Observer: 

Lesson Content Area: Grade Level: Date:

Following the candidate teaching an entire lesson, use this form to guide the post conference discussion 
between the teacher candidate and the observer of the lesson. Have the observer ask the questions orally 
and have the teacher candidate reflect on the question and orally give an answer while the observer writes 
down the answer. Then the teacher candidate can use these notes to write a final reflection at the end of 
the lesson planning form.

Summary of Lesson
How do you think the lesson went? What went well and what will you change for next time?

Analyze Lesson Delivery and the Student Experience
Reinforcement: 
Ask a guiding question about what they did well (e.g. How did you scaffold your questions so that all students 
were able to meet the learning targets). 

Provide a reinforcement objective to encourage the teacher to continue the practice. 

Provide specific examples from the lesson that reinforces the objective.
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Refinement:
Ask a guiding question about what the teacher candidate could work on to refine the next lesson (e.g., Why was it 
so difficult for most students to meet the learning target?)

Provide a refinement objective (The candidate will align assessments with the learning target so that students can 
show progress and/or mastery.)

Provide specific student evidence to demonstrate where the candidate can improve.

Identify some resources to assist the student in improving in this area.

Refer to the Teacher Quality Standards Checklist, then create a plan to construct new learning
Construct New Learning
As a result of this post conference, what will you continue and what will you change in your practice?
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Candidate Weekly Reflection
To encourage and support continual reflection on the part of teacher candidates, we request that you 
complete this simple reflection form on a weekly basis for inclusion in your program portfolio. The 
reflections should address the work you doing with your mentor teacher and/or the program faculty or 
supervisors. Prior to inclusion in the portfolio, you will share this weekly reflection document with your 
mentor as part of your routine meeting with your mentor. You will also provide a copy to the program 
supervisor.

During this week, what went well was… My current focus is…

My biggest challenges seem to be… What help do I need to access and from whom?

Teacher Candidate: _________________________________________ Date: ________________
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Colorado Department of Education’s Instructional Unit Development Template 

Performance Assessment: The capstone/summative assessment for this unit. 

Claims:   

Stimulus Material: 
 

 

Product/Evidence: 
 

 

Differentiation: 
 

 

Unit Description:  

Considerations:  

Unit Generalizations 

Key 
Generalization:  

Supporting 
Generalizations:  
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Texts for independent reading or for class read aloud to support the content 

Informational/Non-Fiction Fiction 

  

Ongoing Discipline-Specific Learning Experiences 

1. Description
: 

 Teacher 
Resources: 

 

Student 
Resources: 

 

Skills:  Assessment
: 

 

 

2. Description
: 

 Teacher 
Resources: 

 

Student 
Resources: 

 

Skills:  Assessment
: 

 

 

3. Description
: 

 Teacher 
Resources: 

 

Student 
Resources: 

 

Skills:  Assessment
: 
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Prior Knowledge and Experiences 

The description of the working knowledge and skills necessary for students to access the learning experiences throughout the unit.  Teachers will use their 
professional judgment and knowledge of their students (including information gained from relevant pre-assessments) to determine the kinds of introductory learning 
experiences and/or reinforcement experiences that may need to be delivered prior to or within the unit.   

Learning Experience #1

The Teacher may…. So that Students can… 

Generalization Connection(s):  

Teacher Resources:  

Student Resources:  

Assessment:  

Differentiation: 
(Multiple means for students to 
access content and multiple modes 
for student to express 
understanding.) 

Access (Resources and/or Process) Expression (Products and/or Performance) 

  

Extensions for depth and complexity: Access (Resources and/or Process) Expression (Products and/or Performance) 

   

Critical Content:  

Key Skills:  

Critical Language:  

Learning Experience #2

The Teacher may…. So that Students can… 

Generalization Connection(s):  

Teacher Resources:  

Student Resources:  

Assessment:  

Differentiation: Access (Resources and/or Process) Expression (Products and/or Performance) 
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(Multiple means for students to 
access content and multiple modes 
for student to express 
understanding.) 

  

Extensions for depth and complexity: Access (Resources and/or Process) Expression (Products and/or Performance) 

   

Critical Content:  

Key Skills:  

Critical Language:  

Learning Experience #3

The Teacher may…. So that Students can… 

Generalization Connection(s):  

Teacher Resources:  

Student Resources:  

Assessment:  

Differentiation: 
(Multiple means for students to 
access content and multiple modes 
for student to express 
understanding.) 

Access (Resources and/or Process) Expression (Products and/or Performance) 

  

Extensions for depth and complexity: Access (Resources and/or Process) Expression (Products and/or Performance) 

   

Critical Content:  

Key Skills:  

Critical Language:  

Learning Experience #4

The Teacher may…. So that Students can… 

Generalization Connection(s):  
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Teacher Resources:  

Student Resources:  

Assessment:  

Differentiation: 
(Multiple means for students to 
access content and multiple modes 
for student to express 
understanding.) 

Access (Resources and/or Process) Expression (Products and/or Performance) 

  

Extensions for depth and complexity: Access (Resources and/or Process) Expression (Products and/or Performance) 

   

Critical Content:  

Key Skills:  

Critical Language:  

Learning Experience #5

The Teacher may…. So that Students can… 

Generalization Connection(s):  

Teacher Resources:  

Student Resources:  

Assessment:  

Differentiation: 
(Multiple means for students to 
access content and multiple modes 
for student to express 
understanding.) 

Access (Resources and/or Process) Expression (Products and/or Performance) 

  

Extensions for depth and complexity: Access (Resources and/or Process) Expression (Products and/or Performance) 

   

Critical Content:  

Key Skills:  

Critical Language:  
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Learning Experience #6

The Teacher may…. So that Students can… 

Generalization Connection(s):  

Teacher Resources:  

Student Resources:  

Assessment:  

Differentiation: 
(Multiple means for students to 
access content and multiple modes 
for student to express 
understanding.) 

Access (Resources and/or Process) Expression (Products and/or Performance) 

  

Extensions for depth and complexity: Access (Resources and/or Process) Expression (Products and/or Performance) 

   

Critical Content:  

Key Skills:  

Critical Language:  

Learning Experience #7

The Teacher may…. So that Students can… 

Generalization Connection(s):  

Teacher Resources:  

Student Resources:  

Assessment:  

Differentiation: 
(Multiple means for students to 
access content and multiple modes 
for student to express 
understanding.) 

Access (Resources and/or Process) Expression (Products and/or Performance) 

  

Extensions for depth and complexity: Access (Resources and/or Process) Expression (Products and/or Performance) 
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Critical Content:  

Key Skills:  

Critical Language:  

Learning Experience #8

The Teacher may…. So that Students can… 

Generalization Connection(s):  

Teacher Resources:  

Student Resources:  

Assessment:  

Differentiation: 
(Multiple means for students to 
access content and multiple modes 
for student to express 
understanding.) 

Access (Resources and/or Process) Expression (Products and/or Performance) 

  

Extensions for depth and complexity: Access (Resources and/or Process) Expression (Products and/or Performance) 

   

Critical Content:  

Key Skills:  

Critical Language:  

Learning Experience #9

The Teacher may…. So that Students can… 

Generalization Connection(s):  

Teacher Resources:  

Student Resources:  

Assessment:  

Differentiation: Access (Resources and/or Process) Expression (Products and/or Performance) 



Page 125

(Multiple means for students to 
access content and multiple modes 
for student to express 
understanding.) 

  

Extensions for depth and complexity: Access (Resources and/or Process) Expression (Products and/or Performance) 

   

Critical Content:  

Key Skills:  

Critical Language:  

Learning Experience #10

The Teacher may…. So that Students can… 

Generalization Connection(s):  

Teacher Resources:  

Student Resources:  

Assessment:  

Differentiation: 
(Multiple means for students to 
access content and multiple modes 
for student to express 
understanding.) 

Access (Resources and/or Process) Expression (Products and/or Performance) 

  

Extensions for depth and complexity: Access (Resources and/or Process) Expression (Products and/or Performance) 

   

Critical Content:  

Key Skills:  

Critical Language:  
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Unit Plan and Rubric

Teacher Candidate: _________________________________________ Date: ________________

This assignment expects teacher candidates to fully integrate the criteria below, and demonstrate 
excellence across four core components:

1. Unit or lesson plan;
2. Video and/or audiotape if the lesson was required to be taught;
3. Students’ work samples: pictures or pdfs of students work (e.g., artifacts, assessments, 

performances); and
4. Reflection.

Criteria for success Points earned
Unit preparation 

• A set of standards from _______ /CAS and/or CCSS that aligns with your 
Unit topic and grade level.

• Pre-assessment data used to help identify overarching content and language 
learning targets.

• Appropriate overarching content and language learning targets for the unit.
• Formative assessments (e.g., exit tickets, diagnostic questions) you’ll use to 

know whether or not your learning target is met by students.
• Overarching summative assessment at the end of the unit. (0-5 points)

Lesson preparation 
• Written questions to ask students or recorded students’ questions throughout 

each lesson.
• Identified a clear sequence of lessons in the unit.
• Mapped differentiation strategies to certain learner profiles and language 

proficiency levels.
• Identified key vocabulary.
• Listed all resources and materials to successfully deliver each lesson. (0-5 points)

Cross-curricular connections
• Identified other academic standards in this unit.
• Listed children’s fiction and non-fiction resources.
• Planned collaboration with another teacher (SPED, EBs, Music, Art, even a 

different grade level). Ideas and questions to share with other teacher are 
mapped out. (0-3 points)

Motivation/student engagement/activating prior knowledge and connecting to 
previous learning

• Each lesson brings students’ background knowledge into the discussion 
through the use of students’ own words or graphic representations.

• Lessons incorporate time for students to create their own understanding 
through discussion or writing.

• Each lesson identifies learning experiences to help students remain engaged. (0-3 points)
Differentiation across the unit 
You have differentiated according to:

• Content, process, product
• Different modes: visual, tactile, kinesthetic, aural 
• SPED/EBs/GT (0-3 points)
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Mechanics of the unit
• There is an alignment (coherent sequence) between the overarching content 

and learning target of the unit and those of each of the lessons.
• There is an alignment between the overarching summative assessment and the 

formative assessment of the lessons. (0-2 points)
Closure

• You provided an opportunity for students to reflect on their overarching
learning. (0-1 point)

Work samples 
• You’ve included photos of student products and/or actions/performances that 

illustrate the extent of your thinking and the success of student learning. (0-5 points)
Reflection 
You have carefully explored the following questions:

• How am I feeling about this unit?
• How do I know students met the learning target(s)?
• What evidence do I have of student learning?
• What should I do next? 
• What will I refine in my teaching? (0-5 points)

Video and/or audiotape 
• The video/audiotape related to this lesson was shared with the instructor by 

the required date and time. (0-3 points)

Total points earned: _____________
(0-35 points)
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Recording Your Teaching Videos

For the teaching videos to accompany the literacy unit, plan to record more video time than you 
will attach to your portfolio, and then select video clips that show how you support and engage 
students in literacy learning. Before this sample of instruction, think carefully about: 

• establishing a positive focused learning environment
• the types of learning experiences that students find engaging
• strategies for eliciting and building upon student responses to deepen their understanding
• connecting new learning to students’ personal, family, community, cultural and linguistic 

assets
• using evidence-based practices to meet a variety of student learning needs

You will need to obtain permission for video recording, using the forms attached.

Select lessons that demonstrate their interactions with students to support their development of 
literacy and related skills.

Carefully select two video clips that together total at least 7 minutes but not more than 15 
minutes of your instruction.

• The first clip should show how you engage students while modeling or otherwise 
initiating the learning segment.

• The second clip should show how you support students to practice and apply the literacy 
(or writing) strategy in meaningful contexts.

• These clips may either show the whole class or a small group (but at least 4 students).
• If students for whom we do not have a signed permission form inadvertently appear in 

the video clips, use software to blur their faces; otherwise, do not edit the brief clips that 
you select for this purpose.
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Photograph & Video Release Form

I hereby grant to Colorado Mountain College permission to reproduce my name, likeness, identity, voice, 
photographic image, videographic image and oral or recorded statements in any publication of Colorado 
Mountain College or Colorado Mountain College Foundation, Inc., intended for educational, promotional, 
fund-raising or other related use, including webpages and web-based publications, associated with 
Colorado Mountain College.

By signing this form, I waive and release Colorado Mountain College and its officers, agents and 
employees, from any claim or liability relating to the use of my name, likeness, identity, voice, 
photographic image, videographic image and oral or recorded statements.

I acknowledge that Colorado Mountain College will rely on this consent and release in producing, 
broadcasting, and distributing materials containing my name, likeness, identity, voice, photographic 
image, videographic image or oral or recorded statements, and that I will receive no money or 
remuneration of any kind from Colorado Mountain College related to this consent and release or the 
materials covered by this consent and release.

I am an adult, 18 years or older, and I have read and understand this agreement and I freely and 
knowingly give my consent to Colorado Mountain College as described herein.

Full Name__________________________________________________________________

Address ____________________________________________________________________  

Phone ___________________________ 

Email Address_______________________________________________________________

Signature______________________________ Date____________________________

If this release is obtained from a student under the age of 19, then the signature of that student’s parent or 
legal guardian is also required.

Parent’s Signature 
___________________________________________Date____________________________
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Autorización para Fotografía y Video

Yo por la presente doy permiso a Colorado Mountain College para reproducir mi nombre, imagen, 
identidad, voz, imagen fotográfica, imagen en video y declaraciones orales o grabadas en cualquier 
publicación de Colorado Mountain College o de la Fundación Colorado Mountain College, Inc., que 
tengan propósitos educativos, promocionales, recaudación de fondos, o cualquier otro use similar, 
incluyendo páginas web y publicaciones para la internet, relacionadas con Colorado Mountain College.

Al firmar esta autorización, renuncio y libero a Colorado Mountain College y sus funcionarios, agentes y 
empleados de cualquier reclamo o responsabilidad relacionada con el uso de mi nombre, imagen, 
identidad, voz, imagen fotográfica, imagen videográfica y declaraciones orales o grabadas.

Reconozco que Colorado Mountain College confiará en este consentimiento y autorización en la 
producción, transmisión y distribución de materiales que contengan mi nombre, imagen, identidad, voz, 
imagen fotográfica, imagen de video o declaraciones orales o grabadas, y que no recibiré dinero o 
remuneración de cualquier tipo por parte de Colorado Mountain College relacionada con este 
consentimiento y autorización o los materiales cubiertos por este consentimiento y autorización.

Soy un adulto, de 18 años o mayor, y he leído y entiendo este acuerdo, y doy mi consentimiento 
libremente y con conocimiento a Colorado Mountain College como se describe aquí. 

Nombre Completo___________________________________________________

Dirección ____________________________________________________

Ciudad ________________________________________________________

Teléfono ___________________________ 

Dirección Electrónica ________________________________________________

Firma ____________________________ Fecha____________________________

Si esta autorización es otorgada por un estudiante menor de 19 años, también se requiere la firma del 
padre o tutor legal del estudiante.

Firma del padre _________________________ Fecha____________________________
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Parent/Guardian Permission for Student’s Work with a CMC Student Teacher

The Eagle County School District, Re-50J (the “District”) is working in partnership with Colorado 
Mountain College (“CMC”) in CMC’s teacher education program to prepare new teachers to work in 
schools. As part of this program and throughout the course of the academic year, the District may need to 
disclose information about your student to CMC for purposes that may include, but are not limited to: 
samples of student’s classroom work, audio recording of classroom conversation, and video of student 
interacting with a CMC student teacher. It is the District’s intent that the student’s identifying information 
will not be attached to these recordings or work samples, however, inadvertent disclosure of student 
identifying information may occur through this program.  

Please select one of the following:

__ I hereby consent to disclosure of my student’s classroom work, and any audio or video recording of 
my student interacting with a CMC student teacher. I further waive and release my student’s rights to 
such information pursuant to District Policy JRA/JRC. 

__ I prefer that my student’s classroom work, and/or audio and/or video recording not be used by a CMC 
student teacher.

Student’s Name_______________________________________________________________

Parent or legal guardian’s Signature__________________________________ Date _________

Printed Name _________________________________________________________________



Page 132

Permiso del Padre/Guardián para el Trabajo de Estudiantes 
con un Maestro Estudiante de CMC

El Distrito Escolar del Condado de Eagle, Re-50J (el Distrito), está colaborando con Colorado Mountain 
College (CMC) en el programa de Educación de Maestros de CMC para preparar nuevos maestros que 
trabajarán en las escuelas. Como parte del programa y durante el año académico en curso, el Distrito 
podrá tener que compartir información acerca de hijo a CMC para propósitos como, pero no limitados a: 
muestras del trabajo hecho en clase, grabaciones de audio de conversaciones en la clase, y video de 
alumnos interactuando con los maestros candidatos de CMC. Es la intención del Distrito de no adjuntar 
información que identifique a los estudiantes escolares en las grabaciones o en las muestras del trabajo 
escolar; sin embargo, es posible que información que identifique a los alumnos sea inadvertidamente 
revelada durante el programa.

Por favor, seleccione una de las siguientes opciones:

___ Yo por la presente doy permiso para que el trabajo de clase de mi estudiante, y cualquier grabación 
de video y audio en el cual mi estudiante interactúe sea compartido con el maestro estudiante de CMC. 
Además, renuncio y libero los derechos de mi estudiante a dicha información de conformidad con el 
Reglamento JRA/JRC del Distrito.

___ Yo prefiero que el trabajo de clase de mi estudiante, y/o grabaciones de audio y video no sean 
utilizados por el maestro candidato de CMC.

Nombre del estudiante ___________________________________________________________

Firma del padre o guardián legal ____________________________________ Fecha _________

Nombre ______________________________________________________________________
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Colorado Mountain College Child Study

Teacher Candidate: _________________________________________ Date: ________________

Throughout the teacher education program, you will be provided with opportunities to get to know 
students individually so that you can continue this practice in your own classroom. You may be asked to 
shadow a student for a day, work with him or her in a small group, or work with him or her during the 
duration of your class. Regardless of the time you get to spend with a child, it is vital that you learn as 
much as possible about them to better meet his/her needs as a teacher. You will undertake child study 
many times in your professional practice and include one or more samples in your program portfolio.

What’s Important 
to Know! What I’ve learned:

Child’s name and 
names of family 
members
How does the child 
perceive himself or 
herself as a learner? 

What is the child’s 
affect in the 
classroom?

How engaged is the 
child in his or her 
learning?

Successes and 
challenges in school 
to date
Resources available 
to the child for help 
and support with 
learning

Relationships with 
other students

Behavior in the 
classroom

Behavior in 
unstructured settings
What this child needs 
from his or her 
teacher to be 
successful

I use my learning in 
my practice by…
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Teacher Candidate Portfolios

Colorado Mountain College Teacher Education Evaluation Process

At Colorado Mountain College (CMC) we want you to be confident of your readiness to enter the 
classroom as a full-time certified instructor. Your readiness will be demonstrated through your Graduate 
Portfolio, which will include your Teaching Demonstration Folder and your Documents Folder. We are 
passionate about making sure new teachers are able to teach each student effectively and improve student 
achievement. The CMC teacher candidate evaluation process will be aligned with the Stanford Center for 
Assessment, Learning and Equity (SCALE) model and may partner with edTPA. Teacher candidates 
would then be invited to submit their portfolios to edTPA (or similar assessment) for scoring through this 
partnership.

The evaluation process will provide two formal opportunities for teacher candidates to receive feedback 
and/or scores answering the question, “Is this teacher ready for a job?” 

You will submit a partially completed portfolio in the fall of your Internship Year in the Teacher 
Education Program for an initial review which will provide feedback and evidence that address your job 
readiness and ability to teach students. You will then implement the feedback into the classroom and 
submit a completed portfolio for a final review in the spring of your Internship Year.

Teaching Portfolio

Your Teaching Portfolio is a collection evidence to illustrate your readiness to teach. In your portfolio 
you will demonstrate your proficiency in all Teacher Quality Standards and Cultural and Linguistic 
Diversity Endorsements Standards.  Your portfolio will include:

1. Professional Documents

Include a statement of your philosophy of education, reflection on your internship experiences, and 
mentor feedback as desired.

Create a general cover letter and resume to be used for job applications.  Include references to your 
anticipated Colorado Mountain College B.A. degree in Elementary with your additional 
endorsement in Culturally and Linguistically Diverse (CLD) Education. 

List any additional professional development courses and certifications that you have completed. 

Include non-confidential letters of reference, if available.

2. Cultural and Linguistic Diversity Endorsement

Include selected major assignments from your core methods classes to demonstrate proficiency in 
CDLE Standards

You many select project and lesson including: Literacy, Language and Literacy for CLD Learners, 
Mathematics, Science, Social Studies, Arts Integration.

Each artifact will be accompanied by a detailed introduction, which addresses the standards 
demonstrated, the context for learning, and your personal narrative of the experience.

3. Classroom Management and Leadership Plan

Your plan will include theoretical explorations into classroom learning communities, reflection and 
evidence-based strategies. Your plan will demonstrate how you will create a positive, engaging, and 
inclusive classroom environment and a plan for family and community engagement.
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4. Teaching, Planning and Assessment
You will create two units (integrated sets of five lessons) during your internship year. These will be 
performance tasks and included in your Teaching Portfolio:2

i. Context for Learning: As an introduction to your Demonstration of Teaching, include a
description of your teaching context, including the academic, social, and language 
development of students in the documented class. The context description is used to make 
judgments about the extent to which you are able to make appropriate teaching decisions 
for students. Please use the EdTPA template.

ii. Plans and rationale for 5 lessons and assessments that are connected and sequenced around 
a central learning focus: a. Literacy Unit (Created in EDU-430), b. Math Unit/SLIM Project 
(Created in EDU-440). Please use the CMC Lesson Plan template

iii. Two edited videos, which include 3 segments of instruction from each unit. In the narrative 
of your unit plan, please include commentary naming out and explaining the evidence-
based instructional strategies that took place in these excerpts. These videos will be 
submitted with the unit assignments in EDU-430 (literacy unit) and EDU-440 (math unit).

iv. Analysis of results from student assessment data for each unit, including whole class 
patterns of performance, specific learning trends of three individual students, along with 
documentation of student work artifacts;

v. Written reflections of the candidate’s instructional decisions that draw upon both the 
candidate’s observations of the student learning outcomes, research and theory on 
instructional methods and cultural and linguistically diverse instruction.

vi. Evidence systematically gathered across tasks focusing on the candidate’s ability to support 
student development of academic language.

5. Professional Development and Leadership
As you complete your teacher preparation, you will demonstrate competency in Teacher Quality 
Standard V through the completion of an Action Research in Teaching project. You will also craft 
a personalized Professional Development Plan, which includes a reflection on how your skills and 
professional dispositions have grown and changed throughout the program, your professional 
development goals and resources you will utilize in your ongoing learning as a teacher.

                   
2 Performance tasks adapted with permission from: Stanford Center for Assessment, Learning and Equity
http://scale.stanford.edu/teaching/assessment-system/teaching-performance-assessments
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Suggested Portfolio Table of Contents 

1. Professional Documents
a. Philosophy of Education (EDU 440)
b. Cover Letter (EDU 421)
c. Resume (EDU 421)
d. Certifications
e. Letters of Recommendation

2. Cultural and Linguistic Diversity (EDU 440)
a. *5 artifacts selected from Stage 2 Coursework (e.g. 381, 380, 375)
b. Artifacts will demonstrate competency in each of the CLDE Standards

3. Classroom Environment and Family Engagement Plan (EDU 405 and EDU 410)
a. *Classroom Design (405)
b. *Family and Community Engagement

1. Family Engagement (405)
2. Community Engagement (410)

c. *Inclusive Learning Environment (410)
d. *Culturally Responsive Learning Environment (405)

4. Teaching, Planning, Assessment
a. Literacy Unit (EDU 430)
b. Math Unit (EDU 440)
c. Optional third unit or lesson to demonstrate competencies unique to candidate: 

e.g. science, social studies, dual language instruction

5. Teacher Leadership and Professionalism
a. Action Research in Teaching Project (EDU 440)
b. Professional Development Plan (EDU 421)

Items marked with an Asterix (*) will be preceded by an introduction page addressing:
Standards addressed
Context for Learning
Narrative (“My Voice”)
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Co-Teaching and Graduated Responsibility: Principles and Practice

Co-teaching with graduated responsibility supports the professional growth of teacher candidates 
by combining long-term experience in a clinical setting, incremental expansion of the 
candidate’s teaching role, and individualized support from a mentor teacher and a supervising 
CMC faculty member. Graduated responsibility insures that guidance from experienced teachers 
shapes each candidate’s development, and it also allows the mentor teacher and supervisor to 
share and refine their own professional practice. Over time, each candidate experiences an 
increasing sense of ownership for the teaching and learning in the placement classroom.

Principles of Co-Teaching with Graduated Responsibility
1. Shared practice allows for an ongoing exchange of ideas about student learning. As 

co-practitioners, the mentor teacher and the teacher candidate frequently and 
systematically engage in conversations about student learning. The mentor teacher and 
CMC supervisor help the candidate understand the guiding principles behind a teacher’s 
decisions regarding planning, instruction, and assessment. The quantity of time devoted 
to these discussions remains consistent throughout the year, though the focus of these 
discussions will shift as the candidate takes on greater responsibility, becomes more 
competent in certain aspects of teaching, and identifies new areas for growth.

2. Support for the candidate evolves throughout the year according to targeted areas 
for professional growth. The candidate, the mentor teacher, and the supervisor jointly 
identify areas of growth for the candidate, and the mentor teacher and supervisor tailor 
their support to match those needs. They recognize that the candidate’s development will 
not be linear but will ebb and flow as the candidate does more of the planning, 
instruction, and assessment. The candidate is responsible for using the feedback of the 
mentor teacher and supervisor to make progress on her or his professional goals.

3. Each candidate experiences an individual process of professional growth. Graduated 
responsibility honors each candidate’s unique developmental trajectory as a novice 
teacher. Therefore, independent student teaching (taking the lead role in the co-teaching 
context) begins when the time is right, not at a pre-determined point in the school year. If 
a candidate may not be ready to fulfill the requirements for the duration of independent 
student teaching (the lead role in co-teaching), then the supervisor and/or mentor teacher 
will identify this concern in time to develop an alternative plan with the candidate. 

Co-Teaching with Graduated Responsibility in Practice
This section suggests ways in which the principles of graduated responsibility might be 
enacted throughout the year in the relationship among the candidate, the mentor teacher, 
and the supervisor. These descriptions are not prescriptive; rather, they provide 
suggestions about how each person’s role might evolve over time. The guidelines assume 
that reflection is an ongoing part of the candidate’s work and is a consistent focus of the 
conversations the candidate has with the mentor teacher and supervisor about teaching 
and learning. The co-teaching team is encouraged to experience the full range of co-
teaching models in a flexible way to take advantage of the increase in student learning 
that co-teaching is intended to accomplish.

Adapted with permission from: Stanford Teacher Education Program
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Early in the Year
Co-Planning: While the mentor teacher serves as the primary architect of unit and lesson plans 
and spends time discussing the design of these plans with the candidate, the candidate 
contributes actively to this planning process. The mentor teacher articulates and explains the 
learning goals and assessment plan and provides a rationale for the activities selected to support 
student learning. Before long, the mentor teacher gives the candidate responsibility for designing 
increasingly complex learning segments, leaving time to review the candidate’s plans before they 
are implemented. The supervisor supports the co-teaching team in establishing a strong 
collaborative relationship while gradually incorporating the full range of co-teaching approaches.

Co-Instruction: The candidate initially observes the mentor teacher’s instruction, paying 
particular attention to student learning, and the mentor teacher models a variety of pedagogical 
practices. The candidate and mentor teacher reflect together on the outcomes of these lessons as 
the mentor teacher shares the thinking behind particular instructional decisions. The candidate 
actively participates in classroom routines, such as taking roll, collecting assignments, and
working with small groups and individual students. The candidate takes responsibility for short 
learning segments, such as introducing a lesson, giving instructions, or facilitating a brief 
discussion. The supervisor observes some of these learning segments and, together with the 
mentor teacher, focuses the candidate’s attention on specific aspects of effective teaching.

Co-Assessment: The candidate and mentor teacher review student work together and discuss its 
strengths and weaknesses. The candidate records student responses when observing the mentor 
teacher teach, after which they interpret these data together. With the guidance of the mentor 
teacher and supervisor, the candidate designs and implements pre-assessments prior to a new unit 
of instruction. The candidate, mentor teacher, and supervisor discuss how this information 
informs subsequent planning and instruction.

Co-Communication with families: The candidate attends parent conferences (including IEP and 
SST meetings) and Back-to-School events when possible. The mentor teacher models 
communication with families and shares relevant school policies. The candidate makes positive 
phone calls home and may complete a home visit. The mentor teacher and candidate co-write a 
letter to families to introduce the candidate’s role in the classroom.

Moving Forward
Co-Planning: The mentor teacher and candidate continue to co-plan, with the candidate taking 
more responsibility for the design of particular lessons rather than drawing primarily on the 
mentor teacher’s lesson plans. The mentor teacher and supervisor provide many of the resources 
for planning (texts, ideas, etc.) and offer feedback, but the candidate also experiments with 
her/his own ideas and with what she/he is learning in CMC coursework.

Co-Instruction: The candidate implements learning segments of increasing length and 
complexity, which leads to the delivery of entire lessons and, in time, sequences of related 
lessons. With the support of the mentor teacher and supervisor, the candidate tries a variety of 
instructional strategies, such as direct instruction, discussion, group work, and student-centered 
activities. The supervisor and mentor teacher help the candidate negotiate the challenges of 
taking on more responsibility and balancing multiple aspects of the teaching role.

Adapted with permission from: Stanford Teacher Education Program
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Co-Assessment: The candidate and mentor teacher read anchor assignments together to norm 
expectations for feedback, after which the candidate takes responsibility for responding to 
student work. The mentor teacher reviews these responses and helps the candidate refine her/his 
formative feedback. The candidate also begins to develop and select assessments independently. 
The mentor teacher and supervisor help the candidate to analyze whole-class assessments and 
then to use this information to modify instruction and address the needs of individual students.

Co-Communication with families: With the support of the mentor teacher, the candidate 
increases communication with families, including calls and emails in support of students who 
may be struggling. When possible, the candidate continues to be present for meetings with 
parents and guardians.

Lead Role in Co-Teaching (Student Teaching)
Co-Planning: The candidate has primary responsibility for planning. Drawing on what she/he 
has learned from both CMC coursework and experience in the field, the candidate hones her/his 
ability to organize instruction over several weeks. The mentor teacher and supervisor continue to 
be key resources by keeping the candidate mindful of relevant curriculum standards, helping the 
candidate to anticipate scheduling issues in the school calendar, and providing feedback about 
the long-range planning.

Co-Instruction: The candidate takes lead responsibility for all instructional time, using a variety 
of methods to meet student needs. The mentor teacher and supervisor continue to provide regular 
feedback on the candidate’s instruction. The mentor teacher supports the candidate’s instruction 
by facilitating small groups or working with individual students as needed.

Co-Assessment: The candidate takes primary responsibility for all assessments of student 
learning, keeping the mentor teacher continuously informed about student progress and using the 
guidance of the mentor teacher and the supervisor to refine her/his assessment practices.

Co-Communication with families: The candidate assumes responsibility for keeping families 
informed about student progress and may develop new ways to involve families in student 
learning. The candidate may initiate parent conferences and may also participate in a student 
study team meeting.

Adapted with permission from: Stanford Teacher Education Program
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Graduated Responsibility for Two Semesters
In preparation for taking the Lead Role for a period of weeks in the winter/spring, the candidate 
will participate in a mini Lead Teacher role for three to five days during the fall placement. 
Candidates build a wealth of experience and knowledge during their first semester. Below are 
some ideas for beginning the second semester in ways that utilize the candidate’s strengths and 
provide opportunities for continued growth. 

• Conduct a mini Lead Teacher role in November/December for three to five days.
• Schedule a three-way meeting with the candidate, mentor teacher and supervisor to 

discuss the candidate’s strengths and learning goals in order to formulate a plan for the 
second semester.

• Capitalize on the strengths of the candidate, but also recognize that the candidate still has 
much to learn. The team will continue to utilize the full range of co-teaching models in 
their professional practice.

• Plan for time to review class norms, the curriculum covered in the year to date, student 
successes and challenges, and future learning.

Adapted with permission from: Stanford Teacher Education Program
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Lead Teaching in a Co-Teaching Classroom (Student Teaching)

The period in which the candidate takes a lead role in the classroom is an essential component of 
CMC’s teacher education program; it provides the teacher candidate with the opportunity to 
integrate the core tasks of teaching: diagnosis of student strengths, interests, and news; planning, 
instruction, and assessment of learning; and to solidify her/his identity as a professional educator. 
The mentor teacher and CMC supervisor support the candidate in this process. After a significant 
period of co-teaching, the candidate takes primary responsibility for planning and implementing 
lessons, assessing student learning, and communicating with families about student progress 
while continuing to have access to feedback, resources and support from the mentor teacher and 
supervisor. The mentor teacher is fully involved as a co-teacher while the candidate leads.

When does this lead role for the teacher candidate take place?
Because graduated responsibility honors each candidate’s unique developmental trajectory, the 
lead role in co-teaching begins at a different time for each candidate. The CMC supervisor, 
mentor teacher, and candidate agree on a timeline that makes sense for each candidate based on 
her or his strengths and performance as a developing teacher.

Teacher candidates complete a mini Lead Teacher role (three to five mornings) in the fall. In 
early to mid-November, the CMC supervisor, mentor teacher, and teacher candidate will begin to 
discuss how the candidate will gradually increase responsibility for the morning instruction to 
allow for a mini Lead in late November or early December.

Teacher candidates will also complete fifteen or more days in the Lead Teacher role during a 
three to four-week window in spring quarter. In early to mid-February the CMC supervisor, 
mentor teacher, and teacher candidate begin to discuss how the candidate will gradually increase 
ownership of classroom activities to allow for a seamless transition into this period of Lead 
Teacher.

Once the mentor teacher and CMC faculty have determined that the candidate is ready to begin 
the Lead Teacher role, the team will agree on specific dates and inform the Teacher Education 
Program Office.

How do the mentor teacher and CMC supervisor support the candidate’s lead in co-
teaching?
To support the candidate as she/he takes on the Lead Teacher role in the classroom, the mentor 
teacher, CMC supervisor, and candidate are encouraged to develop a schedule for this role, how 
the co-teaching models will be used, and whether any special events take place during this 
period. The mentor teacher continues to provide the support that the candidate needs to plan 
curriculum and conducts routine observations of the candidate’s teaching. The two continue to 
meet and reflect on a regular basis. Ongoing communication among the mentor teacher, CMC 
supervisor, and candidate ensures that concerns can be addressed in a timely manner, that the 
candidate gets the support needed both in the field placement and in CMC coursework, and that 
student learning progresses appropriately.

Adapted with permission from: Stanford Teacher Education Program
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To what extent can the candidate make her/her own choices while taking the lead role in 
co-teaching?
The lead role in co-teaching provides the opportunity for candidates to design and try out 
instructional activities to support any previously established curriculum during this period. The 
candidates are encouraged to seek support from their mentor teachers and CMC supervisor in 
designing the curriculum and instruction while taking this lead. The team continues to draw on 
co-teaching strategies, and the lead role affords the candidate increased freedom to make choices 
around classroom structures, instructional strategies, and curriculum design, while also building 
on prior instruction and maintaining routines that support student learning. An important goal for 
the team is to strike a balance among the local context, the needs of the students, and the interests 
and developmental needs of the candidate.

To what extent is the mentor teacher present in the classroom during independent student 
teaching?
Although the candidate assumes lead responsibility for the classroom for this period of time, the 
mentor teacher remains the “teacher of record” throughout the academic year. Mentor teachers 
allow the candidate plenty of time in charge of the classroom, while remaining accessible for 
questions and support and participating in a variety of co-teaching roles. As students benefit 
from the presence of two teachers (e.g., reading groups, labs), the mentor teacher supports a 
consistent learning experience for the students by continuing to assume a co-teaching role in 
these activities. The mentor teacher observes the candidate in action and provides coaching as 
agreed upon by the candidate, mentor, and CMC supervisor (when available).

Adapted with permission from: Stanford Teacher Education Program
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The Observation Cycle

The CMC supervisor completes at four formal observations of the teacher candidate each 
semester. The purpose of these observations is to build a record of the candidate’s growth as an 
educator, to help him/her develop a variety of ways to reflect on practice, and to connect that 
reflective process to the Colorado Teacher Quality Standards and Culturally and Linguistically 
Diverse Education Standards.

1. The Lesson Plan
The teacher candidate consults with the mentor teacher to identify learning goals that fit 
well with the flow of the class and with her/his knowledge of the students. The candidate 
designs a lesson plan to support the students’ progress toward these goals. The candidate 
designs the lesson plan on her/his own, but as a co-teacher, naturally solicits input from 
the mentor teacher, CMC supervisor, course instructors, and peers. Early in the year the 
lesson may be fairly short (10-20 minutes), but over time the observed lessons will grow 
longer. Eventually the candidate will create will create lesson plans that span an entire 
class period. Teacher candidates are encouraged to use the CMC lesson plan template for 
these formal observations.

2. The Planning Conference
In the planning conference, the candidate confers with CMC supervising faculty about 
the lesson plan. The supervisor provides feedback to help the candidate revise the plan 
and prepare for the lesson. The supervisor’s expertise is especially useful in anticipating 
what students may find challenging, refining particular strategies that have been chosen 
for the lesson, and contemplating potential pitfalls in the classroom management. 
Together, the candidate and supervisor will also select a focus for the observation. For 
example, the supervisor might track students’ participation throughout the lesson or note 
the kinds of questions that the candidate is asking the students.

3. The Observation
The supervisor observes the candidate implement the lesson she/he has designed. The 
supervisor will collect data to help the candidate see aspects of the lesson that are often 
difficult to notice as a new teacher. The supervisor will typically sit in an unobtrusive 
place in the room while taking notes, although she or he may occasionally circulate 
around the room to observe how students are engaging with the work. The supervisor 
may also arrive early or stay beyond the designated time of the lesson in order to 
understand of the broader context of the classroom.

4. The Debrief Conference
During the debrief conference, the candidate discusses the observed lesson with the 
supervisor and, when possible, the mentor teacher. This debrief should be scheduled as 
soon as possible after the lesson’s completion so that the discussion is rooted in the 
specific details of what happened. The debrief will help the candidate to celebrate the 
strengths of emerging practice, identify areas for improvement, and reflect on the 
experience of facilitating the lesson. The lesson will never go exactly as envisioned, but 
the moments that feel most uncertain or unclear often provide the richest opportunities 
for the candidate’s own learning.

Adapted with permission from: Stanford Teacher Education Program
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5. The Reflection
Within 48 hours of the debrief session, the candidate submits a written reflection to the 
supervisor. Writing this reflection pushes the candidate to examine practice in a more 
sustained, deliberate way. It also demonstrates the candidate’s growing ability to reflect 
on her/his practice independently. This reflection does not merely recap that happened 
during the lesson or editorialize about a particular issue.

The following questions may help candidates to select a focus for the reflection: 

a. Choose a moment during the lesson that surprised or challenged you. What key issue(s) 
arose at that moment? What have you learned by reconsidering that moment after the 
fact?

b. If you were to implement the lesson again, what would you do differently, and what 
would you repeat? Why? What did you notice that would lead you to alter your approach 
next time?

c. What was an important decision or adjustment that you had to make during the lesson? 
What influenced your decision-making in the moment? Looking back on that moment, 
what were the advantages and drawback of what you decided to do?

d. What have you learned about your students during this lesson? What have you learned 
about yourself? What evidence of student learning can you identify, and how does that 
evidence influence what you will do next?

e. Discuss a specific fear or uncertainty that emerged for you during the lesson. What 
prompted it? How did it influence your teaching? What can you learn from it?

f. What connections can you find between what is happening in your classroom and what 
you are learning in your coursework? As you consider these connections, what questions 
have emerged as a result of this lesson? How do you answer those questions right now?

These prompts are not intended to provide an exhaustive menu of options. As the year 
progresses, the candidate will discover many new questions and ideas. Over time the candidate 
should, in consultation with the supervisor, pursue her/his own questions in the written 
reflections.

The reflection should:

• Offer careful analysis of specific moment(s) that arose during the lesson
• Provide concrete details to support that analysis
• Discuss how the analysis of this lesson will influence your future practice
• Make specific reference to the Teacher Quality Standards and/or CLD Standards
• Be 2-3 pages in length
• Employ the polished, edited writing of a professional educator

If the supervisor does not feel that the written reflection has met the above criteria, the candidate 
will be asked to revise and resubmit it.

Adapted with permission from: Stanford Teacher Education Program
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Action Research in Teaching (ART) Conference: The Art of Teaching
Spring Semester Internship Year

The purpose of the ART Conference is to practice the habits of mind that teacher leaders and 
teacher scholars use throughout their careers:

1. Identifying questions that are important to professional practice and outcomes for 
students.

2. Collaborating with professional peers to investigate these questions in both the research 
literature and in your professional practice.

3. Sharing your questions, your research, your experiences and your voice with professional 
peers and other members of the community in ways that promote professional growth and 
ultimately support the students, families, and communities you serve.

What will you do to prepare for the conference?
1. Brainstorm and consult with one or more colleagues who share an interest in a particular 

question, issue or topic.
2. Design goals for your presentation: What do you want to know and be able to do as a 

result of this work? What do you want your participants (at the conference) to 
experience? To learn? To leave thinking about?

3. Gather information and resources about your topic based on the goals that you set.
4. Prepare for your poster presentation. You will need to determine the best way to present 

your work.
5. Invite family, friends, mentor teachers, and others to the conference.
6. Present at the conference and attend other sessions. The conference is scheduled for the 

Friday before graduation. 

The ART Conference offers an opportunity to demonstrate that you:
1. Bring professional wisdom, experience, and passion to the teaching profession.
2. Work collaboratively with professional peers.
3. Think deeply about how best to support the students, families, and communities you 

serve.
4. Draw upon research literature and classroom practice to inform and enhance professional 

practice.
5. Leave CMC with momentum to continue growing as a teacher leader and a teacher 

scholar.

In addition, the ART Conference provides an opportunity to transition from teacher candidate to 
teacher—a moment to demonstrate and celebrate your achievements. 



Appendix I
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Candidate Support Plan and Processes for Support, Probation, or Dismissal
Our goal at CMC is to ensure that every candidate successfully completes the program by scoring 
Proficient or higher on the Teacher Quality Rubric and the Program Dispositions. In the event that a 
candidate does not appear to be on track for program completion based on frequent staff and mentor 
observations, evaluations, and coaching, a candidate will be placed on a support track that includes a 
Support Plan and a Probation Plan. If satisfactory progress is not made by the candidate within a 
reasonable period of time, or if it has been determined that a candidate will not successfully complete the 
program, the candidate will be dismissed from the program.

All support plans include the following components:

• Initial discussion between the college supervisor, the school principal, and the mentor to develop 
a plan

• Discussion of the plan with the teacher candidate with clear understanding of what needs to be 
demonstrated for the candidate to successfully complete the program

• Development of a timeline for candidate to demonstrate appropriate progress toward program 
completion

• Establishing frequent check-in meeting dates to monitor progress
• Establishing a date for the final meeting to determine candidate’s status in the program. 
• Providing a copy of the plan and meeting notes to the teacher candidate, the mentor, and the 

program supervisor.

If the candidate successfully completes the support plan, no further action will be needed other than the 
standard continuing support and monitoring provided to all students in the program. If, however, a teacher 
candidate is not showing progress on his or her support plan, the candidate will be dismissed from the 
program following the final meeting with college and school staff.
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Candidate Support Plan

Teacher CMC
Candidate: ______________________________ Supervisor: ___________________________________

Plan Start Date: __________________________ Completed Date: _______________________________

A Support Plan is formal development tool created when a candidate is not on track for successful program 
completion, as described in the Candidates Development Rubric, Teacher Evaluation Rubric, and/or the CMC 
Dispositions. 

Instructions for creating a support plan:

1. Discuss concern with Candidate.
2. Discuss concern with Mentor. 
3. Create Support Plan. Attach supporting 

documents.
4. Candidate, Mentor, and Supervisor sign Plan.
5. Place copy of Plan in Candidate’s file. 
6. Review at least every two weeks with Candidate 

and Mentor. 
7. Document and attach progress with Plan in 

Candidate’s file.

8. After one month, meet with Mentor and/or others 
concerned to determine next action: 
a. Close support plan (Goal Met), 
b. Revise support plan (complete new Plan), or 
c. Escalate to Probation Plan.

9. When goal is completed, write the date in the 
upper right hand corner and file.

10. Inform Candidate, Mentor, and Principal of 
status.

Signatures
Teacher Candidate: Mentor Teacher: 

CMC Supervisor: CMC Program Director: 

Adapted with permission from: Stanford Teacher Education Program

Area of Support:

Evidence:
(Attach to form)

Goal:

Supporting Actions: By Date:

1.

2.

3.

Responsibilities of Supporting Professionals: By Date:

Professional: Support: 
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Candidate Probation Plan

Teacher CMC
Candidate: ______________________________ Supervisor: ___________________________________

Plan Start Date: __________________________ Completed Date: _______________________________

A Probation Plan is put into place when a candidate shows unsatisfactory progress on his/her Support Plan and/or a 
candidate exhibits unprofessional behavior. Either situation reflects unsatisfactory progress towards program 
completion, as described in the Candidate Development Rubric, Teacher Evaluation Rubric, and/or the CMC 
Dispositions.

Instructions for creating a probation plan:

1. Discuss Plan and Candidate status with CMC 
Team.

2. Discuss Plan with Candidate and prepare 
Candidate for formal meeting. 

3. Set up a formal meeting with Candidate, Mentor, 
and Supervisor to discuss and create Plan. 
Include Principal and CMC Staff as appropriate. 

4. Candidate, Mentor, Supervisor, and CMC 
Director to sign Plan.

5. Place copy of Probation Plan in candidate’s file.
6. As appropriate, provide a copy of the Plan to the 

school site Principal and CMC staff. 
7. Supervisor to review Plan at least every two 

weeks with Candidate and Mentor. 
8. Document and attach progress to Plan and keep 

in Candidate’s file.

9. After one month, Candidate, Mentor and 
Supervisor meet and determine next action: 

a. Close Probation Plan (goal has been met) and 
return to Support Plan (complete a new Support 
Plan), 

b. Extended Probation Plan (create new plan if 
necessary), or 

c. Move to dismiss Candidate from program.
Ensure Candidate knows he or she will be 
dismissed from the program.

10. When Probation Plan is completed, write date in 
upper right corner, attach supporting documents 
and file completed Plan. 

11. Inform CMC Director of Candidate status. 
Inform Principal and CMC Staff as appropriate.

Signatures
Teacher Candidate: Mentor Teacher: 

CMC Supervisor: CMC Program Director: 
Adapted with permission from: Stanford Teacher Education Program

Area of Support:

Evidence:
(Attach to form)

Goal:

Remedial Actions: By Date:

1.

2.

3.

Responsibilities of Supporting Professionals: By Date:

Professional: Support: 
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Candidate Dismissal Plan

Teacher CMC
Candidate: ______________________________ Supervisor: ___________________________________

Date of meeting with Candidate (Step 3 below): 

Candidates may be dismissed from the CMC Teacher Education Program for demonstrating insufficient progress on 
his/her Probation Plan and/or unprofessional behavior. Both causes for dismissal reflect unsatisfactory progress 
toward program completion, as described in the Candidate Development Rubric and or the CMC Dispositions. The 
Director of the CMC Teacher Education program may dismiss a candidate for unprofessional behavior at any time.

Instructions for creating a dismissal plan:

1. Program Supervisor to draft a formal dismissal letter stating the reasons for dismissal and any financial 
obligations of the Candidate.

2. CMC Program Director and Supervisor to sign the letter.
3. Program Supervisor and Program Director meet with Candidate to present dismissal and dismissal letter.
4. Supervisor completes form and attaches evidence of dismissal.
5. Candidate, Supervisor and CMC Program Director sign form.
6. Form, letter, and any related documents are placed in Candidate’s file.
7. A copy of the letter and form are given to the Principal and to CMC staff.

The above Candidate is dismissed from the CMC Teacher Education Program due to:

Insufficient progress on the Probation Plan, described as____________________________________

_________________________________________________________________________________
Unprofessionalism, described as_______________________________________________________

_________________________________________________________________________________

Last Last Classroom
Visitation Day: _____________________________ Attendance Day: ________________________________

Official
Termination Date:___________________________

Signatures
Teacher Candidate: Mentor Teacher: 

CMC Supervisor: CMC Program Director: 

Adapted with permission from: Stanford Teacher Education Program
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Candidate (Student) Complaint Process
The teacher education program is committed to prompt, courteous resolutions of questions, difficulties, 
and complaints. The following process is excerpted from CMC’s Student Code of Conduct.

Student-initiated complaints may pertain to, but are not limited to, CMC policies or processes, CMC staff 
or faculty behavior toward a student, etc. The following procedure applies to complaints against a staff 
member, faculty member, or another student, not those complaints related to grade appeals, financial aid 
appeals or violation of the student code of conduct.

Informal complaint process
Students are encouraged to resolve issues or concerns through the informal process. Students may, at any 
time, bypass the informal process and initiate the formal complaint process.
Special note of exception: If the complaint includes an allegation of sexual harassment, discrimination, or 
lack of providing ADAAA accommodations, the student is not limited to the timelines herein and may 
directly contact the EEOC Officer in the Central Services Human Resources Office, or the ADAAA 
Officer, who is in the Central Services Student Affairs Office respectively.
The goal of the informal complaint process is to provide information to the student that answers the 
student’s questions and concerns and/or to come to a resolution agreeable to the student and the college.

1. The student discusses the complaint informally with the college employee. If the student determines 
that the complaint may be resolved more appropriately without the employee concerned being 
involved, the student may discuss the concern with the employee’s supervisor.

2. To address complaints in a timely fashion, the student must begin the informal process within ten 
(10) working days of the latest incident.

3. If the student believes the discussion and any suggested resolution through the informal process did 
not provide a resolution, the student may file a formal complaint with the Campus Vice President or 
designee.

Formal complaint process
If the student believes the decision offered through the informal process did not provide a resolution or 
the student chooses to bypass the informal process, the student may initiate the formal complaint process 
by filing a formal written complaint to the Campus Vice President or their designee, or if the complaint is 
against the Campus Vice President, to the College President. The formal complaint must be filed within 
ten (10) working days from the date the informal decision was offered to the student or of the latest 
incident.
Once a written complaint is submitted the Campus Vice President or designee will have ten (10) working 
days to notify the complainant and respondent in writing identifying who will be handling the complaint, 
a non-retaliation mandate, and a copy of the submitted complaint form. The Campus Vice President or 
designee establishes the investigation and hearing process including timelines and notifies the 
complainant and respondent thereof.”
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Teacher Candidate (Student) Formal Complaint Form
(Please attach additional pages as necessary to fully present the complaint)

Date: ___________________ CMC Campus attending: __________________________________

STUDENT INFORMATION:

Name: ____________________________________ E-Mail:________________________________

Student ID: ________________________________ Phone (day/evening):_______________________

Address: __________________________________

__________________________________

__________________________________
City State Zip

COMPLAINT BEING FILED AGAINST (complete all sections that are appropriate)

Name: ____________________________________ Department: ____________________________

1. State your formal complaint. (Please provide statements of fact and nature of the complaint.)

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

2. Date(s) of incident ___________________________________

3. How did this situation develop? (Outline, in chronological order, the basic components of this situation as they 
developed including pertinent dates and times. Attach additional pages and/or supporting documentation if needed.)

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________
4. How have you attempted to resolve this situation? (Describe the suggested resolution.)

_________________________________________________________________________________

_________________________________________________________________________________
5. What specific remedies (actions) do you desire to resolve this complaint?

_________________________________________________________________________________

Student's Signature _____________________________________ Date: ____________________

Date Received by CMC Office: ___________________________



Appendix II



          Page 154 

Application to Serve as a Mentor for Teacher Candidates
Colorado Mountain College
Teacher Education Program

Directions: Complete the following application to show your interest in becoming a mentor for field 
placements and/or the full-year mentorship. Return signed form with attachments to: 

The Director of Teacher Education, Colorado Mountain College
1402 Blake Avenue, Glenwood Springs, CO 81602
Phone: 970.947.8483
Email:  teachered@coloradomtn.edu

Please note that CMC’s hiring process will include completing additional documents and processes.

Name _______________________________________________ Date: _______________________

Telephone:____________________________________________   Email: ______________________

School: ______________________________________________ Grade level: _________________

1. How long have you been teaching? At what grade level? ___________________________________

Subjects taught: ___________________________________________________________________

________________________________________________________________________________

2. What is your highest earned academic degree (BA, MA, MEd, EdD, etc.)? _____________________

Degree/Field of study_______________________________________ Date completed ___________

3. Please list or describe your recent professional development experiences:

a) _____________________________________________________ Date_____________________

b) _____________________________________________________ Date_____________________

c) _____________________________________________________ Date_____________________

d) _____________________________________________________ Date_____________________

e) _____________________________________________________ Date_____________________

mailto:teachered@coloradomtn.edu


                 Page 155  

4. List or describe your current and/or recent collaboration with adults, including families, colleagues, 
administrators, or community members. What specific roles have you played in this collaboration 
(team member, mentor, coach, convener for family conferences or school meetings, etc.)?

a) _______________________________________________________Date__________________

b) _______________________________________________________Date__________________

c) _______________________________________________________Date__________________

d) _______________________________________________________Date__________________

e) _______________________________________________________Date__________________

5. Please describe your work in the role of a coach, teacher mentor, or instructional leader. In what ways 
do these responsibilities prepare you to supervise teacher candidates?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

6. Please describe your involvement with, and learning from, reflective practices. In what ways do your 
reflections inform your professional practice?

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________
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7. In what ways do you collaborate with special education teachers, ELD/ELL teachers, interventionists, 
and support staff? What is your experience with various co-teaching models? 

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

8. In what ways do you demonstrate leadership in your school and in your community? What else would 
you like to tell us? 

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

9. Attach copies of the following documents:

a. Evidence of students’ academic growth

b. Your school’s schedule and a typical day

c. A sample of your self-reflection as a teacher

d. If available, feedback that you have provided for another teacher following an 
observation or during a coaching session

Applicant Signature___________________________________________________ Date_____________

Signature of Principal__________________________________________________Date_____________

Return signed form with attachments to: 
The Director of Teacher Education, Colorado Mountain College: teachered@coloradomtn.edu or 1402 
Blake Avenue, Glenwood Springs, CO 81602.   PH: 970.947.8483

mailto:teachered@coloradomtn.edu
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Building Relationships Between Teacher Candidates and Mentoring Teachers
The following is a list of suggestions for building a relationship as a mentoring teacher and teacher candidate. 
Establishing a professional relationship and getting to know each other personally will create a strong basis
for your work together. The suggestions below are meant to open conversations and establish expectations
prior to the start of school.

Get to Know Your Teacher Candidate:
 What teaching, tutoring, or coaching experience do you have?
 What skills, talents, interests, languages and cultural

understandings are you bringing?
 What goals do you have for this placement, and for their

program?
 What are your professional growth goals?
 What do you think are your strengths in teaching and 

planning, and in what areas might you need extra support
(e.g. good at reading aloud, keeping materials organized is
difficult)? Are you comfortable letting me know when you
are ready to take on more, or do you want me to take the
lead and push you forward? Are you comfortable jumping
in, or do you want time to just observe?

 How are you feeling about getting started?

Getting to Know Your Mentoring Teacher:
 What grade levels you have taught?
 What special trainings you have had that you find to be 

valuable?
 What skills, talents, interests, languages and cultural 

understandings do you bring to your classroom?
 What goals do you have in supporting a CMC teacher

candidate?
 What are your professional growth goals?
 How you are feeling about getting started?
 Agree to ask each other questions when in need of 

clarification.

Starting out together:
 Discuss the activities planned for teachers before the opening 

of school. Candidate should plan on attending all activities, 
meetings, and trainings.

 Invite teacher candidate to help you set up your room.
 Talk about your approach to classroom leadership and 

management. What are the norms you will be working to 
establish in your class during the first weeks?

 Talk about your teaching plans for the first few weeks.
 Together, outline appropriate and active roles for the candidate 

to take on, starting on the first day, and how candidate will 
receive support to be comfortable in those roles (i.e. working 
with individual students, taking role, pre-assessments).

 Schedule a weekly meeting/planning time.

 Figure out a regular communication system. Consider time 
needs of the cooperating teacher and the learning needs of the 
candidate (time to ask questions, hear you talk about 
planning/curriculum/ instruction/ students, get feedback on 
their teaching). Be creative about how to make it work for both 
you, such as an interactive journal, email, lunch breaks, after 
school

 Talk about how you use your lunch and before and after school 
times, and come to a mutual understanding about what the 
candidate can do during those times.

 Talk about your willingness to be flexible and to say no when 
needed. Candidates can feel nervous about asking you to 
accommodate them.

Introduction to the Classroom:
 Introduce the teacher candidate to colleagues in the school and 

put the teacher candidate’s name on the door.
 Introduce the teacher candidate to parents through a letter 

home or as an item in the school newsletter.
 Encourage the candidate to introduce him or herself to the 

class.
 Create a space for the teacher candidate, such as a special desk 

or table for the teacher candidate’s use.
 Discuss student information such as test scores and IEPs, and 

let the teacher candidate know what information is available.
 Introduce routines and procedures for getting students through 

the school day (e.g., attendance, bathroom).

Introduction to the School Community:
 Take a tour of the school building.
 Discuss the characteristics of the school neighborhood
 Provide details around school enrollment, demographics, class 

size, etc.
 Articulate the rules, regulations and practices of the school; 

share the school’s mission, as well as the services and
programs that are provided.

 Outline staff procedures for yard duty, photocopying, study 
hall, supplies, audio-visual equipment.

 Discuss the level of parent-involvement at the school (e.g. 
volunteer programs, organizations)

 Share policies around emergencies, confidentiality, reporting.

Adapted with permission from: Stanford Teacher Education Program



Selected Quotations for Reflection for Teachers

Education is the indispensable foundation of all human excellence. —‘Abdu’l-Bahá

Education is, quite simply, peace-building by another name. It is the most effective form of 
defense spending there is. —Kofi Annan

Educating the mind without educating the heart is no education at all. —Aristotle

And gladly would he learn, and gladly teach. —Geoffrey Chaucer

Diverse voices make sweet music; as diverse conditions in our life render sweet harmony.
—Dante

The having of wonderful ideas is what I consider the essence of intellectual development.
—Eleanor Duckworth

We must always go the second mile. When we go the first mile, we simply do what is required of 
us. It is when we go the second mile that excellence is achieved and minor miracles happen.

—Deborah McGriff

Never doubt what a small group of people can do to change the world. Indeed, it is the only thing 
that ever has. —Margaret Mead

Teaching is mostly listening and learning is mostly telling. —Deborah Meier

Tempting as it might be to set the record straight, I have discovered that I can’t seem to teach the 
children that which they don’t already know. —Vivian Paley

Blessed are those who find wisdom, those who gain understanding. —Proverbs 3:13

Too many of our best and brightest have been rendered virtually inaccessible to us largely 
because they have experienced too much schooling and too little education.

—Mwalimu Shujaa

Let knowledge grow from more to more. —Tennyson

What children can do with the assistance of others [is] in some sense more indicative of their 
mental development than what they can do alone. —Lev Vygotsky




